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ABSTRACT
A QUALITATIVE STUDY ON THE IMPACT OF BLOCK SCHEDULING IN
HIGH SCHOOL ON COLLEGE AND CAREER READINESS

William J. Hender

Preparing students for the 21st-century learning standards has become paramount. Calls
for reform in education and an emphasis on college and career readiness in the 21 st
century have been prescribed as key to providing proper instruction. The implementation
of these skills often required changes to the traditional high school schedule. One solution
that has been enjoying renewed popularity is the creation of block scheduling. There has
been an abundance of research conducted on the advantages and disadvantages of block
scheduling, but few studies have examined whether alternative scheduling in high school
has an effect on students once they attend college.
The purpose of this study was to examine the perceptions of current college
students and their preparedness for college and career experiences, based on receiving
instruction in a block scheduling format while in high school. The information collected
in this study included 78 valid surveys for 49 women and 29 men, three focus groups of
15 participants (4m, 9f), and six individual qualitative interviews (1m, 5f) with students
who had graduated between 2001 and 2019 from a specific school district in Suffolk
County, Long Island, where block scheduling was used. Responses were coded using
NVivo software, and themes were analyzed.

Results from this study indicate that participants perceived to have an advantage
in their preparedness for college after experiencing block scheduling throughout their
high school careers. Perceived advantages included having the stamina to stay focused,
being familiar with the structure of the schedule, and a greater skill set in the areas of
collaboration, time management, organization, work/study habits, and communication
because of their rigorous high school experiences.
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CHAPTER I
Introduction
Since 1981, when Secretary of Education T. H. Bell formed the National
Commission on Excellence in Education (NCEE), and produced the report A Nation at
Risk, the quality of education in American public schools has been under constant
scrutiny. A Nation at Risk (National Commission on Excellence in Education, 1983)
noted time management within high schools as an issue and recommended that time be
better structured in the organization of the school day. One of the findings of this report
was that American students were educationally behind students in other countries, which
shocked those in the field of education. The report further suggested that the educational
foundations of American society were being eroded by a rising tide of mediocrity,
threatening the future of the nation. A Nation at Risk ultimately forced the United States
to examine its policies, practices, and overall instructional programming. By the late
1980s, critics had begun to challenge the conventionality of the traditional bell schedule,
arguing that it encouraged lecturing, excessively fragmented the day, discouraged indepth exploration, and prevented curriculum integration (Hackmann, 2004).
Over the next decade, the reference to this report and subsequent reports, such as
The National Commission on Time and Learning, Prisoners of Time in 1994,
recommended that school schedules be restructured to make better use of time. The
National Education Commission on Time and Learning (1994) described the traditional
six-hour schedule as the “unacknowledged design flaw in American education” (p. 2). It
also identified the utilization of time as the “missing element in our great national debate
about learning and the need for higher standards for all students” (p. 4). Overall, the
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report proclaimed that students needed more time for learning and claimed that the
traditional bell schedule was inadequate for American schools (Adrian, 2009). The
traditional schedule had been deemed ineffective, and a movement began to explore new
scheduling options (Carroll, 1990; Marshak, 1997; Rettig & Canady, 2001).
The first attempt at block scheduling, called the Copernican Pilot Program, was
implemented in 1989, at Masconomet Regional High School in Boxford, Massachusetts.
John Carroll realized the bell schedule as an instrument of potential and positive change
within school districts. He believed that the traditional high school schedule, consisting of
45-minute periods with eight classes per day, was ineffective. To address this
inefficiency, Carroll designed a type of schedule using fewer and longer periods per day,
which he called the Copernican Plan. This plan allowed students to take fewer classes per
day while reducing student movement around campus and increasing instructional time
(Carroll, 1990). After two years, it was evident that students, teachers, and parents
preferred the Copernican Plan over the traditional schedule. Consequently, other
researchers recognized that schools were not using classroom time as efficiently as they
could. Some of these researchers claimed that as much as 16% of each school day is lost,
with others arguing that only 30–40% of the average school day involves academic
activities (Nichols, 2005, p. 299).
In response to these reports, reformers began examining the restructuring of
school schedules (Queen, 2000). To address the findings and concerns highlighted by the
reports, block scheduling emerged as a way to modify and address the traditional bell
schedule as well as a possible solution to improve instruction and learning during the
school day. Block scheduling became one of the fastest growing initiatives in high
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schools across America and was widespread in the late 20th century (DiRocco, 1999,
Lewis, Dugan, Winokur, & Cobb, 2005). Secondary education began to shift its model of
scheduling by restructuring the school day into blocks, replacing the traditional schedule
of six or seven 45- to 50-minute classes per day (Canady & Rettig, 1995; Cawelti, 1994;
Queen, 2000; Shortt & Thayer, 1997). Used as a solution to time-related challenges, the
block schedule was seen as a way to increase the depth of coverage by extending
classroom periods while reducing the fragmentation experienced by students moving
from one class to the next (Cawelti, 1994).
Beginning in the early 1990s and continuing through the early 2000s, high
schools across the United States explored and implemented block or alternative
schedules. Wiley (1996) indicated that block scheduling was the preferred format for
delivery of instruction in the 1990s for secondary schools in the United States, evidenced
in findings that between 1992 and 1995, the trend for using block scheduling rose from
4% of high schools to over 40%. Cawelti (1995) listed block schedules as one of seven
critical elements of restructuring. Canady and Rettig (1996) claimed that approximately
half of high schools in the United States had adopted or considered adopting some type of
block or alternate schedule. In 1997, a study commissioned by the Florida Education
Research Council revealed that the block schedule was found in as many as 200 Florida
high schools, while in 1998, the North Carolina Department of Public Instruction
reported that 74% the state’s high schools had converted to some type of block
scheduling (Queen, 2000). By 2004, approximately 30% of American high schools were
using some form of block scheduling (Hackmann, 2004). In 2009, Queen counted at least
52 different designs of block scheduling and estimated that 72% of high schools were
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using the method in some form or another, ranging from a single subject to an entire
grade to the entire school.
Over the next 20 years, an abundance of studies examined the advantages and
disadvantages of block scheduling. The findings of this research are discussed in detail in
Chapter 2. However, it should be noted that ultimately most districts reverted to the
traditional schedule, for a number of reasons. The most prevalent reasons were failed
academic improvement and related costs. As early as 2001, Thomas asserted that many
schools fell off the block schedule bandwagon because of its failure to reduce disciplinary
problems and increase student academic performance (p. 74). Schools had various
reasons for reverting to the traditional schedule, but the most powerful was a lack of
proof that block scheduling improved academic achievement as originally promised
(Matthews, 2008). In addition, Matthews (2008) noted that faculty support for the block
system had declined in many schools, with some schools using hybrid schedules, some
using alternating day schedules, and some using part block and part traditional. Kenney
(2003) reported that Escambia School District in Brewton, Alabama, returned to a
traditional schedule after spending six years on a block schedule. The district
superintendent, Melvin Powell, disclosed that wealthier districts could afford to utilize
block scheduling, but Escambia County could not.
As the demise of block scheduling continued, a new education reform was begun
whereby national standards were adopted to improve scores on international tests. On
June 2, 2010, the United States adopted a national curriculum with its official launch of
the Common Core Standards. During the next two years, The Race to the Top Program
was heavily scrutinized in all aspects of implementation, leading several states to pull out
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of the program by 2012. One important theme that did come out of these standards,
however, was that of college and career readiness.
Today, education is focused on the development of 21st-century learning skills in
the pursuit of college and career readiness. The Partnership for 21st Century Learning
(P21) and researchers such as William Daggett have developed frameworks to guide
instruction and provide students with the opportunity to become college and career ready.
Many of the ideas and calls for reform are consistent with the basic premise of block
scheduling and the constructivist activities that are encouraged within this scheduling
model. As schools examine this new reform movement, the conversation will encompass
time and scheduling as elements of best practices in preparing students for the future.
Problem Statement
Preparing students for 21st-century learning standards has become paramount.
Reform in education and an emphasis on college and career readiness in the 21 st century
have been prescribed as key to providing proper instruction. The implementation of these
skills often requires changes to the traditional high school schedule. One solution that has
enjoyed renewed popularity is the creation of block scheduling. Ample research has been
conducted on the advantages and disadvantages of block scheduling, but little research
exists as to whether alternative scheduling in high school has an effect on students once
they attend college. Do students who experienced an A/B block scheduling model in high
school perceive and experience an advantage or disadvantage when attending college in
the 21st century? How exactly does block scheduling impact students during postsecondary experiences?
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Purpose of the Study
The purpose of this study was to identify the impact of high school students’
experiences and perceptions of an A/B block scheduling format, in terms of its effect on
their experiences at various colleges and universities. Lockard (2012) conducted a
qualitative study which examined the perception of students who had received some form
of block scheduling in high school and their experiences at one particular college.
Lockard (2012) noted that prior to her study, although “copious amounts of literature
exist on block scheduling … the researcher found no information collected once those
students leave high school” (p. 4). Her results indicated that college students did benefit
from receiving block scheduling in high school, and it was found to be an effective tool
in preparing for college, although the study was limited and isolated to benefiting
students at one particular college. It is therefore the purpose of this study to examine the
experiences of students attending various colleges and universities.
Research Questions
The overarching research questions that guided this study are as follows:


To what extent does an A/B block scheduling format experience in high
school impact a college student’s experiences in college?



What factors associated with block scheduling do college students feel
specifically impacted their preparedness for college?



To what extent do the following characteristics of the college directly affect
the student’s perception of block scheduling? (number of semesters, size of
college, gender, major)
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What skills and experiences do current college students perceive to be
important in preparing for college and career readiness in the 21st century?



What specific activities did students experience within a high school utilizing
block scheduling that they perceived impacted their preparedness for college?

Overview of Methodology
This study used a qualitative methodology and a phenomenological method of
inquiry to gather data. The data were derived from volunteer participants who had all
attended the same high school in Suffolk County, New York, and were subsequently
attending various different colleges. Phenomenology is the study of how people
experience everyday life and make sense of the world around them. Qualitative data
focus on describing “in detail all of what goes on in a particular activity or situation
rather than on comparing the effects of a particular treatment” (Fraenkel & Wallen, 2000,
p. 502). The use of qualitative methods in collecting data enabled insight into the former
experiences of students in high school and their current experiences in college. Multiple
methods of data collection were utilized in this study to facilitate triangulation. Data were
obtained using a survey, focus group interviews, and individual open-ended interviews
with participants.
An initial survey was used to gain a large number of general perceptions about
block scheduling and its effect on students’ college experience. Included within this
survey was the option to be contacted to participate in a focus group, individual
interview, or both. Based on the response to this question, participants were then
randomly selected to participate. Focus group interviews were recorded and later
7

transcribed for analysis. The goal of the focus group interviews was to make use of group
interactions and gain more insight into the participants’ shared experiences of block
scheduling. The use of standardized, open-ended, individual interviews allowed
participants the opportunity to expand upon their answers and relate them to their current
college experiences.
All data were then analyzed for thematic significance and subsequently coded
based on survey, interview, and focus-group data.
Rationale and Significance of the Study
Over the past 20 years, the field of education has seen many changes and reforms
in an attempt to better educate students and improve scores on international exams (Zhao,
2012). One of the most significant changes in regards to instructional scheduling came in
the form of block scheduling. Block scheduling in the high school setting became
widespread as the preferred method of scheduling (DiRocco, 1999). An abundance of
research has discussed the benefits and disadvantages of block scheduling (Hottenstein,
1998). This research showed mixed results and, for a variety of reasons, many schools
reverted to the traditional schedule (Thomas, 2001; Kenney, 2003; Matthews. 2008).
Today, the focus of education is on college and career readiness with an emphasis
on 21st-century skills for global competence and entrepreneurism. The scheduling of
instructional activities that allow for the teaching of these skills is being examined. With
many of these activities being described as constructivist in nature, a longer block of time
is often prescribed to carry them out. This qualitative study examines if students in a
school with a longstanding tradition of block scheduling have experienced an impact on
their preparedness for college, once they have been attending college for a minimum of
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one year. The results of this study will assist school districts in evaluating whether block
scheduling is a key component in preparing students for college. Furthermore, it will
assist in answering the following questions: Would schools be able to better prepare
students for college if they had continued to implement block scheduling? Did the
educational system as a whole, miss a chance to change instructional practices and
prepare students using the constructivist activities now associated with 21st-century
learning, especially those found in universities and colleges?
Role of the Researcher
The researcher for this study has spent the past 17 years in the field of education
as an elementary teacher. A variety of experiences through the teaching of numerous
grade levels have provided this researcher with valuable insight into the importance of
time and scheduling in education. The school district in which the researcher is employed
adopted block scheduling during the 1995–1996 school year after extensive research into
its implementation and available best practices. The staff, students, and community
mostly consider block scheduling to be an accepted practice, and the district has been met
with resistance whenever discussions of traditional scheduling are brought up during the
budget process.
For many years, the researcher engaged in conversations with high school
students as to the positives and negatives of block scheduling. It was when the researcher
began working in the middle school, which also utilizes block scheduling, that an interest
into college preparedness and its relationship to block scheduling was developed. The
researcher then began developing and implementing research-based instructional
practices to promote the development of 21st-century skills in his daily lessons.
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Therefore, the goal of this qualitative study is to examine perceptions of the impact that
block scheduling in high school has on a student’s college experience. The findings are
then used to determine the value of block scheduling in college preparedness for this
school district.
Assumptions
In this study, the assumption was made that participants spoke truthfully about
both their high school and college experiences. The thoughts, perceptions, and
descriptions provided by the participants are considered to be valid forms of scientific
knowledge. The qualitative research methodology enabled the researcher to conduct an
in-depth examination into the lived experiences of college students who had all received
instruction using block scheduling at the same high school.
Definition of Key Terminology
A/B (Alternate day) schedule – a teaching schedule where students and teachers
meet for classes every other day for extended blocks of time, generally 80–100 minutes
in length. This alternating pattern is repeated throughout the semester. Within this
schedule time is usually allotted for an advisory period and a combination of core and
elective classes (Canady & Rettig, 1997; Queen, 2009).
Block Scheduling – a form of academic scheduling that organizes at least a portion
of the school day into extended blocks of time to allow greater flexibility for various
instructional activities. Teachers generally instruct three classes of the 90-minute blocks
daily and use the other block of time for planning. This strategy doubles the length of the
class meeting and decreases the number of class meetings per week. A block schedule
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can take several forms, including A/B (alternate day) and 4 x 4 (Carroll, 1990; Cawelti,
1994; Queen, 2009).
Carnegie units – a standard of measurement representing one academic credit that
is achieved by the completion of a one-year course, consisting of daily 45- to 60-minute
classes during a 36- to 40-week year (Canady & Rettig, 1995; National Commission on
Time and Learning, 1994).
College and career readiness – the state attained by a student who can qualify for
and succeed in an entry-level, credit-bearing college course leading to a baccalaureate or
certificate, or career pathway-oriented training programs without the need for remedial or
developmental coursework.
Constructivism – a theory that emphasizes the active role of students in building
understanding and making sense of information. Students are actively involved in the
construction of knowledge by transforming, organizing, and reorganizing existing
knowledge. Opportunities are provided to students to learn and understand through social
interaction (Kalpana, 2014).
Four by Four (“4 x 4”) schedule – a type of academic schedule in which students
enroll in and attend the same four 80- to 90-minute classes, every day, for 90 days. After
the first 90 days, students will have four new classes for the remaining 90 days of the
school year. Students can complete eight classes within a year (Canady & Rettig, 1995;
Queen, 2009; Rikard & Banville, 2005).
High school – a school that includes Grades 9 through 12.
Instructional Strategies – techniques used to teach and assist students in learning
skills and concepts through the acquisition of knowledge.
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Traditional scheduling – a school’s master daily schedule based on the Carnegie
unit. It divides the day into seven, eight, or nine periods of equal length, usually between
40 and 50 minutes in length. Classes meet daily throughout the school year, with
transitions between classes lasting from 4 to 7 minutes (Canady & Rettig, 1995; Rikard &
Banville, 2005).
21st-century skills – skills including the use of problem solving, creativity,
collaboration, communication, innovation, adaptability, and use of technological tools.
The definition of these skills is founded in the belief that teachers should prepare students
for success in college and career environments (P21, 2006).

12

CHAPTER II
The History of Instructional Scheduling
Prior to the 20th century, schools had considerable flexibility in regard to
scheduling. Subjects could be offered in various time formats (i.e., classes could be of
different lengths, and there could be varying numbers of classes per week), thus creating
little consistency between secondary institutions (Hackmann, 2004). However, in 1893,
the Committee of Ten on Secondary School Studies published a report recommending
that every high school subject should be taught in the same way, in terms of both the
allotment of time and the instructional method (National Education Association,
1893/1969).
A standardized unit was needed, not only to measure high school academic work
but also for transferability between institutions, internal budgeting, and external data
reporting (Shedd, 2003). The idea of establishing equally weighted subjects for college
admissions led to the development of quantified course units that were based on the
number of class contact hours (Shedd, 2003). In 1906, the standardized measurement
created to address these needs was the Carnegie unit.
The Carnegie unit was developed to measure the amount of time a student had
spent studying a subject as well as quantify and standardize the amount of study time it
takes for a student to earn a credit in one subject. The Carnegie Foundation for the
Advancement of Teaching (2013) defined the Carnegie unit with an example: “a total of
120 hours in one subject – meeting four or five times a week for 40 to 60 minutes, for 36
to 40 weeks each year – earns the student one unit of high school credit” (para. 1). As a
secondary school graduation requirement, students were required to complete four years
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of high school education, which was considered to be equivalent to a minimum of 14
Carnegie units. Therefore, a student would need to earn a minimum of 3.5 units each year
in high school to graduate. Although, as Glickman (1991) notes, there was nothing
inherently sacred about the Carnegie unit, which was simply a convention invented for
judging college preparedness to appease higher education, it remained the basis for
secondary school graduation requirements and became the accepted standard of
measurement in education, like those established for measuring weight and distance. This
credit creation, combined with increased high school enrollments – from 15% in 1910 to
32% in 1920 – resulted in an increase of college enrollments and subsequently led to the
creation of the traditional bell schedule.
The bell schedule was influenced by the creation of the Carnegie unit, as well as
by the scientific management era of this time period. An emphasis on industrialization
and efficiency led to the adoption of this model, and therefore the bell schedule was a
solution to educating a large number of students efficiently (Hackmann, 2004). In order
to allocate the seat time necessary to meet the requirements for the Carnegie unit,
educators typically divided the school day into six or seven periods of time, lasting from
45 to 50 minutes. According to Silva (2007), critics of the traditional credit system
argued that it was a system that awarded credits based on the time spent on a course, not
necessarily the academic achievements gained from that course.
For the next 80 years and beyond, most schools adopted the bell schedule and
credit system. At the high school level, a typical schedule presented students with seven
or eight classes daily (Canady & Rettig, 1995). Each class period was between 40 and 60
minutes long, and students attended the same classes for the entire year. Although the
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Carnegie unit remained the system for awarding credit for high school courses, changes
were emerging in the organization of the school schedule in an attempt to create a more
effective and efficient utilization of the time available for learning (Fallon, 1995). Within
the bell schedule, students were required to “shift gears mentally” as they moved from
one class to the next, typically six times a day (Willis, 1993, p.2).
In a study of four high schools in California, researchers studied 19 students in all
their classes for two full weeks (Eisner, 1988). The purpose of the study was to learn
about the schools from the perspective of students and teachers. The study found a
structure of fragmentation, wherein instruction was delivered in chunks of 50 minutes in
length for each subject. “Each subject was assigned to a room and a teacher, and every 50
minutes the entire population of the school moved from one chunk to another” (Eisner,
1988, p. 24). Similarly, in 1994, Cawelti criticized the frequent class changes in schools
for resulting in loss of time, multiple preparations for teachers, and few opportunities for
interdisciplinary work.
Additionally, it has been pointed out that the traditional seven- or eight-period-aday schedule of most high schools precludes the use of cooperative learning and other
teaching strategies requiring more time to be carried out than can be provided in a 50minute class (Duis, 1995; Gerstle & French, 1993). According to Cawelti (1994), this
schedule discourages in-depth study or analysis of a subject and higher-level thinking
activities. In the final analysis, the Carnegie structure of scheduling several classes a day
for periods of fifty minutes or less has become a system in which teachers and students
cannot teach and learn effectively (Carroll, 1990). As a result, since the traditional
schedule was deemed by some ineffective, a movement began exploring new scheduling
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options (Carroll, 1990; Marshak, 1997; Rettig & Canady, 2001). The National Education
Association (NEA; 1994) criticized the traditional school schedule and argued that the
utilization of time in a school schedule should be flexible to best meet the learning needs
of students. Furthermore, the way that the school day was structured in terms of the
utilization had been virtually unchanged despite the relationship between time for
learning and achievement being determined as early as 1932. This was evidenced in a
study where students with longer class periods (55 to 60 minutes) scored significantly
higher on test measurements than did students with shorter class periods (40 to 45
minutes) (Denman & Kirby, 1933).
Throughout the 1960s and 1970s, encouraged by groups such as the NEA and by
Education Facilities Laboratories, as many as 15% of schools moved away from the
Carnegie unit system, instead using a new schedule called the flexible modular schedule
(Hackmann, 2004). This schedule allowed for the adjustment of instructional periods
based on a school’s curricular needs (Adrian, 2009). However, this well-intentioned
approach met its demise by the late 1970s, due to the disciplinary issues associated with
students being unsupervised at different times throughout the day. As a result of these
issues, most schools returned to or remained using the traditional schedule (Hackmann,
2004).
By 1981, when the National Commission on Excellence in Education (NCEE)
was formed, serious questions were already being asked about education in the United
States, and the report A Nation at Risk was produced. This report forced the nation to take
a closer look at its educational practices, including the utilization of time in the school
schedule and school day. American schools and colleges were being compared to those of

16

other advanced nations, and their academic rigor and admissions requirements were
thrown into question. Recommendations from this report included increasing graduation
requirements to 4 years of English, 4 years of math, 3 years of science, 3 years of social
studies, and half a year of computer science.
The Copernican Plan
John Carroll realized that the bell schedule could be an instrument of potential
and positive change within school districts. He believed that the traditional high school
schedule, consisting of eight 45-minute class periods with eight classes per day, was
ineffective. To address this inefficiency, Carroll designed a type of schedule using fewer
and longer periods per day, which he called the Copernican Plan. Named after
Copernicus, this plan was credited with increasing the amount of instructional time,
enabling students to concentrate on fewer classes, and reducing student movement around
campus (Carroll, 1990).
The first Copernican Pilot Program was implemented in 1989 at Masconomet
Regional High School in Boxford, Massachusetts. Students had the option to participate
or to remain on the traditional schedule. Through the pilot program, students no longer
had to change locations, subjects, and activities seven to nine times a day. The new
schedule split the year into three trimesters of 60 days, with students taking two 100minute classes each morning for a full trimester. Students who participated earned full
course credit and completed six morning classes (two each trimester) per year. In the
afternoon, they could take traditionally scheduled electives and participate in a seminar
program. Other classes were taught in much lengthier periods (90 minutes, 2 hours, or 4
hours per day) and met for only part of the school year (30 days, 45 days, 60 days, or 90
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days). Students were enrolled in significantly fewer classes each day, and teachers dealt
with significantly fewer students and classes each day (Carroll, 1994).
After two years, results of the Copernican Plan showed students, teachers, and
parents preferred the new school schedule over the traditional schedule. Results also
found that teachers were observed using more innovations in their instructional delivery.
The Copernican Plan, which was based on the premise that if the instructional schedule
was completely reoriented to provide better conditions, was now supported through the
evidence of better instructional practices and more effective instruction being
implemented (Carroll, 1990). Consequently, other researchers recognized that schools
were not using classroom time as efficiently as they could, and the era of block
scheduling was born.
National Education Commission on Time and Learning Report
The results from the Copernican Plan, as well as the 1981 report A Nation at Risk,
certainly contributed to the support for block scheduling, however the report from the
National Education Commission on Time and Learning in 1994 is given a great deal of
credit for the movement. The report begins with, “Learning in America is a prisoner of
time,” and continues, “For the past 150 years, American public schools have held time
constant and let learning vary. The rule, only rarely voiced, is simple: learn what you can
in the time we make available” (p. 7). As knowledge became more prolific and
information more complex, schools and researchers alike were finding that old structures
no longer worked. According to the Commission on Time and Learning (1994), many
teachers felt that they could not be effective with 175 students per day while dividing
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knowledge into 42-minute segments. As the emphasis moved from tasks demanding skill
development to tasks requiring critical thinking, more time was needed.
The commission’s report continues, “Harnessed then, in the public mind, are two
powerful forces for reform: a belief that the paramount issue in American education is
quality and a dawning consensus, just now being articulated, that school time, broadly
conceived, is quality’s ally” (p. 13). To address quality, districts, states, and national
organizations began formulating content standards that articulated what students should
know and be able to do. In addition, the report’s authors found unresolved issues related
to time that they deemed must be overcome if learning was to be improved: “The fixed
clock and calendar is a fundamental design flaw that must be changed. Academic time
has been stolen to make room for a host of nonacademic activities” (p. 12). The school
schedule needed to be modified to respond to the great changes that had reshaped
American life outside school: “Educators do not have the time they need to do their job
properly. Mastering world-class standards will require more time for almost all students”
(p. 13). One of the commission’s recommendations was for “state and local boards to
work with schools to redesign education so that time becomes a factor supporting
learning, not a boundary marking its limits” (p. 31). To achieve this goal, they suggested,
among other things, that “block scheduling, the use of two or more periods for extended
exploration of complex topics or for science laboratories, should become more common”
(p. 31) and second even more so, “Give teachers the time they need” (p. 36). To address
these reports’ findings and concerns, block scheduling emerged as a way to modify and
address the traditional bell schedule as well as a possible solution to improve instruction
and learning during the school day.
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In Prisoners of Time (1994), the commission offered eight recommendations, two
of which focused on time: (1) reinvent schools around learning, not time, and (2) use time
in new and different ways. In addition to national reports that recommended a change in
the utilization of time, professional educational organizations and individuals made
similar recommendations. At the annual convention of the National Association of
Secondary School Principals, participants recommended providing students with
continuous curriculum contact and that this should be done by considering longer blocks
of learning (Keefe, 1992). Lammel (1996) supported a reorganization of the daily
schedule as a way to better accommodate teachers and students by creating a more
positive academic environment, improving student behaviors, and ultimately affecting
student achievement. Glasser, as cited in Scroggins and Karr-Kidwell (1995), maintained
that the present educational model should be replaced with one better suited to the needs
of today’s students. Scroggins and Karr-Kidwell (1995) proposed longer blocks of time in
a single class to provide time to extend students’ thinking beyond lower-level cognitive
activities. They argued that longer blocks of time would allow for the in-depth discussion
necessary for higher-order thinking skills. In addition, Canady and Rettig (1995b) have
posited that problems inherent to the traditional schedule include (a) exacerbating
discipline problems, (b) lack of time with increased graduation requirements, (c)
contributing to the impersonal nature of high schools, (d) hindering flexible time for
teaching and learning, (e) limiting instructional possibilities for teachers, and (f) not
fostering a user-friendly workplace for teachers.
The term “restructuring” has come into use to describe significant changes
designed to contribute to greater productivity and effectiveness. Cawelti (1994) defines
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restructuring as “actions that involve fundamental changes in the expectations, content,
and learning expectations through creative incentives, different organizational structure,
new and improved instructional technologies, and broader collaboration with community
agencies and parents” (p. 3). Fallon (1995) describes restructuring as a focus on
fundamental changes in the expectations for student learning in the practice of teaching,
and in the organization and management of public schools.
The Rise and Demise of Block Scheduling
Block scheduling became one of the fasting growing initiatives in high schools
across America and was widespread in the late 20th century (DiRocco, 1999; Lewis,
Dugan, Winokur, & Cobb, 2005). Secondary education began to shift its model of
scheduling by restructuring the school day into blocks, replacing the traditional schedule
of six or seven 45- to 50-minute classes per day (Canady & Rettig, 1995; Cawelti, 1994;
Queen, 2000; Shortt & Thayer, 1997). Used as a solution to these time-related challenges,
the block schedule was seen as a way to increase depth of coverage by extending
classroom periods while reducing the fragmentation experienced by students moving
from one class to the next (Cawelti, 1994). Throughout the early 1990s and 2000s, high
schools across the United States explored and implemented block or alternative
schedules.
The cost associated with implementing and sustaining block scheduling has been
viewed by some researchers as a disadvantage. As far back as 1995, Hackman noted that
time must be reallocated within the bounds of the current school day and school year;
otherwise, an adjustment of fiscal policy would be required. McNeil (2006) provides the
example of how the Masconomet Regional School District in Massachusetts had to
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cancel a modified schedule fluid-block program due to budget constraints caused by
faculty teaching new classes with very small enrollments.
The discussion occurring in many districts entails the fact that traditional
scheduling is more economical than A/B block or accelerated block scheduling. Some
districts have eliminated block scheduling and indicated that the decision to move
campuses from A/B block or accelerated block to traditional scheduling might be made as
a cost-saving move without negatively impacting student achievement, attendance rates,
or dropout rates (Baker et al., 2006). In 2010, Reller noted that several school districts
reverted to traditional scheduling due to the increased cost associated with block
scheduling. He explains that block scheduling has a higher cost because of the increased
number of courses needed in an eight-block schedule compared to a traditional sevenperiod schedule.
Advantages of Block Scheduling
Regardless of type, the premise behind block scheduling is to allow schools to
increase instructional periods to over 90 minutes, compared to the 45–50 minutes of
instruction in a traditional schedule. When compared to the traditional schedule, block
scheduling offers several well documented advantages. These advantages have been
categorized in many different ways by many different researchers. Throughout the
abundance of research conducted on block scheduling, several researchers have also
outlined general advantages of block scheduling.
General Perceived Advantages
When analyzing the general advantages discussed throughout the research,
numerous advantages are identified.
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Block Scheduling Increases Instructional Time and Time Spent Learning.
Within a traditional schedule, students have fewer opportunities for in-depth study as they
move through eight-period days. Popular wisdom holds that longer blocks of time will
encourage more in-depth examination of specific topics, thus aiding retention
(Schoenstein, 1994). Improved retention will provide a stronger basis for future learning,
thus making students better gatherers and interpreters of knowledge. Furthermore, block
scheduling can provide students with variable amounts of time for learning, and these
longer periods of instruction provide opportunities for teachers to create learning
experiences to best meet the needs of their students. Canady and Rettig (1995) found that
block scheduling resulted in more effective use of time and resources and assisted with
program development and implementation. The lengthened block of instruction also
allows students to engage as more active learners, and the activities available increase
retention of the material, so that less review time is necessary in subsequent classes
(Schoenstein, 1994). Kienholz, Segall, and Yellin (2003) commented that “block
scheduling allowed students to learn material at a relaxed, less frenetic pace” (p. 64) and
that “it enhanced the environment for learning for both teacher and students” (p. 65).
Block Scheduling Allows and Encourages Active Teaching Strategies and
Greater Student Involvement (Canady & Rettig, 1995; DiRocco, 1998/1999; Hurley,
1997; Irmsher, 1996; Marchant & Paulson, 2001; Rikard & Banville, 2005). In a threeyear qualitative study, Salvaterra and Adams (1995) found that classes using a block
scheduling format spent more time in computer and science labs, were able to take more
educational fieldtrips, and engaged in more cooperative learning projects. According to
Salvaterra and Adams (1995), “The premise behind the creation of longer instructional
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blocks was that the extended time segments give teachers more instructional flexibility”
(p. 32). Block scheduling incorporates an instructional model that uses cooperative
learning, integrated curriculum, and multi-intelligence instruction that will foster a
collaborative community environment while allowing students and teachers to grow
socially and academically (Buckman et al., 1995). Hackney (2013) states, “The extended
class periods allow students to move from being passive participants in teacherdominated classrooms to active learners where the teachers serve as facilitators” (p. 17).
McNeil (2006) contends that modifying the schedule to incorporate double
periods has the advantage of giving teachers and students more time together to reflect on
laboratory observations and experiments, not just carry them out. Williams (2011)
advances this idea by concluding, based on qualitative findings, that properly planned
block scheduling allows for the implementation of various instructional strategies and
fosters extended learning sessions. Teachers have reported lecturing less while engaging
students in a more active learning environment, resulting in students becoming less
passive than those utilizing a traditional schedule (Hurley, 1997; Kramer, 1997; Rettig &
Canady, 1996; Veal & Flinders, 2001). Teachers operating within a block schedule have
reported using a greater variety of instructional activities and small learning groups
(Staunton, 1997), as well as student-centered learning including hands-on projects and
laboratory experiences (Louden & Hounshell, 1998).
Block Scheduling Provides a More Positive School Environment (Canady &
Rettig, 1995b; Marchant & Paulson, 2001; Shortt & Thayer, 1998/1999). By reducing the
fragmentation inherent in single-period schedules, which tend to create a factory-like
atmosphere, while reducing the number of classes that students must attend and prepare
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for each day and/or each term, a more positive school climate is created. Block
scheduling has been credited with providing an improved school climate in which
teachers and students are more relaxed, due to improved relations during a more
moderately paced day (Day, 1995; Gerking, 1995; Jones, 1995; Segall & Yellin, 2003).
Kramer (1997) found that block scheduling brought about a calmer school environment,
better discipline, and overall increases in positive attitudes in the students. In addition to
these advantages, Hackney (2013) notes that block scheduling leads to a smoother
transition from the non-departmentalized atmosphere of elementary schools to that of the
departmentalized high school, and it allows for more thought-provoking exams (essays
rather than multiple choice), while also reducing daily homework demands on students
and teachers.
Block Scheduling Decreases the Number of Class Changes and Associated
Discipline Problems (Canady & Rettig, 1995; Delany, Toburen, Hooton, & Dozier,
1997/1998; Rikard & Banville, 2005; Salvaterra & Adams, 1995; Shortt & Thayer,
1998/1999). Mistretta and Polansky (1997) state that in a traditional schedule,
“transitions from class to class dominate the day” (p. 23). The block schedule requires
fewer transitions, which limits contact and potential conflict between students, thereby
improving the disciplinary climate. By contrast, the assembly-line, depersonalizing nature
of traditionally scheduled high schools may contribute to a number of discipline
problems. Transitions, where large numbers of students spill into hallways, lunchrooms,
and bathrooms, provide opportunities for behavioral issues that result in disciplinary
referrals. By decreasing the number of transitions throughout the school day, block
scheduling reduces the amount of disciplinary issues. In addition, when teachers are
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responsible for 100–180 students on a daily basis, and students must answer to seven or
eight teachers per day, it is nearly impossible to develop close student–teacher
relationships. Where block scheduling was implemented, the results consistently
indicated enhanced morale, greater student satisfaction, and improved student–teacher
relationships (Hackman, 2004; Hurley, 1997). A 90-minute block allows the teacher to
develop relationships with students and personalize the teaching and learning process.
Relationship building has been shown to be effective in reducing unwanted behaviors and
improving discipline (Brim, 2006).
Block Scheduling Results in Decreased Absenteeism (Rikard & Banville, 2005;
Shortt & Thayer, 1998/1999). A study of block scheduling in a Florida high school by
Buckman et al. (1995) demonstrated some improvement in attendance and grade point
averages (GPAs). Evidence suggests that student absenteeism declined once blocked
scheduling was adopted (Rettig, and Canady, 2001; Shortt and Thayer, 1999). A common
explanation for this decrease is that students were aware of missing more content and
class time when absent from block-scheduled classes compared to traditional classes
(Bukowski & D’Antonio Stinson, 2000).
Block Scheduling Increases Academic Achievement and GPAs (Edwards,
1995; Hottenstein, 1998; Rikard & Banville, 2005; Salvaterra & Adams, 1995; Shortt &
Thayer, 1998/1999). A positive correlation was found between overall GPA, high school
proficiency exam scores, and college entrance exam scores, when block scheduling was
implemented (Trenta & Newman, 2002). In a longitudinal study, Mattox et al. (2005)
examined the effects of block scheduling on middle school students’ math achievement
over a six-year period, finding that math achievement improved each year after all five
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schools in the study transitioned from traditional to block scheduling. In a 1999 study,
Abate, Baker, and Cobb examined a block scheduling program that had been in operation
for four years. They found that block scheduling resulted in consistently higher GPAs in
most academic subject areas. In addition, a study commissioned by the Metropolitan
Educational Research Consortium in Richmond, Virginia, in 1997 found that grades
seemed to improve under both A/B and 4 x 4 block scheduling, although this effect was
more marked in schools that used 4 x 4 (Pisapia and Westfall, 1997).
Teacher Perceived Advantages
In 1999, Ullrich and Yeamen produced a summary review of the research,
revealing that many teachers’ thoughts about and perceptions of block scheduling were
positive. Fifteen benefits for teachers were identified:


Fewer preparations and less stress.



Less fragmentation in presenting material, thereby improving instructional
climate.



Better and closer relationships with students and colleagues.



More flexibility for “connecting the curriculum.”



School climate is enhanced because of more effective use of time, space, and
resources.



Greater chance for academic growth.



Greater opportunity for instructional innovation and varying instructional
strategies.



Provides greater opportunity to accommodate different needs of students
because there are fewer students in longer blocks of time.
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Allows for grouping and regrouping of students according to what they are
interested in and have mastered.



Additional class time allows for field trips and guest speakers.



Record keeping is less of a burden.



Additional time allows for more individualization and grouping of students.



Much of the statistical evidence available indicates that scores on standardized
tests remain as high or are higher under block scheduling.



Additional time allows for peer counseling and other education activities.



Longer class time allows teachers to develop issues and concepts, to be more
creative and innovative, and to use a large variety of teaching methods.
(Ullrich and Yeamen, 1999 p. 16)

These teacher benefits are further supported by Todd (2008), who found through
focus group discussions in one school district that teachers also favored the block
schedule over the traditional schedule. According to Queen (2009), “Teacher perceptions
have been found to be basically positive despite some resistance to using block
scheduling” (p. 1). Teachers reported improvement in many areas, including ability to do
their jobs more effectively and their general attitudes toward teaching. A study of the
effects of block scheduling in high school English classes resulted in 90% of the teachers
indicating that they liked the block schedule (Reid, 1995). Numerous studies have found
that teachers feel more effective in instruction and classroom management when
implementing block scheduling, as well as reporting increased morale due to reduction of
stress (Edwards, 1995; Schoenstein, 1994; Shortt & Thayer, 1995).
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Most studies indicate similarly positive teacher perceptions of block scheduling.
Advocates of block scheduling list many advantages of this structure in terms of time
management and methods for delivery of instruction. Ultimately, teachers have more time
to prepare and engage students by using a variety of instructional strategies. Block
scheduling requires teachers to rethink how and what they teach, which forces schools to
provide more in-depth learning (higher-level thinking skills) instead of surface learning
(recall of facts) (Kramer, 1996). Kadel (1994) supports this claim and also indicates that
block schedules encourage the use of more effective instructional practices during the
longer class period, thus resulting in more learning and higher achievement.
In a study of four high schools using the 4 x 4 block schedule, Meadows (1995)
found an increased variety of learning activities, eight to ten transitions during a class
period, greater creativity, teachers planning for more in-depth lessons, opportunities for
more critical thinking and deeper discussion, and more integration of subjects. Many
teachers in a block schedule believe their students understand concepts better because
they are building on what they have learned in logical, sequential steps (Sadowski, 1996).
Bishop and Eineder (1997) report that teachers listed several reasons they
preferred to operate using a block schedule. Most focused on classroom activities such as
student-centered and inquiry-based activities, group projects, creative writing, and
cooperative engagement learning. More variety in their lesson plans, as well as meeting
the needs of additional students, were also noted and perceived as favorable by these
teachers.
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Parent Perceived Advantages
Few studies have focused primarily on the perceptions of parents in relationship
to block scheduling, but qualitative data collected by O’Connell and Thomas (1997)
indicated that parents perceived block scheduling offered additional opportunities for
students to discuss important issues in class. In addition, parents who participated in the
study perceived that additional benefits of block scheduling included students spending
more time with the teachers and students performing better academically due to fewer
classes and longer periods (O’Connell and Thomas, 1997).
It is important to note that within this study, parents saw only a slight
improvement in their children’s behavior and academic performance when comparing the
block schedule to the traditional schedule. Homework was an area in which parents
reported a significant change, with students having less than 1 hour of homework per
night as compared to 1–2 hours under the traditional schedule. The explanation,
according to comments offered by some parents, is that students were given more time
during the 90-minute classes to work on what had traditionally been considered
homework.
Student Perceived Advantages
Students’ perceptions of block scheduling were found throughout much of the
research to be favorable, and block scheduling as a whole was listed as an advantage.
Citing Canady, Sadowski (1996) reports that after the first year or two of its
implementation, about 80% of students and teachers say they prefer the block schedule
and would not want to go back to shorter periods.
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In a study of one public high school that changed from a traditional seven-period
day to block scheduling, it was found, using Likert-scale surveys, that students overall
preferred block scheduling (Calvery et al., 1999). The results of a student survey
administered to more than 400 high school graduates in Alabama also demonstrated
positive attitudes toward block scheduling (Liu & Dye, 1998). After conducting a series
of formal focus group interviews designed to give students the opportunity to expand on
both the strengths and perceived weaknesses of the block schedule, Liu and Dye (1998)
reported that 65% of students had a positive attitude towards block scheduling one year
after implementation, 75% agreed or strongly agreed they had more learning time on the
new schedule, 62% felt they had more time to work with other students, 54% said they
received more help from their teachers, and 53% reported that they were more actively
involved in their learning.
In addition to their findings on teachers’ perceptions, Ullrich and Yeamen’s (1999)
review found that students’ perceptions of block scheduling were also positive.
Specifically, there were ten perceived advantages:


Stress is reduced because students prepare for three or four classes rather than
six classes. The students overwhelmingly said that having two days to
complete their assignments was a significant benefit of the A/B block
schedule.



Longer class periods provide ample time for processing. Extensive time, for
example, accommodates the following sequence: direct instruction,
individual/small group practice, and time for application.
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The 90-minute periods or 270-minute blocks of time facilitate projects and
labs.



Academic achievement and retention of material increase, because students
have fewer classes to prepare for and can study topics at a more in-depth
level. There is time for hands-on, application activities, and problem- or issuecentered connections can be made with other content areas.



Discipline problems and referrals decrease markedly, because students are
more meaningfully engaged with the curriculum. There is reduced stress,
because students have had to prepare for fewer classes and can study topics at
a more in-depth level.



Attendance increases occur because of positive school and classroom climate.



Students are more positive and enjoy school to a greater extent, because
teachers can provide individual academic and social attention.



A sense of belonging and affiliation is increased, because there are fewer
students on a team and student–student and student–teacher interactions are
more productive.



Curriculum offerings can easily be expanded.



Students are able to have more community involvement and service learning
opportunities. (Ullrich and Yeamen, 1999 p.15)

Time and Instructional Techniques. Students’ perceived advantages can be
divided into two distinct categories: time and instructional techniques. Students believed
that block scheduling increased their interest because it facilitated a greater variety of
learning methods, better use of class time, and more individualized attention (Calvery et
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al., 1999). The idea that time and instructional techniques have a direct relationship with
positive perceptions of block scheduling is further illustrated in the work of Marshak
(1997), who states
A key indicator of the success of block period classes is the level of student
involvement in the learning. In block periods student boredom or disengagement
cannot be hidden, nor can teacher boredom or ennui. Block periods challenge
teachers both to be involved in their new, larger roles as leaders rather than
information sources and to create classrooms where students are consistently
engaged in their learning. (p.3)
Block scheduling’s utilization of time can be considered an advantage, since the
number of classes required under the block schedule is reduced compared to those
required under the traditional schedule (Calvery et al., 1999). The traditional schedule
does not allow time for students to work with their peers or teacher because the length of
the class period is too short. In addition, extended periods of time allow students to
complete more assignments in class, receive more assistance from teachers, and
concentrate on fewer subjects that are studied in depth without interruption (Willis,
1993). An increase in positive student behavior was credited to the longer instructional
periods. Carroll (1994) and Johnson (1996) attribute improved student behavior to better
interpersonal relationships created due to longer class periods and less stress on students
who have fewer classes per day.
Instructional advantages perceived by students include more frequent
participation in activities and projects as individuals or in cooperative groups, and an
ability to develop a better relationship with teachers. Salvaterra et al. (1999) reported that
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students believed block scheduling had been a positive experience and that they were
well prepared for college. Block schedule programs tend to produce a higher frequency of
students who feel more academically focused, achieve honor roll status, successfully
complete advanced placement courses, and exhibit a lower occurrence of failure (Evans,
Tokarczyk, Rice, & McCray, 2002). The results of Knight, DeLeon, and Smith’s (1999)
study further clarified the findings of other researchers. Students generally reported
favorable attitudes toward block scheduling, including an increase in the variety of
instructional strategies.
Disadvantages of Block Scheduling
Research indicates that opponents of block scheduling worry about adequate
preparation time each day, availability of support materials for longer class sessions, the
short attention span of many students, the lack of daily contact with their students, and
even the effect on academic performance of an every-other-day class schedule
(Hamdy,1998; Santos and Rettig, 1999; Wronkovich, 1998). A study conducted by
Ullrich and Yeamen (1999) found that changing to block scheduling requires
commitment, time, and energy. They concluded that block scheduling is perceived as
nontraditional and is often looked upon with skepticism, and thus if any of these
requirements are missing, failure is a significant possibility.
General Perceived Disadvantages
When analyzing the general disadvantages discussed throughout the research,
numerous disadvantages are identified.
Less Instructional Hours per Course. This is suggested by the analysis cited in
Lockard (2012) of Hurley’s 1997 finding that “ninety minutes for 90 days totals 8,100
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minutes or 135 hours of education. As previously mentioned, the average time spent in
class in a traditional schedule is 51 minutes. Fifty-one minutes for 180 days is equal to
9,180 minutes or 153 hours of education” (Lockard, 2012 p. 26).
Large Breaks Between Courses. This occurred particularly in the 4 x 4 format,
causing retention difficulties (Marchant & Paulson, 2001; Rikard & Banville, 2005),
Difficulties with Transfer Students. Block scheduling can present an
administrative challenge, as schools must devise credit conversions to ensure transfer
students have a fresh start at the beginning of the semester (Baker et al., 2006; Shortt &
Thayer, 1998/1999).
Students Having Uneven or Unbalanced Schedules (Hurly, 1997). Depending
on the scheduling of classes, a student may have more core classes on one day, which are
often considered more difficult than elective classes.
A Lack of Teacher Preparedness to Teach in the Block. According to Zepeda
and Mayers (2006), many studies showed inconsistencies in changes of teacher practices
and professional development, resulting in both negative and positive impacts on student
achievement in the block. “Adequate teacher preparation and professional development
are crucial elements that are necessary for developing the use of varied teaching
techniques” (Brown University, 1998, p. 14).
Parent Perceived Disadvantages
Research has revealed several problems that parents associated with block
scheduling, included the amount of class time lost when their children missed classes due
to personal illness, teacher illness, or snow days, as well as children becoming bored by
continuing with the same subject or teaching method for 90 minute periods. In addition,
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parents noted that each day missed with a block schedule equals two full days of classes
for those subjects under traditional scheduling (Zepeda & Mayers, 2006).
Student Perceived Disadvantages
In a study conducted by Slate and Jones (2000), nearly 50% of the students
surveyed had trouble concentrating during the longer class periods. Fitzgerald (1996), the
principal of Minuteman Science-Technology High School in Lexington, Massachusetts,
stated that under a block schedule, “students face one of two realities, longer periods of
more effective, brain-compatible teaching or longer periods of less effective, brainantagonistic instruction” (p. 20). Twenty percent of the students perceived greater
discipline problems and felt less productive by attending fewer classes in a day.
Adjusting to the block schedule is difficult for some students and may increase
the need for support from resource classes. According to Knight, De Leon, and Smith
(1999), advanced placement (AP) examination scores fell after a block schedule was
implemented due to student loss of concentration during long classes and teachers having
less opportunity to reinforce lessons through daily practice. Cobb, Abate, and Baker
(1999) reported that standardized test scores of students on a block schedule fell
significantly. Traditional schedule students outperformed block schedule students in math
and science all year (Bateson, 1990; Gruber & Onwuegbuzie, 2001; Zepeda & Mayers,
2006). One study noted that in the first year of implementation, students had difficulty
keeping up with homework and remembering important information from the previous
lesson (Peterson, Schmidt, Flottmeyer, and Weincke, 2000). In addition, students
indicated that they were sometimes overwhelmed with the amount of material that needed
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to be covered during a class period and echoed parents’ concerns that make-up work due
to absences was “enormous.”
Teacher Perceived Disadvantages
One of the biggest potential disadvantages of block scheduling is that the use of
extended class periods has a direct negative impact on teacher instructional techniques
and ultimately student learning if implemented incorrectly. For example, in a study by
O’Neil (1995), it was concluded that teachers had not implemented any modifications in
their methods of delivery to adapt to the extended periods of time. In a comprehensive
analysis of 58 empirical studies, Zepeda and Mayers (2006) highlighted inconsistent
findings as to whether teachers had adapted or changed their instructional practices. A
study by Flynn et al. (2005) indicated that despite some differences, teachers in both
types of schedules (block and traditional) tend to follow similar patterns of whole class
instruction, small group instruction, and individual student work.
Unless it incorporates a change in instructional practice, studies have consistently
viewed block scheduling as a disadvantage when compared to traditional scheduling. A
study by Slate and Jones (2000) of student perceptions of teacher behavior identified that
50% of the students felt that teachers used the methods that block scheduling should
promote. In addition, 50% of the students said that teachers continued to use the lecture
method of teaching, and 55% said that their teachers only used one method of teaching.
Hackman (1995) notes that teachers who rely on lecturing find it difficult to teach in the
extended periods and must change their methods and spend more time in preparation.
Salvaterra and Adams (1995) found that lecturing displaced many projects in heavy
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content courses (i.e., AP courses), which prompted one 10th-grade student to proclaim,
“It’s the same as the old way – only twice as much” (p. 32).
Teachers also perceived potential absences by both students and teachers to be a
disadvantage and expressed concern about the difficulties this creates for the student
(Evans et al., 2002). Teachers noted that being absent for one teaching block was the
equivalent of being absent for two traditionally scheduled classes (Salvaterra and Adams,
1995). Teachers were also unable to cover the same amount of content due to additional
daily reviews to accommodate for absences, resulting in less overall instructional time
(Hackney, 2013). Furthermore, making up work can be more difficult on a block schedule
(Wilson & Stokes, 2000).
Learning in the 21st Century
To negotiate life in the 21st century, students must develop the analytical skills
necessary to consider situations from multiple angles while making connections which
may at first appear hidden. Students must be able to work creatively with others who may
have different viewpoints and skills. In 21st-century learning, student are required to
research information, merge ideas through effective communication, and then create new
ideas. This type of learning will also require students to develop the skills of patience and
grit to work through complicated situations. The use of technology is abundant in
learning experiences to assist in collaboration and access to material.
The phrase “21st-century learning and skills” was born to address the needs of
students who were facing significant changes in technology and society in general
(Bransford, Brown, and Cocking, 2000). Across the nation, the call for reform required
the field of education to advance student knowledge and equip them with the skills
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necessary to contribute and succeed in an ever-changing society. According to Daggett
(2014), recent discoveries in neuropsychology and brain research can and should inform
teachers’ understanding of 21st-century learners, who are different from those of previous
generations. In addition, these students want to see a reason for learning something while
fascinating their elders with their technology skills. They take connectivity and instant
access to information and to one another for granted, while collaborating and
multitasking at various levels. These students would rather actively participate in their
learning than be told how to learn (Daggett, 2014).
According to Mishra and Kereluik (2011), “these skills, rather than being novel to
the 21st century and necessary for success in the 21st century, are skills that are required
for successful learning and achievement in any time, including but not limited to the 21 st
century” (p. 12). Additionally, the curriculum should provide real life application and
prioritize cooperation, thinking, and acting. Mishra and Kereluik (2011) further explain,
“job and life skills are those that serve to create lifelong learners, capable of success
beyond the confines of the classroom. Job and life skills are most often cited as including
those skills required of effective lifelong learning” (p. 11). According to Quigley (2016),
“these skills fall into three categories: those that serve to effectively manage and organize
one’s efforts, those that serve to coordinate and organize relevant and important
information, and those that serve in the development of end products (tangible and
intangible) in the pursuit of the resolution of specific solutions to relevant problems” (p.
58).
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The Importance of 21st-Century Learning Skills
A comparison of the instructional strategies used in each century can be
summarized as follows:
In the early part of the 20th century, education focused on the acquisition of
literacy skills: simple reading, writing, and calculating. It was not the general rule
for educational systems to train people to think and read critically, to express
themselves clearly and persuasively, to solve complex problems in science and
mathematics. Now, at the end of the century, these aspects of high literacy were
required of almost everyone in order to successfully negotiate the complexities of
contemporary life. (Bransford, Brown, & Cocking, 2000, p. 4)
The authors of A Nation at Risk emphasized that “the educational foundations of
our society are presently being eroded by a rising tide of mediocrity that threatens our
very future” (p. 3). This report called for numerous reforms geared towards improving
student achievement and focusing more time on learning. Budgetary concerns and
economy-wide downsizing have forced educators to find solutions from a withering pool
of resources. Facing these limited resources, educators must improve instruction through
the allocation of the resources at hand (fiscal, spatial, and temporal) in more efficient
structures. In response to this, schools must provide an increase in student achievement
levels while additionally providing students with more active learning opportunities. A
publication by the Commission of the National Association of Secondary School
Principals, Breaking Ranks: Changing an American Institution, provided a report on the
high school of the 21st century, noting that “many high schools face the prospect of
diminished relevance in a future in which time and space, as traditionally used in
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education, will exert dwindling influence on the ability to deliver learning” (p. 3). As a
result, schools began to examine different scheduling options, including block scheduling
(Smith & McNelis, 1995).
The reform called for greater accountability, higher standards, and the
restructuring of efforts to ensure that students graduated with the requisite skills to be
successful in college and the workplace. The central elements of the reform focused on
the school’s curriculum, instructional strategies, use of technology, and the way the
school organized its use of time.
As the early 1990s arrived, high schools increasingly faced the complaint that
their curriculum was rapidly becoming obsolete in a technology-driven, information-age
society. McCoy and Reed (1991) found that high school students did not possess the
skills, knowledge, or social acumen essential for success. A curriculum that met the
school-to-work needs of past generations of students was not meeting the needs of the
present generation (Daggett, 1992; Kearns, 1993; McCoy & Reed, 1991). Those high
schools that were unable or unwilling to change their paradigms faced an increasing
number of problems, including student populations that were becoming more culturally
diverse, students who possessed a variety of preferred learning styles, and a growing
perception that high schools were not adequately preparing their graduates for either
work or college (Cawelti, 1994). Reiff (1992) maintained that although most educators
were aware of differences in the way their students thought and acted, they refused to
acknowledge or to accommodate for individual students. These schools were not
producing informed and productive students who could function effectively in the world
of work (Fallon, 1995).
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The gap between the skills students had obtained and the skills needed by
employers in the 21st century was the largest it had ever been. Reforms such as those
proposed by Daggett (1992) promoted a school-to-work system in which schools
(a) develop an awareness program to create understanding of the need for change
in what is taught in our schools (b) make a commitment to ongoing research on
the identification of skills, knowledge and behaviors needed for adult roles (c)
reorganize all curricula on a continuum from simple to complex using some type
of taxonomy such as Bloom’s (d) reorganize the delivery of instruction so that
students become active participants in the learning process rather than passive
learners, and change the role of the teacher from disseminator of information to
manager of the instructional process (e) move towards the integration of relevant
academic and vocational skills into applied academic curriculum (f) use the
applied academics program for all students, not just for those who may not move
on to higher education (g) broaden the methods used in teaching to accommodate
for the variations in student learning styles (h) provide opportunities for students
to combine work experience and education as a means of career planning and
decision making (i) make a major commitment to ongoing staff development. (p.
15)
Teaching and Instruction
Ziegenfuss (2010) states that teachers in the 21st century must “develop authentic
activities that connect learning to what students do or will be doing outside the
classroom” (p. 86). Regardless of the activity, teaching and learning should be relevant,
be connected to the curriculum, and continuously engage the learner in active learning.
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“Open-ended projects, demonstrations, portfolios, and other types of documentation of
student learning are becoming common assessment practices. Finding out what students
can do is just as important as finding out what students know” (Wyatt, 1996, pp. 16–17).
High school students are now expected to work collaboratively and use critical thinking
skills while including technology as the foundation of learning (Ozer Kendig, 2010).
Ozer Kendig (2010) cites Kathleen Vail (2006), author of A Tool for Reform, who states,
“These skills need to be taught and used in the classroom so they can translate to real life
and real skills” (p. 15).
Teaching in the 21st century must reflect an understanding of the world outside
the classroom, including the role of technology; needs a rethinking of lesson
design; must embrace the view that technology is a priority in rethinking
education; should require teachers to be learners and embrace change; necessitates
collaboration among teachers; and requires a shift of control and ownership to the
learner. (Ziegenfuss, 2010, p. 85)
Guidelines and suggestions for engaging students in their own learning were
provided by the authors of Breaking Ranks and included the following:


Each high school teacher will have a broad base of academic knowledge with
depth in at least one subject area.



Teachers will know and be able to use a variety of strategies and settings that
identify and accommodate individual learning styles and engage students.



Teachers will be adept at acting as coaches and as facilitators of learning to
promote more active involvement of students in their own learning.
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Teachers will teach in ways that help students to develop into competent
problem solvers and critical thinkers.



Teachers will convey a sense of caring to their students so that their students
feel that their teachers share a stake in their learning.



Teachers will utilize technology in their instruction in ways that improve
student learning.



Teachers will integrate assessment into instruction so that assessment does not
merely measure students, but becomes part of the learning process itself.
(Breaking Ranks, 1996, p. 11)

21st-Century Learning and Block Scheduling
The implementation of the 90-minute block produces a noticeable increase in the
use of technology by teachers and changes the role of the teacher from a disseminator of
information to a facilitator.
Because block periods require students to become more active, self-directed and
responsible learners, they also require a high level of student competence in terms
of study and learning skills. To succeed in block periods, students need to listen
skillfully, ask good questions, take notes, use various kinds of text resources, read
flexibly, learn new words and terms, participate in and learn from discussions, and
use visual materials. They also need to take charge of their learning and
effectively manage their own time and resources. (Marshak, 1997, p. 3)
Additionally, skills such as higher-order thinking, reflective thinking, and
predicting, also increased when block scheduling was implemented (Fogarty, 1995).
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With block scheduling, there is extended time within the classroom that can be
used for group projects, in-depth studying of subject matter, group discussions, further
opportunities to learn, and various other cooperative learning activities (Canady & Rettig,
1995a; Dexter et al., 2006; DiRocco, 1998/1999; Nichols, 2005; Rikard & Banville,
2005). Research has also shown that teachers use collaborative learning activities within
the block scheduling format more than those same teachers do when using a traditional
schedule, due to the extra time available (Shortt & Thayer, 1998/1999).
Preparation for College and Beyond
A 2010 survey of 40,000 public school teachers by the Bill & Melinda Gates
Foundation and Scholastic found that most teachers now believe the purpose of school is
to prepare all students so they are ready for careers in the 21 st century (71%) rather than
simply to graduate students (6%). Educators must prepare students to enter this everchanging world and become productive members of society, as college and a bachelor’s
degree are no longer the only gateways to a good job or career.
One of the most fundamental obligations of any society is to prepare its
adolescents and young adults to lead productive and prosperous lives as adults.
This means preparing all young people with a solid enough foundation of literacy,
numeracy, and thinking skills for responsible citizenship, career development, and
lifelong learning. (Symonds, Schwartz, and Ferguson, 2011, p. 1)
College and Career Readiness
The 21st-century focus for high school educators and students within the United
States is “college and career readiness.” Educators are now tasked with preparing
students for success in life after school in the 21st century. The term “college and career
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readiness” has been mentioned in the Common Core State Standards (CCSS), high school
mission statements, and even political campaigns, and while there is currently debate on
the topic, few can dispute the advisability of improving students’ college and career
readiness (Visher, Altuna, & Safran, 2013). Therefore, the question is not if college and
career readiness is important, but instead how it is defined and implemented.
The Career and Technical Education Technical Assistance Center (CTE TAC) of
New York is an organization that “operates under a state contract to assist the New York
State Education Department (NYSED) in carrying out its mission of improving the
quality, access, and delivery of career and technical education through research-based
methods and strategies resulting in broader CTE opportunities for all students” (Adg,
2019). It acknowledges that while the definition of “college ready” is well documented,
the term “career ready” is much less well understood, and this lack of a clear definition
may be hindering efforts to expand and strengthen career readiness skills. Confusion over
the meaning and application of these terms is prevalent across the country. The CCSS,
which have career readiness as their foundation, need career educators to help define and
illustrate what career readiness within the CCSS looks like (Conrad & Watkins, 2011).
Therefore, the definitions of “college ready” and “career ready” need to be flexible
enough to allow students to pursue common standards (CCSS), and at the same time give
students the opportunity to follow a career path to success.
The CTE TAC of New York proposes a clear and concise definition of college and
career readiness:
To be college and career ready, all students in NY should have preparation in the
three major skill areas of core academic skills, employability skills, and technical
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skills, which will allow them to transition seamlessly into a career and/or a
postsecondary credentialing program (e.g., industry training, apprenticeship,
licensure, community or four-year college). (p. 3)
In order to make this happen, the CTE TAC of New York (2012) suggests that
students should “develop a college and career plan with academic core requirements and
course choices appropriate to the plans” (p. 4). In addition, students should possess
specific skills and be able to apply them in situations that mimic the workplace.
Although the phrase used in this context is “college and career readiness,” few in
the field of education have focused on career readiness. The conversation continues to
suggest that the skills and expectations for college and career readiness are one and the
same, and therefore the field of education will not see the types of programs needed to
prepare students for success. The task at hand is to define the “career readiness”
component when students face – as Stone suggests, “the varied nature of the workplace
and the different kinds of academic preparation required for successful entry” (Stone,
2011, p. 2).
At a minimum, career readiness involves three major skill areas: core academic
skills; employability skills; and technical, job-specific skills. The academic component
acknowledges that all careers require a solid foundation of academic skills, specifically in
English language arts, mathematics, and science, and those skills need to be applied to
the context of the workplace and authentic situations at varying levels depending on the
type of job. In addition, these skills allow students to master the employability and
technical skills that are critical components of “career readiness.” Employability skills are
skills that the workplace requires, such as professionalism and work ethic, teamwork,
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collaboration, oral and written communication, ethics and social responsibility,
confidence, leadership, honesty, responsibility, and self-management. Technical skills are
industry based and represent what a student needs to know and be able to do in the
specified career area (career-specific skills). Technical skills also include using
technology to carry out tasks. Ideally, a student will be able to apply technical knowledge
and skills in their career area. These skills, along with the employability skills, are
seldom purposefully taught in the academic classroom (Stone, 2010).
Career readiness needs special attention, because education and training that will
be necessary for jobs in the future is not what has traditionally been planned for. Students
will benefit from the exposure to career pathways based on labor market realities and
opportunities to experience those realities (Stone, 2010). The Association for Career and
Technical Education, a national organization dedicated to CTE instruction, has asserted
that “high‐quality career and technical education can ensure America’s future in the
global economy through increased student engagement, the innovative integration of
math, science and literacy skills, and by meeting the needs of both employers and the
economy as a whole” (ACTE, 2006).
The phrase “college and career readiness” is used rather than simply “college
readiness” because college is not the only path to a career in the 21st century. Many
successful careers do not require a college degree; however, they do often require
substantial skill sets that share many of the same characteristics as those necessary to gain
access to college. The nonprofit education reform organization Achieve has emphasized
that, with the demands of the workforce, all students should graduate from high school
fully prepared for college and careers. College and career readiness suggests that high
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school students have the skills and knowledge necessary to be successful in
postsecondary education or job training without the need for remediation (Achieve,
2014). The education or training necessary for a particular career may be obtained from,
for example, a community college, university, technical or vocational program,
apprenticeship, or any other significant on-the-job training. The curriculum must be
rigorous and broad, based on core academic disciplines and other subjects. However,
while academic preparation is an essential part of college and career success, it is not the
only component needed to ensure postsecondary readiness (Achieve, 2014).
Theoretical Framework
This study utilizes John Carroll’s theory of time as the focal point of instruction,
combined with John Dewey’s theory of constructivism as an instructional approach.
Ultimately, if students are given the time afforded by block scheduling, instruction should
then include many of the approaches and activities found in constructivism. Similarly,
Hackmann (2004) urges that block scheduling be considered as a vehicle to promote
constructivist practices:
Constructivist theory helps faculties to understand the inter-relationships of
teaching and learning and to recognize how the schedule can be an essential tool
in creating a culture that promotes improved student achievement. Practice should
drive instruction. Constructivist principles should be the driving force behind any
decision to implement block scheduling. (p. 702)
Carroll and Time
John Carroll created his own model of school learning in 1963, declaring the
need for “a schematic design or conceptual model of factors affecting success in school
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learning and of the way they interact” (Carroll, 1963, p. 723). His theory was based on
the idea that any student has the ability to learn and is considered to be the starting point
to measure the effectiveness of instruction. Carroll believed the focal point of instruction
was time, and as a result he changed the thinking around education and that of the
researchers (Huitt, 2006).
The amount of time a student needs to master a task and the amount of time they
spend on a task directly affects the student’s success in learning (Huitt, 2006). Carroll’s
theory was based on the premise that time itself is the most important variable in school
learning.
If teachers and curriculum makers can define an appropriate criterion of
achievement, then it becomes the responsibility of the teachers and the schools to
provide the time necessary for the students to attain the criterion. If time is the
central variable and the necessary time is provided, then the attainment of the
criterion is possible for all students who can be motivated to use the time they
need. (Bloom, 1974, p. 683)
Whereas the variable of time is examined in Carroll’s model, the instructional
practices used during that time are addressed in the theory of constructivism.
Constructivism
Definition of Constructivism
There are many definitions of the theoretical and philosophical components of
constructivism. Fosnot (2005) describes the constructivist class as “a community of
discourse engaged in activity, reflection, and conversation” (p. 33). Fosnot stresses the
importance of the teacher as facilitator and the active role of students as learners: “The
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learners (rather than the teacher) are responsible for defending, proving, justifying, and
communicating their ideas to the classroom community” (Fosnot, 2005 p. 34). Chaille
(2008) defines constructivism as a theory of learning where students construct knowledge
via their interaction between their own ideas and experiences as these relate to their
physical and social world. Lessons focus on the student as leader and teacher as
facilitator, and students then solve problems and construct their own knowledge.
The philosophy of constructivism is based on student-centered learning facilitated
by situation, fostered by individual thought and problem solving that is applied in the
social and classroom settings. For the purposes of this dissertation, the works of John
Dewey are used to develop the history, definition, and meaning of constructivism as it
applies to teaching and learning. Dewey’s work and the constructivist theory are based on
the premise that individuals must be actively engaged in learning by building an
understanding through the making sense of information. Social interaction allows
students to create knowledge based upon these experiences as well as from their existing
knowledge base, beliefs, and personal experiences. Constructivism is built on the premise
that students should participate in context-bound, real-world problem solving, and with
these opportunities they should be expected to formulate and articulate their findings.
Constructivism in the Classroom
Brooks and Brooks (1999) note that although constructivism is theoretical and
philosophical by nature, its ideals can be transferred to teaching practices and fostered
through ongoing professional development. Hackmann (2004) suggests that
constructivism creates a methodology for a more collaborative classroom, where the
process of learning is understood and not completely standards driven. Brooks and
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Brooks (1999) infer that learning should be personal and teachers should encourage
students to question, research, and challenge current thoughts and concepts.
Although not new to education, many of the instructional practices associated
within a constructivist classroom are quite different than those used in the traditional
classroom. In their book, In Search for Understanding: A Case for Constructivist
Classrooms, Brooks and Brooks (1999) develop a list of characteristic traits that an
educator who implements a constructivist approach to instruction within the classroom
would exhibit. These traits include the following:


Constructivist teachers encourage and accept student autonomy and initiative.



Constructivist teachers use raw data and primary sources, along with
manipulative, interactive, and physical materials.



When framing tasks, constructivist teachers use cognitive terminology such as
“classify,” “analyze,” “predict,” and “create.”



Constructivist teachers allow student responses to drive lessons, shift
instructional strategies, and alter content.



Constructivist teachers inquire about students’ understandings of concepts
before sharing their own understandings of those concepts.



Constructivist teachers encourage students to engage in dialogue, both with
the teacher and with one another.



Constructivist teachers encourage student inquiry by asking thoughtful,
open-ended questions and encouraging students to ask questions of each other.



Constructivist teachers seek elaboration of students’ initial responses.
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Constructivist teachers engage students in experiences that might engender
contradictions to their initial hypotheses and then encourage discussion.



Constructivist teachers allow wait time after posing questions.



Constructivist teachers provide time for students to construct relationships and
create metaphors.



Constructivist teachers nurture students’ natural curiosity through frequent use
of the learning cycle model. (pp.103–116).

The characteristics above highlight teacher practices that help guide students to
their own learning and help forge relationships with students as they journey through the
learning process (Brooks & Brooks, 1999). A child in a constructivist classroom is
confident, curious, engaged, and collaborative; therefore, the teacher must recognize
student individuality and support each student and their unique needs by providing them
with meaningful and appropriate learning experiences (Chaille, 2008). Within the
constructivist classroom, concepts are presented as wholes or thematic units, with
emphasis on big concepts. Students and their questions are an integral part of the
learning, which happens through exploration rather than through the predetermined
knowledge and facts that are often found in a traditional classroom (Brooks & Brooks,
1999; Chaille, 2008).
Student assessment also looks different in constructivist classrooms. The
assessment of student learning is often authentic and occurs through observations of
projects or cooperative work in groups and through the creating of portfolios to represent
learning. The key difference regarding assessment is the emphasis on the process and not
merely the correct answer (Brooks & Brooks, 1999; Chaille, 2008).
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Collaboration between students is not limited to task completion, but also allows
students to take the role of facilitator, and students benefit from both experiences.
Students with greater expertise assist their peers, with the intention of helping them
achieve the goal or master the concept (Fosnot, 2005). Students must also demonstrate
the skill of applying previously learned knowledge and concepts by hypothesizing about
new information with greater global understanding (Chaille, 2008). Constructivism calls
on students to demonstrate deeper understanding through real world application and
problem solving (Fosnot, 2005). Chaille (2008) states that there is not a specific
“constructivist” curriculum, but there are curriculum frameworks that foster and honor
children’s ideas, making them consistent with constructivist practices.
Block Scheduling and Constructivism
The concepts of constructivism and the instructional practices found and desired
in block scheduling have many similarities. Hackmann (2004) presents these similarities
between the two movements and demonstrates that block scheduling should logically be
considered as a vehicle to promote constructivist practices. “It is on this point of
instructional practices that the block scheduling literature begins to show striking
similarities to constructivist principles” (Hackmann, 2004, p. 700).
Teachers often find it difficult to implement constructivist strategies within rigid,
discrete time frames, and therefore the larger blocks of time associated with block
scheduling could be used to facilitate the use of constructivist instructional strategies
(Elmore, 1995). The time available in block scheduling allows for the student-centered
learning practices associated with constructivism to occur. Within constructivism,
teachers guide students into adopting cognitive strategies such as analyzing, verbalizing
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understanding, asking questions, and reflection. Students then look to develop new
insights and connect them with their previous experiences. The learning activities that
students participate in are student-centered, in that students are encouraged to ask their
own questions, carry out their own experiments, make their own analogies, and come to
their own conclusions (Hackmann, 2004). Furthermore, both constructivism and block
scheduling promote instructional activities that include the use of inquiry learning,
cooperative learning, and problem-based learning through the use of Socratic seminars,
curriculum integration, teaming, and performance assessments (Chaille, 2008; Fosnot,
2005; Hackmann, 2004).
Once the connection between block scheduling and constructivism becomes
firmly rooted in the consciousness of teachers and part of ongoing professional
dialogue, block scheduling can be considered as part of a comprehensive model
that is intended to help transform the classroom. (Hackmann, 2004, p. 700)
Conceptual Framework
The purpose of this study is to understand students’ perceptions of having
experienced block scheduling in high school and of how this experience prepared them
for college. To this end, several frameworks have been examined and combined to
evaluate expected student perceptions and outcomes. If a high school implements a block
schedule, there will be more time to address the 21st-century learning skills deemed
necessary in the P21 Framework through the use of Rigor and Relevance activities found
in Quadrant D of Daggett’s Framework. As a result of implementing these skills and
activities, students will perceive that the block scheduling experience of high school has
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better prepared them to be college and career ready based on their postsecondary
experiences.
Partnership for 21st Century Skills and Battelle for Kids
The Framework for 21st Century Learning
The Partnership for 21st Century Skills was founded in 2002, in collaboration with
the U.S. Department of Education, representatives from the business community,
educators, and policy makers. In 2018, the Partnership for 21st Century Skills joined
Battelle for Kids, a national not-for-profit organization formed in 2001, which works with
school systems to promote 21st-century learning skills for each student. Enhancing the
Framework developed by P21, Battelle for Kids created a collective vision, called the
Framework for 21st Century Learning, to strengthen American education. This
framework describes the skills, knowledge, and expertise students must master to be
successful in school and in work in the 21st century. Figure 2.1 provides the Framework
for 21st Century Learning and represents 21st-century student outcomes (indicated by the
rainbow) and 21st-century support systems (indicated at the bottom).
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Figure 1
The Framework for 21st Century Learning

The Framework for 21st Century Learning was created based on the outcomes it
was believed all students should possess in order to be successful in the 21 st century.
Within the framework, there are four specific areas for development: key subjects and
21st-century themes; learning and innovation skills; information, media, and technology
skills; and life and career skills. These are supported by 21st-century education support
systems for success. These components, which encompass the 21st-century education
system, create the foundation of skills necessary for students to learn and expose students
to the thinking process that must occur to maintain pace with an ever-changing education
system and global society (Battelle for Kids, 2019a).

57

Changes in technology, and the interconnected nature of the global market, have
resulted in a significant transformation of the skills necessary to be successful in the 21 st
century. Driven by the need to increase the number of graduates who are prepared to be
successful in the changing global economy, to navigate the information age and evolving
technology, to be global citizens, and to help the United States maintain its competitive
edge, 21st-century skills have begun to be identified. Advancements in technology have
changed not only the types of jobs available but also the way in which people
communicate. Instruction calls for the creation of global citizens with a skill set that
includes being able to be a critical consumer of information, communicating effectively
with different people, and having a global awareness.
As a network of Battelle for Kids, the Partnership for 21st Century Skills has
developed a framework that incorporates much of the foci of the other schools of thought.
The focus is how students apply knowledge rather than gaining content knowledge itself
(Silva, 2007). In the 21st century, individuals need to be able to apply different skills and
attitudes in accordance with the given context. The skills are interrelated and work
collectively to prepare students to be successful. The Framework for 21st Century
Learning incorporates the skills necessary for success in the 21 st century and the support
systems in the school necessary for implementation. “The model demonstrates the
interconnectedness of the skills, content knowledge, competencies and school structures
aligned with the economic and global demands of the 21 st century” (Ellis, 2012, p. 25).
The Framework for 21st Century Learning includes content knowledge, specific
skills, and different areas of expertise and types of literacies that all students should
master. Students must demonstrate mastery of these skills and competencies through
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authentic assessments. Though the skills and competencies are outlined as distinct
categories, they are meant to be interrelated in the learning and teaching processes
(Battelle for Kids, 2019a). The students must integrate their thinking skills with the core
content and be able to approach all areas of learning in ways that will be transferable and
successful in different scenarios (Dede, 2010).
Academic content, including core subjects and 21st-century interdisciplinary
themes, is at the center of the framework. The core subjects include reading, language
arts, world languages, arts, mathematics, economics, science, geography, English, history,
and government and civics. The 21st-century interdisciplinary themes that should be
incorporated within the core subjects include global awareness; financial, economic,
business and entrepreneurial literacy; civic literacy; health literacy; and environmental
literacy (Battelle for Kids, 2019a). Additionally, the framework outlines 21st-century
support systems critical to ensure student mastery of the skills (Battelle for Kids, 2019a).
Battelle for Kids (2019b) asserts that 21st-century skills, such as learning and
thinking skills, Information and Communications Technology (ICT) literacy, and life
skills, are not “soft skills,” nor do these skills develop automatically in the course of
mastering core academic content. Students require these 21st-century skills to be taught
explicitly within the context of the core subjects, in order to effectively apply and utilize
their content knowledge (Battelle, 2019b).
Global Awareness
Global awareness incorporates the competencies of being able to understand
different perspectives while working collaboratively with others. It also includes
communicating and understanding the interrelationships between people around the

59

world and the global issues they face (Lemke, 2002). In order to demonstrate global
competencies, students must demonstrate fluency of world languages and be able to
understand how to communicate with others from different cultural and linguistic
backgrounds, taking into account cultural differences (Jackson, 2010). Multilingualism is
a global competency that provides students with an additional tool to be successful in the
global society and economy by promoting relationships between the user and the target
countries (Olan & Risner, 2014; Sweitzer, 2001). According to Pearson (2014), between
half and two-thirds of the world’s population is at least bilingual, making knowing more
than one language the standard. This skill has also been credited with enhancing
academic levels in students by improving their cognitive ability (Sweitzer, 2001).
Students who are literate in more than one language are reported to have better scores in
verbal intelligence, conceptualization, global thinking, and original approaches to
problem solving, all of which are 21st-century skills (Pearson, 2014).
Literacy and 21st-Century Skills
Financial, economic, business and entrepreneurial literacy are other skills to be
addressed by schools in the 21st century. The field of business is consistently declaring a
need for employees to be able to ask questions, think critically, and solve problems
(Çetinkaya, 2018). It has become evident that these higher-level thinking skills,
technology and information literacy, and flexible and productive work habits are now
required by all employers, not just the elite (Wagner, 2008).
Students must understand the economy and its role in society and be able to
manage and make informed financial decisions. They must be financially literate to
ensure financial security for their future. Students must also develop the prerequisite
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skills and knowledge for being a successful entrepreneur. These skills include business
foundations, communications and interpersonal skills, digital skills, economics, financial
literacy, and understanding the processes, traits, and behaviors necessary to perform
business effectively.
Civic literacy refers to being able to act as an informed citizen in the democratic
process by actively pursuing the privileges and responsibilities of an American citizen.
Students must evaluate the impact of their decisions on both local and global levels
(Battelle for Kids, 2019b).
Two key areas in which schools should be actively involved include health
literacy and environmental literacy. It is here that schools must provide students with the
knowledge to live a healthy life and positively contribute to the well-being of the planet.
Students must know how to make preventive and positive decisions about their health
and seek information and services when necessary. Students must also analyze concerns
about the environment and take appropriate steps towards solutions while working with
others (Battelle for Kids, 2019b).
“Business leaders and researchers have identified thinking skills as generally
lacking from current graduates and yet, key requirements for being prepared to be
successful in the 21st century workplace” (Ellis, 2012 p. 35). The Framework for 21st
Century Skills identifies creativity, innovation, critical thinking, problem solving,
communication, and collaboration as the key skills. The ability to be creative is critical
when responding to change and creating new opportunities for the future. In addition,
promoting and teaching creativity in schools also increases motivation and learning
achievement (Robinson, 2005). Along with being creative, the skill of being innovative, a
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process that requires brainstorming and constant revision, is essential when incorporating
suggestions from others into the process for improvement (Battelle for Kids, 2019b).
Key learning skills for future success as determined by network of Battelle for
Kids stakeholders include critical thinking, problem solving, and communication and
collaboration skills. Critical thinking requires the ability to appropriately apply different
types of thinking, including inductive and deductive reasoning and analyzing the
relationship between parts and a whole (Battelle for Kids, 2019b). When applying critical
thinking skills, the goal is to be able to analyze and evaluate a variety of information and
perspectives and apply the thinking to solve unfamiliar problems (Bellanca & Brandt,
2010). To demonstrate the ability to think critically and solve problems, students must
ask questions that will reveal important information and then be able to reflect on the
experience afterwards.
Students must be able to communicate and articulate their thoughts through a
variety of mediums that include oral, written, and nonverbal forms of communication for
multiple purposes. Also incorporated in this skill set is the understanding that an
important element of communication and collaboration is active listening, to understand
both the meaning and the intent of the other individual. Included in collaboration are the
subskills of being able to compromise, sharing responsibility, being flexible, and working
effectively within a diverse selection of team members (Battelle for Kids, 2019b).
Technology
Due to the demands of the information age as well as the proliferation of ICT
skills, students must demonstrate information, media, and ICT literacies in order to be
successful in the 21st century. Therefore, students should be taught how to effectively find
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and sort through information from different sources, exercise critical thinking skills to
evaluate the information, and accurately apply the information to different issues.
Students need to be able to evaluate the perspectives and intent of media messages, ask
pertinent questions, make connections and inferences, and develop a response to the
information while understanding the broader context surrounding their use of technology
(Thoman & Jolls, 2004). Lastly, students should be able to use different types of
technology for multiple purposes, including communicating, researching, and creating.
Life and Career Skills
Finally, the last category of 21st-century skills identified by the Framework for
21st Century Skills (2019) is life and career skills. Needed for effectively utilizing
thinking skills and content knowledge in today’s competitive global economy and
rigorous work environment are the subskills of “flexibility, adaptability, initiative, selfdirection, social and cross-cultural skills, productivity, accountability, leadership, and
responsibility” (Battelle for Kids, 2019). Students must prepare to be able to adapt to
various changes that occur in the workplace and respond appropriately to feedback and
challenges. They must also learn to be self-directed by demonstrating initiative, working
independently, and managing their goals and time effectively. Instruction should include
the setting of goals, prioritizing and adjusting work to meet those goals, while working
both individually and with a team.
Daggett’s Rigor and Relevance Framework
The Rigor and Relevance Framework is founded on a belief in student
engagement. According to Daggett (2013), learners who are engaged in their learning
will acquire more knowledge than those who are not engaged and will therefore increase
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their achievement on tasks and tests. It is often used as a professional development model
that was created to combine knowledge with application in order to impact student
achievement (Daggett and Nussbaum, 2006). Schools across the nation have
implemented this model for instructing and have found it to be successful in improving
their school culture and their students’ interest in learning (Daggett, 2013; Daggett and
Nussbaum, 2006).
The Rigor and Relevance Framework (Figure 2.2) is based on two dimensions,
known as the “Knowledge Taxonomy” and the “Application Model”. The framework is
divided into four quadrants, with Quadrant A, labeled Acquisition, located in the lower
left-hand corner and representing the lowest level of knowledge and application. This
quadrant requires the most basic of instruction, in which students acquire knowledge and
recall the knowledge learned. The highest and most complex level of instruction,
Quadrant D, labeled Adaptation, is found in the upper right-hand corner. Here, instruction
requires students to combine pieces of knowledge within the real world and present their
findings in both logical and creative ways. Within the framework, there are two other
quadrants which represent a combination of Quadrants A and D. Quadrant B, labeled
Application, and is found in the lower right-hand corner. Instruction here is slightly
higher than that found in Quadrant A and involves students acting to solve problems and
design solutions. Quadrant C, labeled Assimilation, is located in the upper left-hand
corner of the framework. Instruction in this quadrant requires students to routinely
analyze and solve problems based on their knowledge.
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Figure 2
Daggett’s Rigor and Relevance Framework

Note: Reprinted from https://leadered.com/rigor-relevance-and-relationships-frameworks/

Instruction within 21st-century schools enables students to know what to do when
they don’t know what to do. To achieve this, students must acquire a depth of knowledge
and a rich set of skills. They can then be taught how to apply their skills and knowledge
to unpredictable situations in the world beyond school. This type of instruction is found
in Quadrant D, where learning is demanding and requires the student to think and work.
It is within Quadrant D that the type of instruction changes from teacher-centered
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instruction to student-centered learning. As a result, students must demonstrate their
competence to think in complex ways and to apply their knowledge and skills. Within the
framework, along the horizontal axis is the Application Model, which describes putting
knowledge to use, and along the vertical axis is the Knowledge Taxonomy, which is
based on the six original levels of Bloom’s Taxonomy (Daggett, 2013).
Educators often feel under pressure to prepare students for the next test, next
grade, and next level of education, rather than doing what they inherently understand they
should do, which is to prepare students for the world in which they will live and work as
productive members of society. The Rigor and Relevance Framework provides a context
within which to view the 21st-century learning skills needed for college and career
readiness, and it can be used as a conceptual guide to the instruction required.
Quadrant A is where basic academic standards and traditional state exams would
be found, while Quadrant B encompasses technical education classes in which students
are being prepared for a job. In Quadrant C, college preparatory classes would be found,
and in Quadrant D, career ready instruction. Career readiness merges rigorous academic
(Quadrants A and C) and career and technical knowledge and skills (Quadrant B) with the
ability to apply, solve problems, and demonstrate learning, and learning how to learn, in
meaningful and challenging contexts (Quadrant D). These same skills are what the
Common Core ask educators to prepare students for, focusing on decision making,
creativity, goal setting, multitasking, and collaborating with others in preparation for the
future (Daggett, 2013).
The vision necessary to prepare today’s students for the ever-changing world of
the 21st century is one in which educators transition to a mindset of career readiness.
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Within this mindset, it is crucial to focus not only on higher academic standards but also
on requiring students to be able to apply the knowledge they have developed in a context
of problem-based performance tasks and self-directed, engaged learning.
Daggett (2013) suggests that career readiness instruction requires a different
approach and mindset from traditional classroom instruction. Career readiness instruction
involves using a “backward design” by beginning with the end in mind, then focusing on
performance rather than chunks of content knowledge. In addition, it focuses on the
building of relationships and allowing students to take responsibility for their own
learning. Lastly, it “assesses student achievement in terms of demonstrated proficiency”
(Daggett, 2013, p. 8).
In the past, most high school students focused on obtaining a collection of
Carnegie units, good grades, and good ACT or SAT scores. Educators instructed
accordingly, and those who could not keep pace were often directed to participate in a
CTE program. Creating a shift from “college or career ready” to “college and career
ready” for all students will require a different education than those previously offered.
The challenge educators are faced with today is ensuring the factors that make students
successful in college and in careers are the same and include the ability to apply new
information, solve problems, communicate and collaborate with peers, and contribute to
the greater good of society.
Contemporary society affords unprecedented access to information, and therefore
the field of education must reform from the idea of “learning what” to the idea of
“learning how” and then apply this knowledge. As a result, the instructional role must
evolve from knowledge provider to learning facilitator, using assessment as a learning
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tool. Leadership within the field needs to challenge the rules, regulations, and practices
that hinder the adoption of promising and proven next practices in preparing all students
to be college and career ready.
The Career Readiness Partner Council (CRPC), formed in 2012, offers this
explanation:
A career-ready person effectively navigates pathways that connect education and
employment to achieve a fulfilling, financially secure, and successful career. A
career is more than just a job. Career readiness has no defined endpoint. To be
career ready in our ever changing global economy requires adaptability and a
commitment to lifelong learning, along with mastery of key knowledge, skills,
and dispositions that vary from one career to another and change over time as a
person progresses along a developmental continuum: knowledge, skills, and
dispositions that are inter-dependent and mutually reinforcing. (p. 18)
The conceptual framework used in this study is graphically explained in Figure 3.
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Figure 3
The Impact of Block Scheduling in High School on College and Career Readiness: A
Conceptual Framework
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CHAPTER III
Methodology
The purpose of this study is to examine the perceptions of current college students
about how receiving instruction in a block scheduling format while in high school
prepared them for college and career experiences. As students prepare for a
postsecondary world where the necessity for 21st-century learning skills is apparent,
instruction must be delivered in a manner which allows students to learn and develop
these skills. This investigation examines a potential solution to the overarching question
of how best to use time to implement 21st-century instruction. To examine students’
perceptions, qualitative data were collected and examined.
Rationale for Research Approach
This study used qualitative methodology and a phenomenological method of
inquiry to gather data. The data were derived from volunteer participants who had all
attended the same high school in Suffolk County, New York, and were subsequently
attending various different colleges. Phenomenology is the study of how people
experience everyday life and make sense of the world around them. “A
phenomenological study describes the meaning for several individuals of their lived
experiences of a concept or a phenomenon” (Cresswell, 2013, p. 57). Qualitative data
focus on describing “in detail all of what goes on in a particular activity or situation
rather than on comparing the effects of a particular treatment” (Fraenkel & Wallen, 2000,
p. 502). The use of qualitative methods in collecting data enabled insight into the former
experiences of students in high school and their current experiences in college. Multiple
methods of data collection were utilized in this study to facilitate triangulation. Data were
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obtained using a survey, focus group interviews, and individual open-ended interviews
with participants.
An initial survey was used to gather a large number of general perceptions about
block scheduling and its effect on students’ college experience. Included within this
survey was the option to be contacted to participate in a focus group, individual
interview, or both. Based on the response to this question, participants were then
randomly selected to participate. Focus group interviews were recorded and later
transcribed for analysis. The goal of the focus group interviews were to make use of
group interactions and gain more insight into the participants’ shared experiences of
block scheduling. The use of standardized, individual, open-ended interviews allowed
participants the opportunity to expand upon their answers and relate them to their current
college experiences. All data were then analyzed for thematic significance and
subsequently coded based on survey, interview, and focus-group data.
Research Setting and Context
The study participants were students who had graduated from a small, suburban
high school in Long Island, New York. The high school, which serves approximately
1,200 students in grades 9–12, has implemented block scheduling since the 1996–1997
school year. This setting was chosen because it was one of the only school districts on
Long Island that continues to utilize this model at the high school level. The participants
had all experienced an A/B block schedule throughout their high school careers and were
currently enrolled in colleges and universities within the United States. According to the
1998 booklet Block Scheduling: Innovations with Time, it was the vision of the principal
that led to the implementation of block scheduling. According to the assistant principal,

71

“he believes that students learn more effectively when they become more actively
involved in the learning process. This can be accomplished during longer blocks of time”
(LAB at Brown University, 1998, p. 37).
The preparation for implementation block scheduling lasted over a year and half
and included numerous meetings between all stakeholders in the community. An
implementation committee comprised of parents, students, and 32 faculty was formed to
ease the transition. In addition, visits to other schools that were implementing block
scheduling at the time were offered, and workshops were organized for the faculty. As the
assistant principal explained, “teachers were given time to create timelines and prepare
new lesson plans. They felt more comfortable once they had the time to plan properly”
(LAB at Brown University, 1998, p. 38).
The alternate day model selected by the school was organized into eight 80minute periods, with each class for a specific subject meeting on every other day. The
unique aspect of this model was the inclusion of a seminar period on alternate days
during which students were given several options: “They can work with specific teachers
individually for extra help; they can go to the computer lab or the library; or they can
work on group projects. In addition, we schedule assemblies during this time to avoid
interference with instructional periods” (LAB at Brown University, 1998, p. 38).
Data Sample and Data Sources
As suggested by Cresswell, (2013) within a phenomenological study of inquiry,
“the participants in the study need to be carefully chosen to be individuals who have all
experienced the phenomenon in question, so that the researcher, in the end, can forge a
common understanding” (p. 62). Therefore, the sample utilized for this study consisted of
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students who had all graduated from the same high school and had all experienced block
scheduling throughout their high school careers. The students were attending various
colleges and universities, which enabled comparison between perceptions of
preparedness by students with different postsecondary experiences. To provide
anonymity, all participants who took part in the study were referred to by number on
interview transcripts. Furthermore, no participant was required to take the survey or
subsequent interviews and focus groups, and participants were reminded of their right to
withdraw at each stage of the process.
Tables 3.1 and 3.2 outline the major demographic makeup of the high school
population. When examining socioeconomic status, the category “economically
disadvantaged students” was utilized. According to the New York State Department of
Education,
Economically disadvantaged students are those who participate in, or whose
family participates in, economic assistance programs, such as the free or reducedprice lunch programs, Social Security Insurance, Food Stamps, Foster Care,
Refugee Assistance (cash or medical assistance), Earned Income Tax Credit,
Home Energy Assistance Program, Safety Net Assistance, Bureau of Indian
Affairs, or Family Assistance. (NYSED, 2019).
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Table 3.1
2014–2018 Student Demographics of the School District Studied
School Graduation Advanced

Regents

Local

Economically

Year

Diploma

Diploma

Disadvantaged

Rate of All

Regents

Students

Distinction Graduates Graduates Students
Graduates

2014–

95%

56%

35%

4%

9%

99%

60%

35%

4%

12%

98%

66%

29%

3%

12%

95%

60%

31%

4%

16%

97%

61%

33%

4%

12%

2015
2015–
2016
2016–
2017
2017–
2018
4 Year
Avg.
Note. Source: Graduation rate (2017–2018) – 4 Year outcome as of June: Suffolk County
(2018). Retrieved from
https://data.nysed.gov/gradrate.php?year=2018&instid=800000036845
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Figure 4
2017–2018 Ethnicity of Students in the School District Studied

Ethnicity of District Studied
3.40%0.50%

0.20%

4.90%

91.10%

White

Hispanic / Latino

Asian / Pacific Islander

Black / African American

Multiracial

Note. Source: Enrollment by Ethnicity. Retrieved from
https://data.nysed.gov/enrollment.php?year=2018&instid=800000036845

Data Collection Methods
Utilizing a school alumni database, with the permission of the school district,
potential participants were sent the qualitative survey via electronic email and asked if
they wished to participate. Participants had the option of anonymity, or they could
provide their names if they wished to be contacted to participate in a focus group or
individual interview. In order to maximize the number of responses, a snowball sampling
technique was also used. Vogt (1999), as cited by Atkinson and Flint (2001), states that
“snowball sampling may simply be defined as: A technique for finding research subjects.
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One subject gives the researcher the name of another subject, who in turn provides the
name of a third, and so on” (p. 3).
Using the open-ended information provided in the survey, participants with
similar experiences were then categorized and asked to participate in focus group
discussions. Segmentation is the process in which participants in the control group are
selected to match chosen categories. The segmentation of participants for control groups
allows for “more free-flowing conversations among participants within groups but also
facilitates analyses that examine differences in perspective between groups” (Morgan,
1997, p. 35). The focus group interviews were less structured in nature, to allow
participants the opportunity to speak freely, and the questions were exploratory in nature.
“The trade-off with less structured approaches is a greater ability to learn about the
participants’ perspectives in their own words and less ability to pursue any aspect of these
perspectives in a consistent fashion” (Morgan, 1997, p. 40). All focus groups were
designed to be permissive and non-threatening through the use of an introduction
protocol (Appendix 1) that was read to each group prior to the start of the discussion. All
focus group interviews were recorded and then transcribed. Following the focus group
interviews, participants were asked if they were willing to participate in individual
follow-up interviews.
These one-to one interviews delved much deeper into the broad themes that had
been presented by the participants in the focus groups. According to Morgan (2014),
When starting with focus groups and then moving on to do individual interviews,
the typical goal is to get more depth and detail on the topics that appear in the
group interviews. That might involve identifying people who seem to be “typical
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cases” or you might pick people with more unusual experiences to expand your
coverage of the topic. Either way, the idea is to follow-up by interviewing the
people who can do the most to advance your understanding. (para 3)
The interviews were conducted to allow for a greater understanding, with the
thoughts of Seidman (1997) in mind: “At the root of in-depth interviewing is an interest
in understanding the lived experience of other people and the meaning they make of that
experience” (p. 24). Additional open-ended questions and follow-up questions helped to
gain an understanding of the lived experiences of the participants in both their past (high
school) and current (college) settings. Both the focus groups and in-depth interviews
began with the same two questions:


What have you experienced in terms of block scheduling at the high school
level?



What contexts or situations have typically influenced or affected your
experiences of the block scheduling and now your preparedness for college?

Additional open-ended questions were asked, but the purpose of these two
questions was to focus the attention on gathering data that would lead to providing an
understanding of the common experiences of the participants.
Data Analysis Methods
The focus group interviews and individual interviews were recorded and then
transcribed using Rev.com, a web-based product. Following transcription, analysis was
completed using a qualitative software program called NVivo, which coded the data
using an open coding method of analysis. In addition to the NVivo software, the
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procedures for a phenomenological study outlined by Moustakas (1994) and described by
Cresswell (2013) were then followed to analyze the data.
Building on the data from the first and second questions, data analysts go through
the data (e.g., interview transcripts) and highlight “significant statements,” sentences, or
quotations that provide an understanding of how the participants experienced the
phenomenon.
Moustakas (1994) calls this step “horizonalization”. Next, the researcher develops
clusters of meaning from these significant statements into themes. These
significant statements and themes are then used to write a description of what the
participants experienced (textural description). They are also used to write a
description of the context or setting that influenced how the participants
experienced the phenomenon, called imaginative variation or structural
description. From the structural and textural descriptions, the researcher then
writes a composite description that presents the “essence” of the phenomenon,
called the essential, invariant structure (or essence). Primarily this passage focuses
on the common experiences of the participants. (p. 61)
All data were examined and categorized based on trends in order to gain insight to
the research questions outlined in Chapter 1.
To allow for a more accurate output of data, method triangulation was used in this
study. Triangulation can be described as “a validity procedure where researchers search
for convergence among multiple and different sources of information to form themes or
categories in a study” (Creswell & Miller, 2000, p. 126). Method triangulation involves
the use of multiple methods of data collection about the same phenomenon (Polit &
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Beck, 2012). The advantages of using multiple methods, such as focus groups and indepth interviews, to collect data have been well researched and include increasing
participation, increasing the validity of study findings, and increasing the opportunity for
member checking (Carter et al., 2014). The limitations of using multiple data sources are
discussed further below.
Issues of Trustworthiness
All participants selected for this study participated voluntarily. The participants
were all informed that the interviews would be recorded. The participants’ responses were
recorded verbatim, to ensure that the extent of responses was not compromised or
augmented. When the use of a follow-up question was deemed necessary, each question
was carefully posed to ensure it remained bias neutral and pertained to the original posed
question. Lastly, all participants were reminded that they had the option of leaving the
interview and striking their answers from the record if they chose.
Limitations
The purpose of this study was to examine the experiences of students who had
attended one specific high school that had a longstanding tradition of using a block
scheduling format. Thus, the size and specificity of the sample size represent a limitation,
since the study’s findings may not be generalizable to other settings where a block
scheduling format is used. The data collection design (using selected participants from
the focus groups for in-depth interviews) also presents limitations by narrowing the
spectrum of eligible participants (Morgan, 1997). In addition, the supply of additional
data can be detrimental to the study if the researcher does not “analyze the data
separately, synthesize and identify similarities and differences, and conclude how the
79

different methods affect the results” (Carter et al., 2014). Participants in the focus group
generally knew each other after attending the same high school, which could limit
responses, as Agar and MacDonald (1995) suggest, both due to a lack of anonymity
between participants and because there may have been general assumptions among the
participants so that information was taken for granted rather than being explained.
Morgan (1997) elaborates on this issue:
One unique ethical issue in focus groups is the fact that what participants tell the
researcher is inherently shared with other group participants as well. This raises
serious invasion of privacy concerns and effectively limits the kinds of topics that
the researcher can pursue. (p. 32)
Lastly, the use of less structured questioning techniques could allow topics to
arise in some focus groups and not others, resulting in difficulty in comparing data
between groups.
Summary
This qualitative study focuses on the lived experiences of students who all
attended the same high school and, at the time of the study, were attending various
colleges and universities. The participants were students who had attended a specific,
high performing high school that had been using a block scheduling format for over 20
years. An initial qualitative survey was used, followed by focus groups discussions and
in-depth interviews, transcripts of which were examined using NVivo software for
themes and commonalities among participants. The lived experiences of these
participants in both high school and college were examined, to ascertain the students’
perceptions of their preparedness for postsecondary opportunities. While triangulation of
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data methods was utilized to ensure the validity and reliability of data, this study had
limitations, such as the size and specificity of the sample.

81

CHAPTER IV
Introduction
This study’s data derived from 78 valid surveys, three focus groups, and six
individual qualitative interviews with students who had graduated from a specific school
district in Suffolk County, Long Island, where block scheduling was used. All interviews
were conducted virtually, utilizing Zoom as both the recording and transcribing platform.
The transcripts were then reviewed in order to ensure their accuracy. The study
participants have all been anonymized for confidentiality purposes. All transcripts and
survey results were then analyzed using the software program NVivo.
The purpose of this study was to identify the impact of high school students’
experiences and perceptions of an A/B block scheduling format on their experiences at
various colleges and universities. Using the five research questions as a guide, the data
collected were analyzed for patterns and themes related to these questions. Quotations
from interviews and written responses to the survey have been organized in the sections
below to answer each of the research questions, which were as follows:


To what extent does having experienced an A/B block scheduling format in
high school impact a student’s experiences in college?



What factors associated with block scheduling do college students feel
specifically impacted their preparedness for college?



To what extent do demographic characteristics (number of semesters
completed, size of college, gender, and major) directly affect students’
perceptions of block scheduling?
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What skills and experiences do current college students perceive to be
important in preparing for college and career readiness in the 21st century?



For students who attended a high school utilizing block scheduling, what
specific activities did they perceive as having impacted their preparedness for
college?

Research Question 1: To what extent does having experienced an A/B block scheduling
format in high school impact a student’s experiences in college?
To investigate the impact of high school on a student’s college experience, each
participant was first asked to describe their high school experience. A majority of those
questioned indicated that they had a very positive experience in high school; the words
“busy” and “good” were the most frequently used within individual interview responses.
In this context, four out of six individuals who were interviewed indicated that their high
school experience was very busy. For example, Individual Interview Participant #4 stated,
“I would describe my time in high school as busy honestly, between school and I worked
after school. I ran track two out of the three seasons and I actually also did Irish dancing
at night after track and everything. So definitely busy.” Similarly, The statements by
Individual Interview Participant #3 further support the idea of being busy in high school
and include “Busy, between classes, and I was in a lot of advanced classes, especially as I
got older I did sports, like soccer and basketball. So, I was busy for most of the year.
Then with outside school sports, there was always something going on. I didn’t get home
every day until 5 or 5:30 and would wake up at 6:30 for the next day.”
The word “good” was also used to describe their experience by three out of the
six individual participants. Individual Interview Participant #5 described their experience:
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I loved high school. I never took any AP classes. I was not trying to stress. I did
take honors. They had great electives that you could take. I was interested,
obviously, I think that I had a good overall experience. I have no complaints.
Everybody is always hating high school, but during it I was enjoying it. And I
thoroughly miss it. It was really great because you make so many friends and I
feel like my grade wasn’t as “clicky” as the other grades. Everybody could talk to
everybody. And we had a lot of students who were special needs and they were
always around in my grade, I feel like we made them feel the most comfortable
and welcome. It was always a great time with all the students that were in my
grade, they just always made you feel comfortable. And then the teachers were
always great. They’re just so sweet and welcoming.
While Individual Interview Participant #2 may have had different reasons for
describing their experience as “good,” the sentiment was the same and included the
statement, “I would say it was good. I thought it was a good experience… I would say the
teachers were great. I think the program at (high school name redacted) was great, and I
think that helped keep me a little bit engaged as well.”
A general overview of what students encountered during a typical class in high
school under block scheduling was represented in the response given by Focus Group #1
Participant #1, who stated, “Typically I would come in and there would usually be some
sort of bellwork, or something to warm you up and get you familiarized with the topic.
Then we would usually discuss the work, then sometimes go over homework
assignments, answer questions, and then there would usually be a lesson that would take
up a good portion of the class.” This was further explained by Focus Group #3 Participant
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#4, who stated, “So I think 80 minutes gave the time for it to be more than just like
learning. You got to actually do the interactive group projects, or not even so much a
project, but you would do problems as a group and then go back and disperse and go over
the problems in class.”
High School Versus College
To better understand the impact that block scheduling in high school had on
students once they were in college, each focus group was asked to discuss those activities
that they participated in during high school and to compare them to their current college
classes or college classes that they had taken. The two most common comparisons
commented on in all three focus groups were length of class and the way in which classes
were scheduled on an alternating basis. Focus Group #1 Participant #2 commented that
“having only certain classes on certain days and spacing it out is pretty much the same as
it is in college. It was easier to focus your work for the day, and then still having an extra
day to do the work is the same as college. From that standpoint, it definitely helped me
out a lot.” In addition, Participant #3 in Focus Group #2 stated, “I think 100% that it
prepared us for college classes, especially with the time that it would be. I think other
students from other districts are at a huge disadvantage for only having however-manyminute classes and meeting every class every day. It’s just more realistic of what the
college expectations are and what schedules are like.” Lastly, Participant #1 in Focus
Group #3 echoed the sentiments of the first two focus groups, commenting, “I think
speaking to block scheduling in general, it’s 80 minutes, and you have maybe a 5 or 6
minute break to go on to the next class. Just the structuring of how it was was very
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similar to what college is like. I think that mental fatigue was minimized by the fact that I
was used to 80 minutes.”
Individual interviews also focused on the similarities and touched on some of the
differences between high school and college. Individual Interview Participant #2
mentioned both similarities and differences:
I took a lot of AP classes in high school, so my coursework was actually pretty
similar. I would say I actually probably had more homework in high school,
whereas in college it would be more assignments, like a paper or something. High
school was more worksheets and stuff like that. But I would say the work was
pretty similar. I didn’t feel like it was drastic in terms of academics. Obviously, I
was driving there and it was further. And, you know, there are a lot of aspects of
college that are very different. But as far as academics, I felt like it was pretty on
par and I wouldn’t say it was all that different. It was a little more lecture based in
college, whereas high school was more cooperative and the teachers would sit and
ask, “Do you have any questions?”
Individual Interview Participant #3 shared their experience:
College for me was a lot different. I mean, I did take the core courses, but I was a
business major, so I didn’t have a lot of the same courses in college as compared
to high school. It was hard for me, it was a lot of new material that I had never
studied for. In finance, it was kind of hard jumping in from the regular math I had
in high school. I think the professors were helpful, but it was a lot more
independent work. They weren’t as there for you for as the teachers were in high
school. I think that also made the course work harder. There were also longer
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assignments, generally speaking, because my classes weren’t necessarily every
other day, some of them were on Mondays and then Fridays. I mean, it was harder
in college, but I got through it.
The impact of block scheduling was examined and captioned using the question,
“So it sounds like we all had a lot of different experiences in high school, when we look
at those activities that we participated in during high school and we compare those to
your current college classes or college classes that you have taken, how would you
describe that experience? Were they similar or different, and in which ways?”
Focus Group #1 indicated the following:
Participant #1: I think the length was similar for most of my college classes, I
went to Stony Brook and most of the classes were like 90 minutes. Occasionally
there was a 3-hour class, but most of them were 90 minutes so I felt like that was
similar. The time management was similar. The college classes were a little more
lecture based. Sometimes you would walk in and it would just be a lecture the
whole time. I think having the practice of sitting for 80 minutes in a class in high
school definitely helped with that. I remember my freshman year of college,
people would be saying they didn’t know how they were going to sit here the
whole time. It was different for me because I already knew how to focus for that
long and how to manage my time.

Participant #5: Yeah, and going off of what was just said, having only certain
classes on certain days and spacing it out is pretty much the same as it is in
college. It was easier to focus your work for the day and then still having an extra
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day to do the work, is the same as college. From that standpoint, it definitely
helped me out a lot.

Participant #2: I can’t emphasize enough that having block scheduling in high
school only bolstered my education and set me up to have an advantage compared
to everyone else who didn’t. I was able to understand that we could take a day to
absorb what information we had been presented and write questions or talk to
other people about what we’ve learned. I can’t imagine learning something for 40
minutes in high school and then going in the next day and not having enough time
to even review it. As I have gotten older, I feel like the 40-minute everyday
schedule is very unrealistic, even in the working profession it’s very rare that you
just have one day to do this and that. I feel like block scheduling aligns more with
the real world better. Having those extra days to get stuff done is just more
realistic because you’re not focusing on short-term things every day and instead
you can put things into blocks and come back to them. I think that’s more efficient
when you’re working and that’s how most workplaces do things as well. I do
think it definitely set me up for success not even just in school, but in the working
world as well.

Participant #1: I definitely agree with that. Also, having work due on different
days allowed me to manage my time and my assignments. If I need to get an essay
done that was assigned for homework, I usually had two days, and I knew how to
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break it up by the time I got to college because I had that experience in high
school.

Participant #4: Yeah, absolutely. I actually went to college online, it was a fully
online program and I met people through it, not in person, but just through messaging and
being in the same classes. Some of them really struggled with time management because
they didn’t know how to space out their work and how to manage their time. Some
struggled to get assignments done. I honestly don’t even know what it would be like to go
to a school that had a different class every 40 minutes, every single day.

The impact of block scheduling on college students’ experiences in college was
further elaborated during the individual interviews. Acquiring the stamina to focus was
most commonly mentioned during these individual interviews. Individual Interview
Participant #1 commented that “the college schedule, it’s either two 75-minute sessions
or three of 50 minutes. And so that 80-minute block we’ve had, in high school kind of
helped me and conditioned me for being able to sit there for long lectures. I guess, just
enduring, staying focused through lectures, regardless of the topic.” Individual Interview
Participant #2 discussed the importance of focusing for long periods of time in college
when they stated, “I think it was a really important skill to learn to be able to sit for 80
minutes and to be able to occupy my time and not drift off or doodle or anything like that
or like, you know, fidget and stuff. I think it was a very productive way for me to learn
how to not zone out.”
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The social impacts of experiencing block scheduling in high school were also
stated as positives outcomes in college. In Focus Group #1, Participants #4 and #5 had
the following exchange about block scheduling:
Participant #4: I agree, it is definitely easier to communicate with people after
having to do it so many times in high school. We would have to manage time and
set up times to work on the projects outside of class, so having practice of doing it
in high school, I feel definitely helps in college.

Participant #5: If I wasn’t exposed to block scheduling and working in groups in
high school, I think I would have been afraid to go to up to people in college and
be like, “Hey, do you want to make a study group?” Really talking it out with
other people enforces what you know and what you need to learn, so it is
important to learn from other people as well. Now I’m in a master’s program at
school where I got to choose between a lecture program like in college and a
group work program. I picked the smaller group because of my experiences with
that collaborative atmosphere in high school.

Recommending Block Scheduling
When asked whether or not they would recommend block scheduling as a way of
preparing for college, each participant indicated they would recommend it. As focus
group participants elaborated during their responses, the most commonly given reasons
for recommending block scheduling in high school were “time management” and
“preparing you for longer classes.”
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Focus Group #1:
Interviewer: And lastly, for students who are graduating high school, would you
recommend having block scheduling in high school, and why or why not?
Participant #5: I would just say, yes 100%, as everyone keeps on talking about,
it’s time management and experience of scheduling stuff with your time. I was so
successful going from block scheduling in high school to adjusting to college. I
would say yes easily.

Participant #1: I’m going to go ahead and say I agree. I think it definitely prepared
me for college. I think even when I was meeting peers in college, they would
often say that it was so great that I was used to it from high school. It was so great
that I already had experience and I knew how to manage my time by college.
When you’re in college and you really want to do well, you want to start off on
the right foot and I think it’s really hard for some people to have that adjustment
of how to manage their time. College is just completely different in so many other
ways and I think having that one sense of familiarity really helped me succeed in
college, I would definitely recommend it.

Participant #2: Yeah, now I completely agree, and it’s kind of like you’re going to
have to do it eventually, so you might as well get exposed to it in high school. I
know there are mixed reviews on having the electives, but I think those are a
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benefit, it really geared me towards what I would be interested in doing in college
and that helped me pick out my schedule, my first semester of college.

Participant #3: Yeah, I was going to say I would recommend block scheduling just
because it conditioned me for college. It helped condition me for the long, drawnout classes that we all have in college sometimes so I definitely think having that
long extended period of time in high school was definitely beneficial. The time
management component was also huge for me, especially in college. I knew how
to study where my friends really did not. I knew how to sit down and study. I
would definitely recommend it.

Participant #4: I say yes, for all the reasons stated. When I got to college I knew
how to study and I knew all about time management, so for those reasons alone I
say “yes.”

Perceived Advantages and Disadvantages of Block Scheduling Related to High
School
Chapter 2 reviewed many of the perceived advantages of block scheduling
discussed in the literature. In order to determine which of these advantages were
perceived to have had the greatest impact, participants in all three focus groups were
asked to discuss the perceived advantages and disadvantages of experiencing block
scheduling in high school. The responses discussing the advantages of block scheduling
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fell into three categories: “time,” “scheduling of classes,” and “homework.” Table 4.1
demonstrates participant responses and how they fit within each categorized advantage.

Table 4.1
Coded Advantages
Participant Responses categorized as “Time”
FG#1, 1

I liked having a longer period of time. I know I keep saying that, but I
really did like having that longer period of time with the teacher and since
it wasn’t every day with the same class I didn’t feel rushed. I never felt like
we were rushing out the door. My other friends that I danced with that were
in different high schools would often say that they didn’t get to this or they
didn’t have time to do all the assignments in the class. So, I thought that we
had time was always good.

FG#1, 3

And then for me, the best part, was not cramming every single subject into
one day, because I can’t imagine going into a classroom for 40 minutes and
just trying to get work done, you would just be rushing, and the teachers
would be freaking out.

FG#3, 1

I remember in high school some teachers, if it wasn’t a lengthier test, they
could use the beginning half of class to see if anybody had some lastminute questions or go over some stuff really quick in the beginning. So I
think that helped a lot.

FG#3, 3

I would say you gain time because I think by combining two classes into
one, you’re cutting out that extra 5 to 15 minutes in the beginning of class,
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which you can put more towards activities or like questions or stuff. So I
think it cuts out like the unnecessary time.
Participant Responses categorized as “Scheduling of Classes”
FG#1, 4

Yeah, I was going to say the same thing, about spacing out all the classes
on top of having a free period called seminar on every other day. So, if you
missed a day of class, you could make up all the work potentially during
that 80-minute span.

FG#2, 1

But honestly, having four classes a day, you could focus on those classes
and not have to be rushing through each class and switching your brain to
science and switching back to math. So, it was definitely an advantage we
had.

FG#2, 5

I like that it could be broken up and you didn’t have the same classes every
day, it was different every other day and it’s easier to focus on the two or
three classes that you had on that day rather than all six of them.

FG#3, 4

So that pretty much sums up what I was going to say, but I also liked how
it helped break up the week, having not the same class every single day. So
with homework and everything, it definitely helps break that up.

FG#3, 3

I mean, everybody else basically said what I was going to say, but I think
just not having the same class every day, I was able to focus more on the
four or so classes that I did have.

FG#3, 4

I did a lot of sports. So for me, I didn’t have a lot of time after school. I
can’t imagine having to come home and do homework for six or seven
subjects every night. I just don’t think that would have worked well for me.
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I also remember having friends in other schools that would say they had
four tests in one day and with block scheduling very rarely did the stars
align where you had a test in every single one of your four classes, but if
you have nine classes, the chances of you having a test in four classes is
much higher. Even if they’re shorter or smaller it’s still four tests that
you’re stressed about.
FG#3, 8

I thought of something that is another positive about block scheduling.
When it comes to either 2-hour delays or early dismissals, adjusting
schedules normally happens so with a 40-minute period, a class could go
down to 20 or 30 minutes and I feel like you can’t really accomplish much
in that amount of time. When we had this happen, we still had a decent
amount of time to work with and the class didn’t just go to waste.

FG#3, 9

I would also say that I don’t know how it works in other schools with
scheduling, but one thing that I liked about block scheduling was you could
have a split block where you would do 40 minutes of instruction, go to
lunch and then have another 40 minutes. That was something I like because
it would break it up and those 40 minutes went by really fast.

Participant Responses categorized as “Homework”
FG#2, 2

Yeah, also if you had homework assigned on Thursday, you didn’t have to
hand it in until Monday, and if you were assigned homework on a
Thursday at a place that doesn’t involve block scheduling, it would be due
the next day, so, it gave you more time.

FG#2, 4

I think it was the homework thing. Someone was talking about having all
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the extra time to get your assignments done. Yeah, that was definitely my
favorite part.
FG#3, 2

I would say the extra nights for homework definitely was one of them.

FG#3, 1

Another thing which we just talked about with the homework was because
we had the built-in 80-minute seminar, you could either spend that time
getting the extra help that you needed or if you were on a sport and you
couldn’t stay after school or if you had a job, it gave you that time to be
able to go get the help you needed from your teachers. Or if you didn’t
need the extra help, it gave you the time to get work done or studying done
when you needed to.

In terms of perceived disadvantages related to experiencing block scheduling in
high school, the two main themes to come out of the responses were “difficulty focusing”
and “scheduling difficulties.” Focus Group #3 Interview Participant #3 described their
difficulty in focusing:
I think just in general, the focusing. I mean, even a lot of my school friends were
all just overwhelmed by the amount of time they spent in one class. They were
done focusing after the first 45–50 minutes. I know they would zone out towards
the end of class because they weren’t used to it. I think exams too. If at the 50minute mark in class, they would start to get fatigued and maybe they weren’t
paying attention as much toward the end of that class, they wouldn’t get a good
grade.
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Difficulties in their schedule was another disadvantage that was coded through the
responses. Below are the relevant responses from Focus Group #3
Participant #1 I think it really depended on what year you were because junior
year is obviously one of the hardest years. I think there were times where I had
three main courses on one day, and then the next day I only had one and I would
have three electives. It also depends on how the guidance department could fit
everybody in, but I would say for the most part, other than my junior year, it was
two main subjects a day.

Participant #2: I think the only issue that I remember was with certain AP classes.
When you threw those in the mix, I think that really created more work on top of
all the other classes you were taking. But I think it was pretty balanced, I had at
least one elective a day. Then with seminar thrown in there, there’s not that much
time left to be too overwhelmed with the core classes.

Participant #4: I definitely remember always having a hard day and an easy day.
On the hard day I would have mostly core classes, but there would always be an
elective thrown in there somewhere. Then on the easy day, I would only have one
core class and then the rest would be electives. It was kind of nice having that,
knowing that I had an easy day to look forward to instead of having the same
amount of core classes every day.
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Participant #3: I think it got a little bit less balanced if you started replacing
elective classes with AP classes, so you could have two or three of your core
classes and then an AP class as your elective class. It really did turn into a very
hard day because then you had core and AP classes in one day and then the other
day you had electives and maybe a core class and it felt like an easy day. I think it
really depended how guidance could fit in those AP classes to your core schedule.

Research Question 2: What factors associated with block scheduling do college
students feel specifically impacted their preparedness for college?
Relationships with Teachers
During individual interviews, each participant’s perceptions were collected of the
impact block scheduling had on their relationships with their teachers. As participants
described their high school experiences, they were asked if they felt experience of block
scheduling had an impact on their relationships with their teachers. All individual
participants felt that their experience with block scheduling had a positive outcome in
their relationships with teachers. Table 4.2 provides each participant’s response.

Table 4.2
Impact on Relationships with Teachers
Individual

Having experienced block scheduling in high school, did it have an

Interview

impact on your relationship with teachers in high school, and if so,

Participant how?
#1

I think it goes back to the main idea of just more time allocated per day
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like every other day, of course, but each day to be with teachers and kind of
just have that relationship, student–teacher relationship. And so, as I said,
that’s the main impact that it had.

#2

Yeah, so I think I had a couple of teachers two or three years in a row. So
those teachers I really got to know very well. I think I spent a little more
time with them in class and kind of trusted them a little bit more. I have
teachers that I’m friends with on Facebook now actually, I’m out of school
so I can do that. So yeah, I think it just kind of made it a closer relationship
a little bit. Just being in their class longer, I felt more comfortable. I even
know, with colleges recommendations, you had to go to the teacher and ask
them to write the letter and I think I felt more comfortable doing that than I
would if I only spent 40 minutes with that person and wasn’t really
meeting with them as much. I just think I had comfortable relationships
with my teachers, I felt comfortable asking for help, I felt comfortable
asking questions because they knew me really well. They kind of
understood my learning style and all of that. So, yeah, it was definitely
positive.

#3

Yeah, I think you’re able to form a better relationship with teachers. I know
there were certain teachers that I had for classes and I really liked the
teacher, even if I didn’t like the class. I know because I was spending so
much time with them that you got to see a little bit more, I think, of their
personalities outside of teaching. So that helped in terms of seminars and
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other courses you might want to take just because a certain teacher taught
the course. I know I did that a couple of times with my favorite teachers in
high school, and I think it allows you to have more of a bond with them.

#4

I would say yes, because the biggest thing, again, someone else had
mentioned the other day was a seminar and being able to go for extra help.
I think a lot of people who aren’t in block scheduling, just based on friends
from other school districts who didn’t have block scheduling, they would
intentionally have to stay after or maybe even go in early for extra help,
which I think was kind of a deterrent because, again, like I said I was a
very busy person. If it was after school, extra help, I very rarely went to it
because I just didn’t have the time in my schedule for it. So I definitely
utilized seminar to its full capacity. And I think that really helped to build
relationships with teachers, because where I might not have reached out for
extra help in other districts, it really gave me time within my school day to
go and build relationships with them, ask for extra help and really get to
know them as a teacher.

#5

I feel that it did because you got to see them for a longer period of time. I
definitely had teachers that I was close with, and I’ve always been
someone who emailed my teachers frequently. I want them to know who I
am. I want them to be able to talk to me at the end of class. I always was
communicating with my teachers. I think that it allowed us to have that
time to get to know each other well because we had a good 90 minutes.
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#6

I would say yeah, because you are spending more time with them
throughout the day and it gave you that time for them to actually come
around to each student and see if they needed anything and that was a big
difference. Also the 80-minute seminar, whether you were going there for
extra help or some students just had really good relationships with teachers
that they would just go in there to talk about their day, or if they needed
help with stuff for a national honor society, you would get stuff done there,
doing food drives during that.

Understanding of Curriculum
Participants’ perceptions of their ability to understand the curriculum was
investigated specifically during the individual interviews. All participants felt that the
block scheduling they experienced in high school led to positive outcomes in regards to
understanding the curriculum. The concept of time was most frequently mentioned,
appearing in all participant responses. Individual Interview Participant #6 described their
rationale by stating, “because when you’re getting into a subject or a new topic if it takes
you a little bit and it was only a 40-minute period, then there’s not really time to sit down
and have a discussion about the topic. When you have the 80 minutes, to have 50 minutes
of slides and lecture, and then we could do 20 minutes of discussion about it, which we
did a lot in my social studies classes and I would say math classes with activities really
helped.”
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Participants also commented on the ability of the teachers not only to dedicate
additional time to explaining the material in the lesson but also the ability to provide
opportunities for various instructional practices to reinforce the material. Individual
Interview Participant #1 explained:
Obviously in the increased time, we did a lot of projects. Especially Spanish,
which is a good example because in Spanish I was in AP Spanish for junior and
senior year. And that class was all about understanding, not only just speaking it,
but also reading and writing, which was all three parts of the AP exam. So, we had
a bunch of different projects we would do. In junior year, you would pick a
country and you do all these different presentations throughout the year on that
country. And that was one example of how block scheduling helped with that. We
could have 80 minutes of preparation and research into the country. That one class
alone is just a really good example because it was all about speaking and
obviously communicating. So obviously speaking in Spanish was very important
for the exam. It was a component of the exam. And I guess overall, just the more
time allocated for projects, for socializing, for doing work. It felt like it was very
helpful, in my understanding of the curriculum.
Individual Interview Participant #3 contributed, “The teachers were able to teach
it in different ways, so I think that helps and I know that it helped me because I learned in
many different ways and I think just having different ways of learning the material helped
me understand it better going forward and remembering more.” This sentiment was
echoed by Individual Interview Participant #5, who stated, as part of their rationale for
block scheduling having a positive impact of the understanding of curriculum, “We
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definitely had a full 80 minutes to go through the lesson plan and fully understand and
ask questions. Then the group work obviously reinforced everything. I think it definitely
had a good impact on our understanding.”
GPA
When participants were asked whether they believed that block scheduling in high
school had an impact on their high school GPA, the results were mixed. Two individual
participants indicted they believed that block scheduling did not have an impact on their
GPA. Individual Interview Participant #2 summed up their perspective: “You know, I’ve
always been very self-motivated, so I think if I didn’t have block scheduling I’d probably
would have had to study a little bit more. So I think maybe it made it a little bit higher,
but I think I probably would have performed pretty similarly overall, pretty close to the
same.”
Two out of the six participants who were individually interviewed felt that block
scheduling experienced in high school did have an impact on their high school GPA, and
both credited the seminar period for impacting the GPA. Individual Interview Participant
#4 stated, “I would say yes, and probably for the reasons that I mentioned before.
Seminar, that was definitely a game changer for me. I very rarely went into tests or
finished classes without feeling like I truly had an understanding of what was going on.”
Similarly, Individual Interview Participant #5 claimed, “It definitely helped with our
understanding and therefore we got better grades in the class. And if we didn’t, we had a
full 80-minute seminar to go and get extra help individually or in a group. It definitely
helped with our GPA.”
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The remaining two individual interview participants were both undecided as to
whether block scheduling had an impact on their high school GPA. Individual Interview
Participant #6 explained, “I don’t know, to be honest. Maybe a little bit because of the
seminar, you had that extra help if you needed it, but I would say for me, I don’t think it
played that big of a role into it.” Individual Interview Participant #3 elaborated further
during their interview:
I don’t know necessarily if it did, I mean, I guess who’s to say now, but I mean, I
did very well in high school. I had a 4.0 for most of it and I think part of that is
just the way I am. I know a lot, and things come pretty naturally to me. I didn’t
always study as much, especially compared to my siblings. I think the 80 minutes
in class in some ways did help because I was learning more in class. I think there
was less for me to do at home. I think that helped because I didn’t have as much
time at home between after-school activities and sleeping. I think if had 40-minute
classes it would have been hard to retain information because you would have to
remember a lot in one day for all the different subjects.”
Absenteeism
While there are many factors relevant to how prepared students may feel for
college, the importance of attendance in high school cannot be overlooked. Therefore,
two questions were included during the individual interviews related to absenteeism in a
high school using block scheduling. Table 4.3 presents responses to the question, “Do
you feel, having experienced block scheduling in high school, it had any impact on your
attendance, and if so, how?”
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Table 4.3
Impact on Attendance
Individual

Do you feel, having experienced block scheduling in high school, it had

Interview

any impact on your attendance, and if so, how?

Participant
#1

Well, the random times I was out, it kind of did. The bad part of block
scheduling is that if you miss a day, you miss 80 minutes of a class as
opposed to whatever, like 40 minutes. If it’s a non-seminar day, then it’s
fine. You have the next day with seminar to make it up. But if you miss the
seminar day, it’s kind of difficult because of that two-day gap, you have to
wait until. Unless, you want to go after or before class. But I think with
regard to attendance, when you’re missing something it is really missing
more because you missed like 80 minutes. It’s just a lot of content and also
the fact I said with the seminar, if you missed a seminar it would be
difficult to get to make up the work. It just takes a long time for you to get
the information back and then you potentially miss quizzes or tests or
announcements on that stuff.

#2

Yeah, so I think I was more afraid to miss school. I mean, I wasn’t like
super stressed about missing school. I knew that I would catch up on it but
I think that seminar had a lot to do with that. If I woke up and I was at
home, just tired, I’d be like, I have this class that I really want to get to so I
would rally the strength to go. I think the fact that the teachers were really
helpful and I think actually maybe it motivated me a little bit more, but I
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think I would have been a good student attendance wise regardless,
hopefully.
#3

Definitely, I think missing 80 minutes of class is a lot as compared to 40
minutes. Not that I was prone to skip, nor would I have been allowed to
skip, thinking back on it, but if I wanted to or if I got the opportunity to, I
think it would have been a lot easier for me to justify it if it was only 40
minutes. I could say it’s only 40 minutes and I can make that up tomorrow
but I think 80 minutes is a lot harder to come back in the next day or two
days later and try and jump back in.

#4

I would say probably. Actually, I hadn’t really ever thought of that, but
with block scheduling, it is an 80-minute class and in college it’s usually
two days a week so I think it probably influenced my attendance in high
school and college because you didn’t just miss a 40-minute class. We did
cover substantial information in that 80 minutes. There were times in
college I was traveling a little bit and no one in college is going to chase
you down if you don’t go to class. I would get so stressed missing it
because you know that you just missed an entire chapter in one class. I
think that’s similar to high school. You definitely miss a substantial amount
if you’re not there.

#5

I think it gave me a little stress, because if I was to not wake up early or
miss my bus, I would know that I was not going to get there in time, and I
am one of those people who is a little socially anxious, so I can’t walk in in
the middle of class. The long periods would definitely affect whether I was
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going to go. If I was late, I was going to go in between periods but other
than that, I think that it didn’t really affect me. I liked having block
scheduling because the day felt like it went really quickly. I never felt like
it was dragging unless maybe in English, but that was really it. I love the
block scheduling overall.
#6

I would say yeah, because when you are used to an 80-minute period and
then you go to college and you only have a 75-minute class, it’s like
nothing and not that much of an inconvenience if you’re just not in the
mood for it. I would say it helped me prepare for college.

It should be noted that all six participants indicated they had good attendance in
high school, which was probably a contributory factor to their responses when asked the
question, “Do you think there were times where maybe you weren’t 100% and you went
to class anyway in high school because of block scheduling?” All the participants
indicated that they attended school when not feeling 100%. Individual Interview
Participant #3 described their rationale: “I think part of it was I just didn’t want to miss
class. In the AP classes and the harder classes, in block scheduling, I feel missing one day
was almost too overwhelming to make up the work. I remember when I was out for a
period of time that just coming back after missing a few days, because of personal things,
was definitely a lot to come back to and try and make up exams and just lecturers and
everything else.”
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Relationships with High School and College Classmates
individual interview participants felt that the block scheduling model they
experienced in high school had a positive impact on their relationships with other
students, while five of the six participants who took part in individual interviews felt that
the block scheduling model they experienced in high school had an impact on their
relationships with other students in a positive matter. Relevant participant responses are
compiled in Table 4.4.

Table 4.4
Impact on Relationships With Other Students
Individual Interview

Impact on High School Relationships

Participant
#1

Yes, definitely. I mean, the more time we had in class and it was
an 80-minute schedule of class time, so it was we had more time
for like projects. I remember I was in AP government and we had
a whole presidential debate because it was an election year,
which is like really special for that class especially. And we
would go to the Computer Lab for, I think, three or four classes.
And we were just always preparing all of our facts and whatnot
and just getting close to other students. And like these groups
really helped with that. And I mean, the extended time also,
obviously 80-minute periods. So we’re all working together and
this one common project, that’s just one example. And the other
108

classes as well. In Chemistry we had all the science labs and I
was getting really close to a bunch of friends there too. Even
seminar, like the free period, we had every other day. It was
really nice because I would plan with people in the class. I would
just hang out with them, do work together with them if I didn’t
have anywhere to go during those times. And so, having block
scheduling and the extended times of class per day really helps
with, I guess, socializing and even like studying as well.
#2

Yes, I think I developed pretty close friendships in high school
because of scheduling, so way back in middle school you would
start on a track for accelerated classes. There was full accelerated
or accelerated for Math and Science or then accelerated for
English and Social Studies. I was accelerated for English and
Social Studies and I was with those students from seventh and
eighth grade and then a lot of high school as well while we
continued on the track. I had the same classes with a lot of
students for many years, so I became close friends with a lot of
them. I think with the block scheduling, you have more time. We
would do a little more partner work probably than somebody who
didn’t have that, so I think I was able to develop a closer
relationship with some of my friends. And then I had people who
I wasn’t necessarily friends with outside of school, but I worked
really well with and had a really good relationship, which I feel
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like is more common as you get older. In the workforce, you
might have coworkers and you’re not best friends with, but you
can work really well with, I think I had some of those as well. I
had people who I was really close friends with and we did the
prom activities and all of that stuff together and I just hung out
with them, and then I had people who I was friendly with but
wasn’t super close. However, we worked really well together and
I think that having more classes really impacted that a lot.

#3

Yeah, because you were spending a lot more time in one class
with the same group of kids, I know someone said this in the
focus group, but when you’re in the accelerated program, you are
in a cohort of sorts. I was in the math science one, so it was a
bigger one and there were more people that I had the option of
having classes with, but I did find for the most part, I spent a lot
of my time with the same people. I think that helped. I mean, I
don’t remember or have any recollection of how I met all my
friends in high school but we’re still friends now. I imagine a lot
of it was through class just because we were always together
during class and between classes and I think the full 80 minutes
allowed that to happen because there was more time for group
interaction.
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#4

I would say it did. I had mentioned this, I think briefly in the
group setting that you kind of just were with the same group of
people for the most part. And even if you weren’t, even if you
only had one class with someone, you had eighty minutes with
them, there was a very good chance that you did group work with
them because group work was a big thing. There was a lot of
even if you don’t want to call it group work, there was definitely
a lot of... classwork, I guess, is the best way to describe it and
discussion among classmates, so I would say that people who I
did have a class with, I mean, there are people who I probably
had one class with one time in all four years and still would
consider them at least an acquaintance, maybe a friend, because
you really did get a chance to get to know them and work with
them.

#5

OK, so obviously everybody has different groups, but in seminar
it was a great place to get work done and see professors if you
needed to make up assignments or tests or anything. But
obviously, if you didn’t have anything to do that period, you
would get to see your friends. In block scheduling, we did a lot of
group work, towards the end of class. So you did have your little
group of four that you would sit with in various classes and you
know, (high school name redacted) is pretty small. So, you know
everybody. But it was definitely nice to have block scheduling
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and continue to get to know everybody, because you would
definitely be talking in your groups for at least like 20 or 30
minutes and, I think it definitely helped me make friends.
#6

I would say in a way, yes, because those students were people we
were spending time with and it was a lot at once because it was a
longer schedule of time and we had time for group work, so you
got to do more interacting with students and build relationships
with them.

Preparedness for College
When participants were asked if they felt that block scheduling in high school
prepared them for college, the time available in classes and the similarity in the
scheduling of classes were the primary reasons students said they felt prepared.
Individual Interview Participant #3 commented,
I definitely think that the block scheduling had an impact because I would have
never been able to sit through a college class, coming from a 40-minute class in
high school. I could have never done sat through an hour, 15 minutes, especially
not the two-and-a-half-hour classes that I had. I mean, it’s hard to focus in the
long classes, even the 80 minutes sometimes usually everybody loses focus, but I
don’t think I would have transitioned well if I went from the 40 minutes. Also,
just remembering information from having class every single day in every subject
to then going to only having class two times a week and then being expected to
remember everything you learned the previous week would be hard. Block
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scheduling in high school was just a lot more spaced out like it is in college. I
think at least having that every other day in high school helped me prepare for
that, too.

When asked if they felt prepared, Individual Interview Participant #5 responded,
I think so. In terms of scheduling, definitely, because my classes are about an hour
and 15 minutes, so just about the same time. I don’t sit there like itching to get
out, like all the people that only had 40-minute classes. Block scheduling is the
most similar schedule in structure to college. Having 40-minute periods, every
class, every day has no resemblance to college. I literally would recommend block
scheduling to every high school, it just makes you understand that this is the time
you’re going to stay here in class, so it definitely prepares you.
Individual Interview Participant #4 also commented on being prepared to focus
for long periods of time and the advantage this gave them over other college classmates:
I think the biggest thing that block scheduling did to impact my preparedness is
really just being able to sit down and focus for such a long period of time. That
was the big one. My classes were actually 85 minutes in college, so it was almost
identical. That first semester was a shell shock to so many people, and it really
was almost comforting to me, because it felt like it was just (high school name
redacted) in a different setting. I was like this is what I’ve done my whole life. I
always used to say that to my friends in other districts and like, what do you even
get done in 40 minutes? I feel like we would be halfway through the class before
we even really started the topic for that day, because we did bellwork, we went
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over homework, we answered questions, and then 40 minutes would be over, what
did you learn?
Apart from responses related to time and scheduling, the topics most commonly
referred to with regard to preparedness for college were specific skills and class taken.
These responses are compiled in Table 4.5.

Table 4.5
Reasons for Preparedness Other Than Time and Scheduling
Indvidual

Statements Coded as Other

Interview
Participant

#5

I think senior experience, 100%, because we did a lot of resumes and cover
letters. It impacted the way you see life and the way you focus on your
classes and your future.

#2

I would say probably the writing, because I remember when I was in
college and I had writing assignments, my professors would say that I
write really well and they would always comment on it. I think (high
school name redacted) prepared me better than most schools would have,
because I just constantly got feedback. I don’t really necessarily love to
write and I don’t necessarily think I’m a great writer, but I think compared
to other students in the schools that they came from, it set me apart. So I
think the writing activities that they did in high school, for whatever
reason, set me apart and really helped me.
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#1

As I mentioned before, we had that free period seminar where we had 80
minutes. If I had questions, I could go to the teacher beforehand and ask.
And I don’t know, if we had class every day, it would be a different
situation.

#2

Yes, especially my AP English classes and a lot of other non-AP classes as
well. I think those really prepared me. I think the teachers that teach the AP
classes in (high school name redacted) do a really good job of balancing
everything.

Lastly, only one participant, Individual Interview Participant #6, felt that their
high school block scheduling experiences did not prepare for them for college. However,
they attributed this lack of preparedness to course selection: “Honestly, not that much, but
I think that’s because I didn’t take advantage of everything like AP classes. I think that if
I would have done that, yes. So, I don’t know if it’s really my fault or the school should
make the regular classes more challenging.”
Research Question 3: To what extent do demographic characteristics (number of
semester completed, size of college, gender, and major) directly affect students’
perceptions of block scheduling?
Exploration of Demographics
During the survey process, students were asked various demographic questions
that could later be used to determine if these characteristics played any role in a student’s
perception of how experiencing block scheduling in high school had prepared them for
college. Overall, survey participants had a positive experience of high school and felt that
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block scheduling had a positive effect on their college preparedness. Participant
responses to two survey questions were utilized to determine student perceptions and
were coded as positive, negative, mixed, or not applicable.
The coded results of survey question #5, “Describe your high school experience.
How did block scheduling play a role in this experience?”, indicated a high rate of
positive comments and feelings about block scheduling. The coded results of question #8,
“In what ways, if any, do you feel block scheduling was detrimental to your preparedness
for college?”, indicated very few negative comments or feelings about block scheduling.
The results from these two questions indicate that over 80% of the participants had a
positive experience in high school and less than 9% felt that experiencing block
scheduling in high school was detrimental to their college experience, regardless of the
size of their college, years removed from high school, gender, or major.
The six participants who perceived their block scheduling experience in high
school to be detrimental to their preparedness for college were further analyzed. It was
determined that five of these six participants were male, and 50% graduated in 2019.
Participants who felt this way were attending colleges of varying size, from 4,500
students to 25,000 students. Three of the six participants majored in Engineering, and the
most common reason given was that “there were larger gaps and you were responsible for
more work in college than in high school.”
While over 80% of survey participants described their high school experience as
positive, one participant out of the 76 valid responses answered in the negative. Survey
Participant #22 answered, “We were the only school I knew that had 80-minute periods, it
made the day feel pretty long I think,” and “I don’t think it was detrimental but I do think
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the schools that had 40-minute periods were able to take more courses.” Another seven
survey participants were coded as having mixed feelings towards their high school
experience of block scheduling. These participants most commonly described their high
school experience as “okay”; however, five of these seven participants indicated that
block scheduling did help prepare them for college.
Research Question 4: What skills and experiences do current college students perceive
to be important in preparing for college and career readiness in the 21st century?
What is Needed to Succeed in College
To better understand a student’s perspective on what is needed to be prepared for
college, each individual interview participant was asked the following question: “If you
were to give advice to a student who was in high school right now, what skills do you feel
students need to succeed in college?” In response to this question, “time management”
was mentioned by four of the six participants.

Table 4.6
Responses Mentioning Time Management
Individual

Comment

Interview
Participant
#
1

Time management, that was something that I’m still learning, still adjusting
to being able to manage your time, manage what you have on your plate,
not procrastinate. I try to do my work as soon as I get it. It’s difficult to say,
117

but working on time management is something that I would recommend for
any student.
2

I think just being really aware of your time, managing your time, being
really organized. I used to make a calendar every semester of one of my
classes and then I would set aside special times for each class to study and
do homework. And I think that was really helpful.

4

Time management is definitely the first one. I feel like that’s probably the
big one that everyone says, time management and also establishing study
habits, good study habits in high school, even if you feel like you don’t
need them.

5

They also have to be patient and have time management, and be able to
plan a schedule of assignments. I started doing a little post-it note on my
laptop with bullets of what I have to do every week and I update it once I
finish. It’s really just about organizational skills and being able to manage
if you have a paper due Tuesday, like make sure you’re starting early
because there’s just no need for the extra stress of rushing and getting
things done last minute. Time management is the most important.

Additionally, 50% of the participants indicated the importance of socialization
and the ability to communicate to build relationships as an important skill to succeed in
college. Individual Interview Participant #6 discussed relationship building and their
experience in high school thus: “I would say definitely making relationships with your
teachers. If you started in high school, it’s easier for you to do that. It’s harder in college
118

to make a relationship with your teacher, but if you’re looking to do something further,
like graduate school, you’re going to need the recommendations and guidance.”
Research Question 5: For students who attended a high school utilizing block
scheduling, what specific activities did they perceive as having impacted their
preparedness for college?
Specific Activities During Block Scheduling
To understand potential reasons students may feel better prepared for college after
experiencing block scheduling in high school, participants were asked to reflect on
activities they participated in during high school that may have contributed to their
success. Individual Interview Participant #2 addressed the concept of critical thinking and
how it impacted their preparedness for college:
So in my writing classes, we would have to do a lot of essays, of course. I
remember one activity in particular, I think it was AP English Composition. I
remember she made us write a descriptive essay about a picture and you had to
keep it under 250 words. And that was really hard for me because I like to be
descriptive and I like to write and try to get all my feelings out. But that was
really important, because in college sometimes they really want answers or
concise descriptions and they don’t want to see how much you can write, they
want to see how you connect and make inferences. So I remember that activity
being really challenging because I knew how to eliminate certain words and how
to get the message across without all the descriptives.
In addition, the use of Socratic debates was mentioned by two participants, with
Individual Interview Participant #6 stating, “I would say Socratic debates a lot, because
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they forced you to think and look for support. Instead of just saying why something is
you really had to give your reasoning behind it.” Individual Interview Participant #4
stated, “I would say the lecture based and the class discussions like that Socratic sort of
discussion based, because that definitely happens a lot in college.”
The concept of collaboration was also mentioned by three of the Individual
Interview Participants, with “group work” or working in small groups being referenced.
Individual Interview Participant #3 offered a comparison of the high school and college
experience:
Group work, I mean, I can’t tell you how many papers I had to write as a group.
That was something I didn’t do in high school. We had group projects, but they
were usually presentations and not necessarily on paper, but in college, I had too
many to count. Even now, I’m in an online master’s program and I still have
group papers, which is a lot harder to do when you’re not together. In high school,
learning how to split up the work and how to work with people, because often you
didn’t get to pick your groups, was very helpful. In college, whether you get to
pick your groups or not, you don’t necessarily know everybody in the class. So
even if you do pick your group, I mean, you don’t know what you’re getting. I
think starting that in high school is very helpful because I think in every class that
I had, we had some sort of group assignment or group paper. I think having that
starting out as early as high school, I think that was very helpful for me.
Perceived Advantages in Preparedness for College
During the focus group portion of the study, participants discussed many of the
perceived advantages of having experienced block scheduling in high school. In each of
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the three focus groups, at least one participant mentioned that one advantage of
experiencing block scheduling in high school was that it prepared them better for college.
Table 4.7 compiles the responses that concern the perceived advantage of being better
prepared for college by having experienced block scheduling in high school.

Table 4.7
Perceived Advantages of Preparedness
Participant Comment
FG#1, 2

Yeah, I think the time and having the schedule of every other day, but with
longer periods, was more conducive to college and even the workforce. I
would say the actual schedule of it, 80 minutes every other day, I think that
really was like the best part of it for me.

FG#1, 5

Some core classes were boring and I remember sitting there every class and
being like, “oh my God, is this over yet?” So I think that was like one of the
hardest parts for me, the feeling that it was never ending. The teacher that I
had was great, but he would just like talk about everything and it wasn’t
very interactive. So I think when it’s a class that you don’t love, it definitely
feels really long. But overall, I think it was definitely a good experience and
it did prepare me for college because I took a lot of classes in college that I
didn’t want to take either, it is just something you have to get used to.

FG#2, 3

I don’t think there’s any disadvantages. It kind of mimics the college
schedule, basically it is the same thing I would have been doing in high
school now, only in college.
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FG#3, 5

I agree, I think also the flexibility that not every day looked the same. So, if
you went to college you were used to having the same exact routine. So it
was that change of pace that kept things interesting.

Survey Information
Seventy-eight participants agreed to complete the online survey, which was
administered using the tool SurveyMonkey®. All participants were graduates of the same
high school, in which block scheduling was utilized, and their graduation dates ranged
from the class of 2013 through the class of 2020. Of the 78 participants, 51 identified as
female and 27 as male. Twenty participants indicated that they would be interested in
volunteering to be part of a focus group. Three focus groups were formed, in which a
total of 15 participants expanded upon the answers given in the survey. Upon completion
of the focus groups, six of the 15 participants volunteered to take part in individual
interviews, to facilitate a more in-depth understanding of their perceptions of
experiencing block scheduling in high school and how it prepared them for college.
In response to the survey question, “In what ways, if any, do you feel block
scheduling attributed to your preparedness for college?”, three major themes emerged.
Survey responses were categorized and coded as the ability to manage time, the ability to
keep focus and attention, or understanding of the schedule model.
Most comments related to obtaining an understanding of the scheduling model.
Participant responses that fell into this category often commented on their familiarity
with the block schedule, understanding the length of a class, and understanding how to
handle different classes on different days. Examples of comments categorized here
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included Survey Participant #75’s comment, “Block scheduling was important because
that’s how college classes work and I did not need to learn how to adjust like many other
students did,” and Survey Participant #58’s comment, “It was a similar pattern to the
schedule of classes, with the ABAB type layout similarly to a M/W, T/TH schedule at
college. The timeline of due dates, having a syllabus, and long periods were familiar and
natural.”
Responses within “the ability to manage time” category often referenced the 80minute period and the amount of time between class meetings. For instance, Survey
Participant #69 stated, “It prepared you to focus on time management being that not
every day was the same, including different due dates on different days just like college
along with long classes just like college.” Additional comments that were included in this
category are similar to those by Survey Participant #18, who stated, “The amount of
material covered in one time and the amount of time actually sitting in class made the
transition to college seamless. I did not feel that college and high school were that
different besides the content areas I was studying.”
The final category into which most responses fell was “the ability to keep focus
and attention.” Participants often referenced the length of time they had spent sitting in
one class and staying on task. Survey Participant #65 stated, “Block scheduling helped
me learn how to focus for long periods of time. College classes were either 75 minutes or
2.5 hours. Had I had short class periods in high school, I never would have been able to
sit through and focus throughout an entire 2.5-hour lecture. I had friends/classmates who
were overwhelmed during the long class periods.” Survey Participant #20 expressed a
similar sentiment: “Many of my classes in college were about an hour and a half long so I

123

would say I was prepared to be (most of the time) focused for an extended amount of
time.”
Figure 5 illustrates the percentage of participant responses that were
representative of each category.

Figure 5
The Perceptions of How Block Scheduling Prepared Participants for College
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Comparing Instructional Activities and Learning Techniques in High School Versus
College
Survey participants were asked to indicate which instructional activities and
learning techniques they experienced in high school as well as in college. When looking
at a comparison between student answers, reflecting their most common experiences in
high school as well as in college, cooperative learning and group projects were described
as most commonly experienced in high school but ranked sixth in college, while wholeclass lecture was most commonly experienced in college and ranked second in high
school. Drama and role playing was the least experienced activity in both settings.
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CHAPTER V
Implications of Findings
In investigating the impact of block scheduling in high school on student
preparedness to be college and career ready, this study uncovered many facets concerning
student perceptions of their experiences of the scheduling model. A key takeaway from
this study was that almost all participants perceived block scheduling in high school to be
beneficial for their preparation for college. While numerous factors were discussed, the
time afforded by block scheduling was most prevalent. Hackmann (1995) contends that
“students need more time to learn, especially to learn material in depth. When the time
allotted for classes is always limited to 40 or 50 minutes, many youth will not master all
the material” (p. 29). Participant responses from the initial survey, focus groups, and
individual interviews all discussed advantages such as time in class, instructional
strategies, the creation of relationships, and relevance to college scheduling.
The main objective of this study was to determine whether block scheduling in
high school ultimately led to students perceiving that they were more prepared for college
and, if so, what factors contributed to this perception. The findings of this study support
prior research, such as that of Canady and Rettig (1995) and Ullrich and Yeamen (1999),
which have documented the many perceived advantages of block scheduling through
qualitative studies. Data for this study were collected in three phases: a qualitative survey,
focus groups, and individual interviews. As well as allowing triangulation of data, this
methodology allowed the gathering of valuable data that were analyzed separately and
then synthesized.
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Survey Analysis
Only nine of the 70 participants who responded to survey question #6 (In what
ways, if any, do you feel high school prepared you for college?) indicated that they did
not feel that high school prepared them for college. Of the 61 participants who indicated
that high school prepared them for college, the most commonly cited reason was the rigor
of the curriculum associated with each class they took. This emphasis on rigor and
preparation is supported by Daggett (2014): “By looking at teaching and learning from
the perspective of relevance as well as rigor, and by emphasizing hands-on learning, we
can engage students in meaningful and challenging work. Rigorous and relevant
instruction motivates students to learn” (p. 21). Furthermore, Daggett (2014) explains,
“Today all students need high levels of skills and knowledge to succeed in adult life.
Schools must develop a culture of excellence that challenges every student to achieve
rigorous and relevant standards” (p. 27). Survey responses coded under the theme of
“rigor” included that of Survey Respondent #59, who wrote, “All of my classes really
prepared me for the workload that comes with college courses, which made the transition
from high school to college fairly easy. Block scheduling also adjusted me to the amount
of time that you have to sit in college courses.”
In answer to survey question #7 (In what ways, if any, do you feel block
scheduling attributed to your preparedness for college?), the ability to remain focused for
the length of a college class and familiarity with having to do so was most commonly
cited. The clear advantage of having experienced a schedule similar to that encountered
in colleges and universities across the nation gave students the perception that they were
better prepared than their classmates who had not had this experience. Key advantages
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noted were not only a familiarity with remaining focused for longer periods of time but
also their past experiences with time management and strategies they used to remain
organized and efficient in the completion of assignments. Survey Participant #33 wrote,
“Block scheduling in high school was definitely a great preparation for how my college
has been. Most of my classes have been twice a week, being an hour and 15 minutes
each. High school block scheduling made it easier to withstand this length of class time
and keep my attention. It also benefited my time management skills needed to complete
schoolwork in the timeframe outlined by this type of schedule.” Participants felt they had
developed the prerequisite skills of time management during their high school
experiences, and they were able to give several examples of conversations with peers and
experiences in college that led them to believe that block scheduling in high school, and
more specifically the factor of familiarity, helped them be better prepared than their
classmates.
Of the 76 survey participants, 72 indicated that they did not feel that block
scheduling was determinantal to their preparedness for college in any way. As Survey
Participant #31 stated, “I do not feel that block scheduling detriments preparedness for
college. I fully support the implementation of block scheduling, especially after speaking
with people who attended other high schools. I find that often people from schools
without block scheduling are less prepared for the adjustment to college learning.” In
addition, all focus group and individual survey participants indicated that they supported
and would recommend block scheduling for all. Of the four survey participants who felt
it was detrimental, two responses were based on “forgetting to do homework or studying
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for a test.” Overall, throughout the study, disadvantages associated with block scheduling
that have been found in other studies were not presented.
When asked how they perceived their current experiences in college, 88% of
participants had either a positive experience or were indifferent. As was the case with
high school, only a small percentage (12%) of survey participants indicated a negative
experience in college. In terms of how participants perceived their high school experience
compared to their college experience, it was found that Survey Participant #6 was coded
as having a negative experience in high school and was also coded as having a negative
experience in college; in fact, this participant indicated that they had dropped out of
college. By contrast, the remaining two students who had negative experiences in high
school both graduated, and one participant indicated that college was better than high
school but did not provide an indication as to how or why they perceived it as better.
A total of eight participants had perceived positive experiences in high school and
negative experiences in college. A variety of reasons were provided for this, from
difficulty transitioning to a new environment to difficulty in the amount of work required.
Two participants responded that their negative experience was related to the fact they
would not be graduating on time. Based on these findings, it can be hypothesized that
students who perceive themselves to be prepared for college by their high school
experiences are likely to have perceived positive experiences in college.
Some of the survey questions focused on the instructional techniques that
participants experienced in high school as well as those they experienced in college. In
high school, participants most frequently indicated being exposed to the instructional
technique of cooperative learning in groups, compared to the instructional technique of
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whole class lecture in college. The ability to collaborate is considered to be one of the
learning skills required to succeed in the 21st century, but it ranked only 7th as being an
instructional technique participants experienced in college. Critical thinking exercises
ranked 13th out of 14 instructional techniques that students experienced in high school,
ahead of only drama and role playing, which was experienced least in both high school
and college. Critical thinking exercises in college ranked 8th out 14. In both high school
and college, the instructional technique of whole class lecture was experienced at high
frequency.
Does block scheduling lead to an increased instructional practice of utilizing
whole class lecture? The findings from this study indicate that while students did
experience this type of instruction, they experienced a variety of instructional practices
throughout both their high school and college years. This is further supported by the
findings of the individual interviews, in which all participants indicated being exposed to
all 14 instructional techniques in both high school and college.
Focus Group Analysis
Focus group interviews consisted of three groups, consisting of five, six, and four
participants respectively. Focus groups were designed to allow interested survey
participants to elaborate on how their perceptions and experiences of block scheduling
related to their high school and college careers. In addition, the focus groups facilitated
the gathering of a greater amount of concise and specific qualitative data. Twenty percent
of survey participants indicated an interest in participating in the focus groups portion of
this study, each of whom had reported an overall positive experience of block scheduling
in high school and a positive college experience. Each focus group was asked a series of
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scripted questions and, based on those responses, unscripted follow-up questions were
subsequently asked.
When analyzing each of the focus groups as separate entities as well as collective,
many similarities and themes emerged. Participants in each of the three groups described
class time in high school as an experience in which most classes began with a “bellwork”
assignment, followed by a review of the material or homework, a focus lesson in lecture
format, then a small-group assignment in which students were required to work
collaboratively, and concluding with students reporting on the information they had
acquired. The fact that members of each of the three focus groups reported a similar
experience suggests that requirements were placed on teachers regarding the format of
instruction and planning of lessons. Numerous professional development opportunities
would certainly have allowed teachers and staff members to create this level of
consistency. In addition, members of each of the three focus groups described
experiences that allowed for an immersion in 21st-century learning skills through the
instructional methods used. In each group, participants gave several examples of how
skills such as collaboration, creativity, critical thinking, and communication were
required throughout their college experiences.
Participants admitted that, by being exposed to these skills, they perceived
themselves to have an advantage over classmates who had not experienced block
scheduling in high school. The advantage most commonly described by focus group
participants centered around the theme of having more time, and being familiar with
having more time, in high school. Participants described how they had built up stamina to
focus for longer periods of time than classmates who had not experienced block
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scheduling. Overall, all focus group participants responded that they would recommend
block scheduling to students in high school, with the primary reason given being that it
would better prepare them for college.
Six of the 15 focus group participants volunteered to take part in individual
interviews, which allowed these participants to further elaborate on their perceptions and
experiences, while providing an even deeper understanding of themes that had emerged.
All six participants had positive experiences in high school as well as in college. When
asked how they would describe themselves in high school, all six described themselves as
being highly involved in all aspects, including taking advantage of the many
extracurricular offerings that the high school had to offer. This is important to note, since
it raises the possibility that participants’ perceived preparedness for college, although
mostly credited to block scheduling, could also have resulted from exposure to a plethora
of experiences in high school provided by extracurricular activities. A further
investigation into participant responses indicates that the existence of block scheduling
allowed students to participate in many extracurricular activities and provides evidence of
ways in which students were better prepared regarding time management, which
individual participants indicated as important skill for students to acquire in order to
succeed in college.
Another consequence of block scheduling may be lower rates of absenteeism. All
six individual interview participants noted that they were present in school on a daily
basis, with rare exceptions. When asked, participants revealed that there were in fact
times where they felt compelled to attend school on days that they were not 100%,
because they were afraid of missing too much information in a specific class. Participants
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often equated the missing of one class to that of missing two classes within a non-blocked
schedule. When absenteeism was required, however, participants credited the creation of
the seminar period as time when students could meet with teachers and make-up work,
receive ex-help, or take exams they had missed during their absence.
The seminar periods were mentioned by participants in the focus groups, and
further elaborated on during individual interviews, with each participant speaking warmly
about these periods. Students were quick to credit much of their success in high school to
this built-in feature created by the school, often referred to simply as “seminar.” As a
result of block scheduling, staff and students had an 80-minute block of time in which
students were assigned a study hall. Unlike most traditional study hall periods, students
had the opportunity to meet with their teachers throughout the building. Participants also
noted that the seminar allowed students to study, complete homework assignments, work
on projects, and receive clarifying answers to any questions they may have prior to
attending a certain class again. Based on the results of this study, it can be concluded that
this seminar period provided students with opportunities to succeed in high school while
presenting opportunities for them to work on skills needed to succeed in college,
ultimately giving them a better for college than students who did not have this
experience.
In addition to its impact on attendance, individual interview participants were
specifically asked if they perceived block scheduling to have had an impact on their
understanding of curriculum. The theme of time was once again prevalent within each of
the six responses. All participants felt that there was a direct impact on their
understanding of curriculum and cited the ability to fully understand material being
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taught in a way that was not fragmented or rushed. According to Individual Interview
Participant #3,
I think because you were able to do so many different things with 80 minutes of
class, you were able to get in a lot of not even just getting through a lot of
material, but be able to learn it in different ways, whether that be through videos
or group work or games of review material, I think it was easier.
The concept of flexibility with time was also mentioned in participant responses
to explain why they perceived block scheduling as having impacted their understanding
of curriculum. Participants were cognizant of the fact that the additional time allowed
teachers to deviate from the original lesson plan if a spontaneous learning opportunity
arose.
Individual Interview Analysis
Participants who were interviewed individually also discussed the impact of block
scheduling on relationships with teachers and classmates, both in high school and college.
Results indicated that block scheduling in high school allowed students to form closer
and more positive relationships with their peers. This was attributed to the amount of
time spent together in class, as well as the increased number of group projects and
collaboration skills that were required by the instructional methods utilized by the
teachers. Participants also indicated that they felt they had developed better relationships
with their teachers, as they felt the longer class periods allowed teachers and students
more time to formulate relationships. Once again, “seminar” was credited with
encouraging positive student–teacher relationships, because students had access and
opportunity every two days to seek assistance from their teachers. The impact of
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relationships in college, based on the participants’ experience of block scheduling in high
school, offered mixed results. Some participants felt that there was no impact, whereas
other participants indicated that it had a positive impact. Familiarity with group work, the
A/B schedule, and time management all contributed to some participants feeling as if it
had a positive impact.
In the individual interviews, participants were asked two questions about their
college experiences. The first question asked participants what skills they thought were
needed to succeed in college. Time management, organization, and the development of
good study and work habits were most commonly offered. Interestingly, participants did
not refer to the development of any of the 21st-century learning skills commonly referred
to in the research as essential to success in college and careers.
The second question asked was whether participants felt their high school
experience prepared them for college. Fix of the six participants felt their experiences in
high school fully prepared them to succeed in college, with the remaining participant
indicating that they did not take advantage of enough opportunities in high school.
Having a schedule similar to that of college meant that participants were already
accustomed to sitting and focusing for long periods of time. Multiple participants
commented that they were unsure and often doubted how successful they would have
been had they not experienced block scheduling in high school.
Relationship to Prior Research
In analyzing the information gathered and coded in relation to Research Question
1, “To what extent does having experienced an A/B block scheduling format in high
school impact a student’s experiences in college?” participants indicated that it had a
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positive impact on their preparedness for college. These findings are similar to the
findings of Lockard (2012), which indicated that college students felt they had benefited
from block scheduling in high school.
When asked about the role that block scheduling played in their high school
experience, participants indicated that what they felt was most beneficial was the time
they had for each subject. Supported by the research, “Holding all students to the same
high standards means that some students will need more time, while others need less
time, to attain and demonstrate mastery in a given area. This will necessitate schools
providing the flexibility and creativity that would allow students to move through
curriculum at their own pace and receive the support they need to master content, as well
as to demonstrate that they have done so” (Aronson, Carlos, & Zimmerman, 2013, p. 7).
The 80-minute class duration was mentioned in most responses in which students
described their high school experience. Participant responses in all three phases of data
collection indicated that the alternating day schedule allowed students many advantages,
including the ability to absorb information, the ability to focus on fewer subjects per day,
and having two days to complete homework assignments. These advantages led to a
positive high school experience and were attributed to having experienced an A/B block
schedule throughout their high school careers.
Three out of 75 responses to survey question #5 (Describe your high school
experience. How did block scheduling play a role in this experience?) were coded as
unfavorable. Of all the disadvantages of block scheduling listed in Chapter 2, all three
participants chose the same disadvantage, which was that being required to focus for an
extended period of time was often difficult. However, two of the survey participants
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whose high school experience was coded as negative indicated that block scheduling had
enhanced their high school experience. It is important to note, moreover, that the
requirement of having to focus for long periods of time was one of the reasons most
commonly cited by participants as to why block scheduling prepared them for college.
Research Question 2 asked, “What factors associated with block scheduling do
college students feel specifically impacted their preparedness for college?”, and this
study provided some insight into these factors. The factor most participants perceived to
be important was that of time, specifically the time allowed for instruction in an 80minute period to address various learning styles. This supports the findings of McCarty
(2010), who references the fact that “Hackman (1995) suggested that the extra
instructional time created by block scheduling opens the door to using hands on, inquiry
based, and student-centered activities, otherwise known as constructivism” (p. 29). The
time allowed for questions to be asked or changes to be made if students were not
understanding a concept. The time students had to complete homework assignments was
perceived as a clear advantage and allowed them to participate in more extracurricular
activities. Time was also provided that allowed students to work collaboratively on
assignments. Participants felt that the inclusion of a “seminar” period had provided them
with the time needed to pursue extra help or clarification of concepts during the school
day. It also allowed time to make up exams, catch up on work missed during an absence,
study, or “catch your breath and relax,” as described by a focus group participant. Survey
Participant #49 highlighted seminar as well, writing, “I really liked blocked scheduling.
Eighty-minute blocks are more time efficient because there is less time spent during the
day between classes (since there are less of them). I also liked having seminar at the same
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time as everyone else – it gave me the chance to go to any teacher for extra help that I
needed.”
An additional factor to emerge from this study is that of familiarity with
scheduling between high school and college. For one, participants of this study indicated
they felt a strong sense of familiarity and confidence, having experienced this type of
scheduling in high school. The psychological impact of students perceiving themselves as
better prepared than peers who did not experience block scheduling cannot be
overlooked. Participants described familiarity with routines and expectations, as well as
how to navigate the preparation required when classes are held on alternate days. Survey
Participant #68 described this familiarity by stating, “I felt more prepared for college in
the fact that the schedule was similar. Not having the same classes every day and having
longer periods for subjects in high school helped when I transitioned to college. I was
already used to sitting for longer time periods. My methods for completing homework
and studying stayed the same.”
Consistent with the findings of Lockard (2012) that “the preparedness is felt
academically as well as physically,” this study found that most participants credited block
scheduling with this feeling of preparedness (p. 59). Academically, the findings of this
study indicated that students who had experienced block scheduling felt it allowed for a
deeper and broader understanding of curriculum. Students were able to have questions
answered, experience multiple instructional techniques, and receive a full lesson on a
specific topic. Physically speaking, participants from this study also indicated an ability
to remain focused for longer periods of time and to be able to sit in longer classes.
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Research Question 3 asked, “To what extent do demographic characteristics
(number of semesters completed, size of college, gender, and major) directly affect
students’ perceptions of block scheduling?” Based on the results of this study,
participants’ perceptions of block scheduling were overwhelmingly positive, regardless of
demographic. The characteristics of participants who volunteered to take part in this
study were that they had positive high school experiences, felt prepared for college, and
had positive college experiences while crediting their success to their block scheduling
experience in high school. When analyzing participants who did not fit this participant
profile, there were no similar characteristics that could be correlated.
Research Question 4, “What skills and experiences do current college students
perceive to be important in preparing for college and career readiness in the 21st
Century?”, explored information that was not directly requested at any point in this study
but rather synthesized from many of the qualitative questions. Based on the findings of
this study, participants perceived there to be several factors that are required for
preparedness, which were both skill and experience based.
From a skill standpoint, students need to be effective in the areas of time
management, organization, and the development of good study habits. These were skills
identified by participants as having been developed in high school as a result of having
experienced block scheduling. Often, the development of these prerequisite skills allowed
for participants to feel comfortable in the transition from high school to college and, in
some cases, allowed these participants to serve as role models for their classmates.
From an experience standpoint, results demonstrated that students under block
scheduling were exposed to multiple teaching and learning techniques, another way in
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which block scheduling specifically impacted student preparedness for college. Success
in many learning activities, in both high school and college, required 21st-century
learning skills, such as collaboration, critical thinking, creativity, and communication.
Collaborating, working cooperatively, and communicating with others were specific
skills that participants mentioned they learned in high school and utilized in college.
Participants indicated a level of comfort in participating in group projects and Socratic
seminars based upon their high school experiences. They specifically indicated an ability
to communicate, critically think, and express ideas in a confident manner.
Research Question 5 asked, “For students who attended a high school utilizing
block scheduling, what specific activities did they perceive as having impacted their
preparedness for college?” Though participants credited a great deal of their
preparedness for college to the simple fact of having experienced block scheduling in
high school, and then in turn transferring that knowledge to college, participants also
provided several examples of specific experiences relevant to this research question.
Participants indicated that throughout high school, they were exposed to a variety of
teaching and learning styles, with almost 70% indicating they experienced cooperative
learning opportunities in the form of group projects. In terms of the activities that
participants indicated they were exposed to in high school, over 50% of participants
indicated the use of small groups, class discussions, debates, Socratic seminars, videos,
whole class lecture, and writing assignments as instructional methods used by their
teachers.
During the focus group conversations, most participants indicated a very similar
schedule that was used in class on a daily basis. This class structure was described as
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being present in most core classes and emphasized the use of multiple teaching
techniques on a daily basis. Elective classes were often described similarly, but they
tended to be less structured on a day-to-day basis and often contained more of the less
traditional techniques, such as using technology or opportunities for creative expression.
Having these experiences in high school once again gave students a perception of being
prepared for college.
To gain a better understanding about which instructional strategy participants felt
best prepared them for college, a question about this was asked during individual
interviews. A common theme emerged, including the ability to work in small groups on
projects as well as the ability to participate constructively during Socratic seminars.
Based on these findings, when asked indirectly what best prepares students to succeed in
college rather than what skills are needed, participants were able to identify the 21stcentury learning skills of collaboration, communication, and critical thinking associated
with Socratic seminars and group work.
Lastly, it is important to note that although not specifically mentioned during
focus group or individual interviews, the experience of a whole class lecture was
experienced by almost 57% of the survey participants at high school level and by 77% of
them at the college level. The greater exposure to this instructional technique in high
school for those using block scheduling can be assumed to be an advantage in
preparedness for college. While not directly addressed in the “Four Cs of 21st-Century
Learning Skills,” it can be argued that the skills of gathering information through active
listening, interpretating the information, and determining what information is valued are
all necessary to succeed in college. Therefore, it can be concluded that the variety of
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experiences and activities that students are exposed to under block scheduling, because of
the extended time it affords, impacts a student’s perceived preparedness for college more
significantly than one specific activity.
Limitations of the Study
The number of participants who volunteered to complete the survey, partake in
focus groups, and answer individual interview questions was relatively low, when
considering the number of students who were eligible to complete the survey. The fact
that most responses in all three phases of data collection described only positive
experiences may suggest that those who had negative experiences in either high school or
college were less likely to volunteer to participate in this study. Threats to trustworthiness
must also be considered when a qualitative study is being conducted. Participants’
responses in all three areas were consistent and appeared to be genuine in nature. Within
the focus group and individual interviews, participants were eager to share their
experiences and perceptions of block scheduling.
Recommendations for Future Research
This study leaves many questions unanswered, and these should be the focus of
future research into how block scheduling in high school prepares students for college.
Participants in this study were asked to report whether they experienced certain
instructional techniques in high school as well as in college. They reported being exposed
to all 14 instructional strategies listed in both high school and college. Future research
should include investigating how often students experienced each of the 14 instructional
techniques, as well as ascertaining whether students who did not experience block
scheduling in high school encountered these same instructional strategies in their high
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school experience. This would allow researchers to determine if the time available in a
traditional bell schedule of 40 minutes provides opportunities for exposure to all these
instructional strategies.
The results of this study revealed that participants perceived block scheduling to
have a direct impact on their preparedness for college. Preparedness was perceived not
only academically but also physically, in their ability to sit for longer periods of time, and
psychologically, in their familiarity with the expectations of a college schedule.
Additional research should also examine the extent to which block scheduling in high
school had an impact on students’ perceived preparedness for college by comparing them
with students who did not experience block scheduling in high school.
Participants often described a feeling of being more prepared their college
classmates who did not experience block scheduling in high school. However, after the
initial first semester of college, how much more prepared were students who had
experienced block scheduling in high school compared to their classmates who did not?
Future research should explore the length of time for which these students feel better
prepared than their classmates as well as the long-term effects, if any. These long-term
effects may include, but are not limited to, GPA, enrollment in extracurricular activities in
college, long-term relationships, and career outcome.
Among factors influencing college preparedness, an unanticipated finding of this
study was that the block schedule afforded the inclusion of a seminar period for all
students. Not mentioned in previous research describing both the advantages and
disadvantages of block scheduling, the seminar period was described as a clear advantage
by participants in this study. In order to determine if the seminar period represents the
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missing link in the implementation of a successful A/B block schedule in high school,
future research into the benefits of the seminar period should be conducted, with the
following question in mind: If not for the seminar portion of the day, would students still
have such a favorable perception of their high school experience?
Lastly, the literature review suggested that at one time, block scheduling was
found in more than 50% of high schools across the nation but that it has since declined
(Dexter et al., 2006). From the results of this study, it is evident that students from this
high school had favorable opinions about block scheduling, to the extent that, in the
words of one participant, they “cannot imagine going to a high school without block
scheduling.” With the current scarcity of block scheduling, research should be conducted
as to why this high school has been able to maintain block scheduling. What
organizational factors contribute to students having such a strong positive impression of
block scheduling in the high school where these participants graduated from?
Recommendations for Future Practice
In the 1990s and early 2000s, school districts across the nation explored the
concept of block scheduling as a way to redesign the school day for high school students.
This change from the original schedule, which had been in place since the creation of the
Carnegie unit in 1906, was met with both resistance and optimism. Ultimately,
advantages and disadvantages were uncovered and as a result of economic distress, many
districts reverted back to the traditional bell schedule, where students received 40 minutes
of instruction in each core subject on a daily basis. Preparation for college and career
readiness has since become a focus area for instruction. Based on the finding of this
qualitative study, several recommendations can be made for future practice.
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Within the areas of practice, based upon the results of this study, schools at the
very least should look for ways to increase the amount of time assigned to core subject
areas. Results from this study are similar to those of Lockard (2012), who found that
students who had experienced block scheduling in high school perceived themselves as
better prepared than their peers who were not exposed to block scheduling. Many factors
contribute to these perceptions, including feeling better prepared, both academically and
physically, to attend college. Within this study, participant responses revealed the theme
of familiarity, the experience of block scheduling in high school being similar to that of
college. As a result of this familiarity, students felt prepared for college, and it is
recommended that opportunities to cultivate these feelings of familiarity should be
explored and mimicked as much as possible.
Students who experienced 80-minute classes in high school perceived themselves
to have developed a higher level of stamina in terms of focusing, retaining information,
and participating in class. These perceived advantages allowed these students to feel a
distinct advantage over those who had not experienced block scheduling in high school.
As a result of this perceived awareness, participants described experiences in college they
when they took on leadership roles. In addition, participants described instances in which
their peers indicated that those who had experienced block scheduling in high school
were at an advantage over those who had not. Results of this study indicate that block
scheduling provides certain advantages for student preparedness for college, and
therefore it is recommended that schools look for opportunities to implement block
scheduling on some level as a way to prepare students for college.
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Exposure to a variety of instructional techniques was found to be present in
classes within the block scheduling model, and it is therefore recommended that all
students be exposed to a variety of instructional strategies to ensure student
understanding of curriculum. Specific activities, such as collaborative group projects,
Socratic seminars, and small group presentations, were found to be most effective in
preparing students for college and were recommended by participants. These specific
instructional techniques allow students the opportunity to implement the 21st-century
skills of collaboration, communication, critical thinking, and creativity.
Based on the results of this study, it is recommended that schools emphasize the
development of time management and organizational skills. Participants in this study
perceived these skills to be most important in preparing for success in college. Providing
opportunities for high school students to practice and develop these skills will further
ensure that students feel prepared for college. Instruction should also emphasize the
development of work and study habits that can be utilized independently prior to a
student’s arrival at college.
Regardless of schedule, offering professional development and obtaining buy-in
from staff are also recommended. Participant descriptions of their experiences in high
school were similar in nature and demonstrated that teachers within this high school had
been versed in a variety of instructional strategies, which would require professional
development. In addition, the similarity of structure between classes and participants’
experiences indicate that staff had been provided with guidance as to how instruction
should take place within these 80-minute periods.
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Differences between the two studies include, but are not limited to, the fact that in
Lockard’s study, participants attended different high schools but the same college,
whereas in this study participants went to the same high school and then different
colleges across the nation. The common theme in both studies is that participants felt
prepared for college. The value of creating true instructional time is suggested both in
previous research (Canady & Rettig, 1995) and in this present study. It is within this
instructional time that students are able to complete a variety of learning activities in
which information is provided using a variety of instructional strategies. Block
scheduling provides the time for students to participate in activities that allow them to
become independent learners, utilizing the constructivist ideas of Dewey to develop 21stcentury learning skills, as outlined by Daggett and P21 Organization.
Throughout this study, participants emphasized the importance of the seminar
period as an advantage resulting from block scheduling in high school. This 80-minute
block of time, which was scheduled every other day, allowed students the opportunity to
seek the assistance of their teachers for the purposes of clarification related to the
curriculum. This was only feasible by scheduling both students and staff within the
school for “seminar” at the same time. Students also had the opportunity to complete
homework and collaborative assignments during the school day. The fact that they were
able to complete this work during the day and receive any assistance needed was
considered a major advantage in allowing students the opportunity to participate in
multiple extracurricular activities. Through these extracurricular activities, students were
able to expand their repertoire of skills, such as time management, organization, and the
development of strong work habits. It is therefore recommended that school decision
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makers look for opportunities to implement or replicate a seminar period into their high
school schedule, rather than a study hall. As summarized by Individual Interview
Participant #3,
For me, I don’t know what I would have done without seminar. I did homework
and while I wasn’t always one for extra help, if I did need extra help, that was also
a good time for that. I was not around after school and before school wasn’t
always an option for me either, so it was great having my teachers available at that
time. I think the seminar helped me to get some work done, either for classes that
I had just had that day or for classes that I was planning on having the next day.
And I think it helped build relationships with certain teachers. I think I met a lot
of my friends in high school through that too, because we we’d all do homework
together, even if we were in different classes and had different teachers, we would
have similar assignments. I don’t know what I would’ve done without seminar in
high school.
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APPENDIX A
Student Survey

Describe your high school experience. How did block scheduling play a role in
this experience?
In what ways, if any, do you feel high school prepared you for college?
In what ways, if any, do you feel block scheduling attributed to your preparedness
for college?
In what ways, if any, do you feel block scheduling was detrimental to your
preparedness for college?
What are your current experiences of college?
Which of the following instructional activities and learning techniques did you
experience?
Instructional

High

College

Activity/Technique school
Cooperative
learning
opportunities
(Group projects)
Whole class lecture
Use of technology
Drama / role
playing
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Visual
presentations/
videos
Problem based
activities
Opportunities to
express creativity
Small group inclass learning
Class discussions,
debates, Socratic
seminars
Writing
assignments
(journals, essays,
reflections)
Project based
individual learning
Study time / review
within class
Use of worksheets,
drills
Critical thinking
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exercises

Are you willing to participate in a focus group in which we will further discuss
block scheduling as well as your high school and college experiences?
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APPENDIX B
Focus Group Scripted Questions
How was class time spent in high school? What activities in class do recall
participating in?
Did activities differ by class, and if so, how did they differ?
How do the activities you participated in your high school classes compare to
those in your current college classes?

What did you like most about block scheduling?
What did you like least about block scheduling?
For students who are graduating high school, would you recommend having block
scheduling in high school? Why or why not?
Are you willing to participate in an individual interview in which we will further
discuss block scheduling as well as your high school and college experiences?
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APPENDIX C
Scripted Interview Questions
Do you feel that having experienced block scheduling in high school, it had an
impact on any of the following during your high school experience?
Relationships with other students? If yes, how so?
Relationships with teachers? If yes, how so?
Your attendance? If yes, how so?
Your understanding of the curriculum? If yes, how so?
Your overall high school GPA? If yes, how so?

Are there any other impacts you would like to discuss not listed in the above
question? If yes, what are they and how did they affect your high school experience?

How does the coursework in college compare to the coursework in high school?

What recommendations or changes, if any, would you make to the model of block
scheduling that you experienced in high school?
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APPENDIX D
Focus Group #1 Transcript
Interviewer:
OK. Thank you all for being here, the first thing that I really wanted to discuss
was how was class time spent in high school? What were some of the activities, the
things that you recall doing during a day when you were in high school?

Participant 1:
I think it really depended on each class. I think it was very class dependent. But I
think typically I would come in and they would usually be some sort of bellwork, or
something to warm you up and get you familiarized with the topic. Then we would
usually discuss the work, then sometimes go over homework assignments, answer
questions, and then there would usually be a lesson that would take up a good portion of
the class.

Participant 2:
Sometimes there would be an activity mixed in with the lesson where we would
do group work or something like that. I would say it was pretty much like bellwork
review, homework, and then just jump into class activities, whether it was teaching or
group activities. Some of the electives were a little bit different, like the art classes and
stuff, but for Social Studies and English, that’s usually how it went for me.

Interviewer:
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Anyone have anything else to share?

Participant 3
Yes, to add on that, for AP classes, we were always doing projects. We would go
to the computer lab and do projects which would help further our understanding. We’d
each have different topics to present, which also helped the class learn about different
topics as well.

Participant 4:
I know in my classes, sometimes homework was more extensive because of
block scheduling. We had longer homework assignments, so going over that was really
nice. And the labs in science, just the fact that we had time to do those was good.

Interviewer:
The labs in science, can you describe what that procedure would be like for me?

Participant 4:
I remember in chemistry, we would do chemical reactions where we would break
off into groups and sat at the lab tables. We were able to have time to work in groups and
not just have a lecture.

Participant 1:
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Yeah, I remember that, too. In science classes. I remember doing some really fun
labs and I really liked to lab activities because I felt that for visual and hands-on learners,
it was really great for solidifying concepts. I do remember, most of my friends in other
districts didn’t have the time for such lengthy experiments. I remember in some of my
science classes, the whole class would do a lab because it would be extensive and there
would be so many steps. Sometimes a whole block could be dedicated to the experiment
and I remember thinking that was really cool and I really liked that with the science
classes.

Participant 2:
Yeah, and I completely agree with what everyone was saying, and I just wanted
to add that having block scheduling was helpful especially in my Spanish classes.
Basically, our whole class, besides learning some basic vocabulary, was speaking in
Spanish with other people the entire time. I think it was really important for not only the
socialization, but also the reinforcement of what we’ve learned. If we only had 40
minutes to learn a different language and speak it, that would not be very effective
because you wouldn’t have time to do both.

Participant 1:
Yeah, definitely, I remember the Spanish classes and I wasn’t that great at
Spanish. I definitely learned so much more like being that we had so much time to speak
it. I do think that it definitely helped me with the Regents and the AP exam. So I think
that was really good for the foreign languages as well.
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Interviewer:
So it sounds like we all had a lot of different experiences in high school, when we
look at those activities that we participated in high school and we compare those to your
current college classes or college classes that you had taken, how would you describe that
experience? Were they similar, or different and in which ways?

Participant 1 :
I think the length was similar for most of my college classes, I went to Stony
Brook and most of the classes were like 90 minutes. Occasionally there was a three hour
class, but most of them were 90 minutes so I felt like that was similar. The time
management was similar. The college classes were a little more lecture based. Sometimes
you would walk in and it would just be a lecture the whole time. I think having the
practice of sitting for 80 minutes in a class in high school definitely helped with that. I
remember my freshman year of college, people would be say they didn’t know how they
were going to sit here the whole time. It was different for me because I already knew how
to focus for that long and how to manage my time.

Participant 5:
Yeah, and going off of what was just said, having only certain classes on certain
days and spacing it out is pretty much the same as it is in college. It was easier to focus
your work for the day and then still having an extra day to do the work, is the same as
college. From that standpoint, it definitely helped me out a lot.
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Participant 2:
I can’t emphasize enough that having block scheduling in high school only
bolstered my education and set me up to have an advantage compared to everyone else
who didn’t. I was able to understand that we could take a day to absorb what information
we had been presented and write questions or talk to other people about what we’ve
learned. I can’t imagine learning something for 40 minutes in high school and then going
in the next day and not having enough time to even review it. As I have gotten older, I
feel like he 40-minute everyday schedule is very unrealistic, even in the working
profession it’s very rare that you just have one day to do this and that. I feel like block
scheduling aligns more with the real world better. Having that extra days to get stuff done
is just more realistic because you’re not focusing a short term things every day and
instead you can put things into blocks and come back to them. I think that’s more
efficient when you’re working and that’s how most workplaces do things as well. I do
think it definitely set me up for success not even just school, but in the working world as
well.

Participant 1:
I definitely agree with that. Also, having work due on different days allowed me
to manage my time and my assignments. If I need to get an essay done that was assigned
for homework, I usually had two days, and I knew how to break it up by the time I got to
college because I had that experience in high school.
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Participant 4:
Yeah, absolutely. I actually went to college online, it was a fully online program
and I met people through it, not in person, but just through messaging and being in the
same classes. Some of them really struggled with time management because they didn’t
know how to space out their work and how to manage their time. Some struggled to get
assignments done. I honestly don’t even know what it would be like to go to a school that
had a different class every 40 minutes, every single day.

Interviewer:
A lot of you, when you were describing your high school experience, you talked a
lot about group work or collaborative work that you were able to participate in. Did you
see opportunities for that in college? And if so, how often?

Participant 3:
I guess since I’m going for mechanical engineering, and I’ve had several classes
where I’ve had labs where you would be put into groups and do a certain experiment. We
would all get the data and then write a report which required socializing within the lab
group. Being able to work in a group was a skill I brought to the group, I guess because it
was a main focus of activities in high school.

Participant 5:
I agree, it is definitely easier to communicate with people after having to do it so
many times in high school. We would have to manage time and set up times to work on
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the projects outside of class, so having practice of doing it in high school, I feel definitely
helps in college.

Participant 1:
Yeah, I think I agree with what has been said, I think block scheduling just helps
you prepare for doing group work in college. In high school, there were group
assignments, and a lot of partner work. In college, we had more big group assignments,
but I think it still definitely prepares you for working with other people and collaborating.
And knowing that sometimes as a group member you have to keep other people
motivated or make sure that everybody’s pulling their weight. I think I was just so used to
that by that point that it wasn’t anything new for me to do group work in college.

Participant 4:
I definitely agree that having that experience with group work in high school is
an advantage. I think that with the extended time in block scheduling, we were able to do
bigger projects and bigger group work projects. I remember doing them a lot in high
school, and that’s what we did in college. I was an education major so a lot of projects
required you to get together with your group and having those skills of knowing how to
do group work, was definitely helpful in college because it is not always easy.

Participant 2:
And on the contrary, my classes were all lectures with four hundred people, so we
didn’t have group work in those classes. If I wasn’t exposed to block scheduling and
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working in groups inhigh school, I think I would have been afraid to go to up to people in
college be like, “Hey, do you want to make a study group?” Really talking it out with
other people, enforces what you know and what you need to learn so it is important to
learn from other people as well. Now I’m in a Master’s program at school where I got to
choose between a lecture program like in college and a group work program. I picked the
smaller group because of my experiences with that collaborative atmosphere in high
school.

Interviewer:
It sounds like there are a lot of things that we like about block scheduling, but if
you had to choose just one thing that you like most about block scheduling, what would it
be?

Participant 4:
I’d have to say the time, I liked having a longer period of time. I know I keep
saying that, but I really did like having that longer period of time with the teacher and
since it wasn’t every day with the same class I didn’t feel rushed. I never felt like we
were rushing out the door. My other friends that I danced with that were in different high
schools would often say that they didn’t get to this or they didn’t have time to do all the
assignments in the class. So, I thought that we had time was always good.

Participant 1:
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Yeah, I think the time and having the schedule of every other day, but with longer
periods, was more conducive to college and even the workforce. I would say the actual
schedule of it, 80 minutes every other day I think that really was like the best part of it for
me.

Participant 5:
And then for me, the best part, was not cramming every single subject into one
day, because I can’t imagine going into a classroom for 40 minutes and just trying to get
work done, you would just be rushing, and the teachers would be freaking out.

Participant 3:
Yeah, I was going to say the same thing, about spacing out all the classes on top
of having a free period called seminar on every other day. So, if you missed a day of
class, you could make up all the work potentially during that 80 minute span.

Participant 1:
Yeah, I think the seminar was really helpful if you missed a day too, because you
could really catch up on stuff and really meet with all your teachers. A lot of my friends
in other schools would have a 40-minute study hall but if you missed nine classes in a
day, you’re not going to be able to get to every teacher in that study hall. Whereas, I
could meet with all the teachers that I missed very easily and they would give me my
assignments to do on my own time. I think that was more conducive to time management
as well.
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Participant 4:
It was always great to have a lot of time where you could do what you needed to
do gewt work done or if you needed extra help in something you could get that too.

Participant 1:
Yeah, and I used to get homework done, which was great because I had sports
after school. I remember one year I really struggled with math and I was able to get
almost private tutoring during seminar because the teacher would sit and help me and she
would have some of her older students come in and help. It was great, that I got to do that
during the class period during school and I wouldn’t have to do it after school.

Participant 2:
I thought seminar was so helpful for everything. It was also an opportunity to go
into your own niche of people. Like go to band and practice or I was in independent
science research, so I had time to work on my project, contact my professors and things
like that. I can’t imagine doing it in 40 minutes. I just don’t know how I would have been
if I missed a day. I feel like I’d be so stressed, trying to meet with everybody in that 40
minute time. It’s physically impossible so, that 80 minutes was definitely helpful. That’s a
period where you really need, a longer amount of time than just 40 minutes to get stuff
done.

Interviewer:
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As we discuss all the things that we like the most, of course, the next question is
going to be, what did you like least about the block schedule?

Participant 1:
I think I would say that the initial starting of it was the worst part. I think I
struggled at first, just sitting there for that long, but I did get used to it pretty quickly.

Participant 4:
I think the hardest part for me was making sure I had all the books that I needed
for every day, if I didn’t keep it in my locker or if I took it home, that was the hardest
part. So I guess that was getting adjusting and getting used to it. I think when you’re
going every day, that is one advantage that you just know what to bring.

Participant 2
I think my parents came to the school probably twice a week to bring stuff for me
in the beginning. I don’t know, but this kind of goes with time, sometimes I would kind
of take advantage of the amount of time we had to fool around talking to friends during
seminar when I should have really been working on my homework, but I did learn how to
manage time better as I got older and I think that’s an important life skill to have as an
adult. We had many teachers around us guiding us to work instead of a college dorm
where nobody is telling you to go do your work so we were better prepared in college.
I think it’s also important to learn to balance if you have a really long week and
you just need a mental breather, I think it’s OK to take one period of time where you’re
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kind of vegging out a little bit and not working as hard as you need to, but then you have
to get back on the horse.

Interviewer:
Any other pieces that you did not like or were your least favorite part of block
scheduling?

Participant 5:
Yeah. I think you can get burned out really easily because you’re used to sitting in
40 minute classes and then I remember with 80 minutes I was getting tired very quickly.
But it also helped develop my stamina to focus. Having 80 minutes of class, it helps out
tremendously for college.

Participant 3:
My cousin went to a different high school and in her senior year she went in at
nine o’clock and left at one o’clock. She only needed to fill her schedule with her core
classes where we had to also have electives to complete our schedule. She didn’t have to
fill it in and leave it like school when she was done. I guess maybe that was high school
specific but maybe it was because of block scheduling

Participant 1:
I actually kind of liked having to take the electives because I felt like they kind of
passed the time quicker. Some core classes were boring and I remember sitting there
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every class and being like, “oh my God, is this over yet?” So I think that was like one of
the hardest parts for me, the feeling that it was never ending. The teacher that I had was
great, but he would just like talk about everything and it wasn’t very interactive. So I
think when it’s a class that you don’t love, it definitely feels really long. But overall, I
think it was definitely a good experience and it did prepare me for college because I took
a lot of classes in college that I didn’t want to take either, it is just something you have to
get used to.

Interviewer:
And lastly, for students who are graduating high school, would you recommend
having block scheduling in high school and why or why not?

Participant 5:
I would just say, yes 100%, as everyone keeps on talking about, it’s time
management and experience of scheduling stuff with your time. I was so successful going
from block scheduling in high school to adjusting to college. I would say yes easily.

Participant 1:
I’m going to go ahead and say I agree. I think it definitely prepared me for
college. I think even when I was meeting peers in college, they would often say that it
was so great that I was used to it from high school. It was so great that I already had
experience and I knew how to manage my time by college. When you’re in college and
you really want to do well, you want to start off on the right foot and I think it’s really
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hard for some people to have that adjustment of how to manage their time. College is just
completely different in so many other ways and I think having that one sense of
familiarity really helped me succeed in college, I would definitely recommend it.

Participant 2:
Yeah, now I completely agree, and it’s kind of like you’re going to have to do it
eventually, so you might as well get exposed to it in high school. I know there are mixed
reviews on having the electives, but I think those are benefit, it really geared me towards
what I would be interested in doing in college and that helped me pick out my schedule,
my first semester of college.

Participant 3:
Yeah, I was going to say I would recommend block scheduling just because it
conditioned me for college. It helped condition me for the long drawn out classes that we
all have in college sometimes so I definitely think having that long extended period of
time in high school was definitely beneficial. The time management component was also
huge for me, especially in college. I knew how to study where my friends really did not. I
knew how to sit down and study. I would definitely recommend it.

Participant 4:
I say yes, for all the reasons stated. When I got to college I knew how to study and
I knew all about time management, so for those reasons alone I say "yes".
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Interviewer:
Is there anything that we did not get to discuss that you think we should in future
group about block scheduling?

Participant 1:
No, not really. I think we hit the main points.

Participant 4:
Good questions.

Interviewer:
All right, well, I have to thank all of you tremendously for being part of this. I am
going to be conducting some individual interviews. So if you are interested in that, I will
be sending an email out and we can schedule something for that as well. Once again,
thank you so much, I really appreciate it.

168

APPENDIX E
Focus Group #2 Transcript

Interviewer:
All right, we are now recording, so the first question is, how was class time spent
in high school, if you can think back to it? And what activities and class do you recall
participating in while you were in high school?

Participant 1:
I remember doing Bellwork when we got into class so that’s a lot of times how the
period would start.

Interviewer:
What other activities or things would it? Does anyone remember from their
experiences in high school?

Participant 1:
You would check your homework too. Go over it probably.

Participant 2:
We would do group work and then go over whatever the activity was, but that was
more like the last thing that we did at the end of the period.

Interviewer:
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What were some of the things in the middle of the period besides for the group
work that you may have worked on?

Participant 1:
The teacher would use PowerPoint slides.

Participant #3
I feel like in the elective classes, we watched more YouTube videos and movies
because there is not that much to do in an 80 minute period for elective classes.

Interviewer:
Anyone else have other experiences in different classes or how they may have
differed from your core classes?

Participant 4
There are more fun.

Interviewer:
In what ways were they more fun?

Participant 4:
I guess since you kind of got to choose what elective you were in, they were more
catered to what your interests are, I guess so. For example, The History of Sports class, if
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you like sports, then obviously you’re going to take that class. And the teachers were like
more laid back, I think with less of a curriculum base, they didn’t have to be so rigid.

Participant #3
The classes were definitely more chill as electives and what was required in
general.

Interviewer:
And in the core classes, did you feel that you were able to cover the work during
the course of the year? Having it every other day.

Participant 5:
Do you mean like enough time?

Interviewer:
Let me clarify, how did you feel? Did you feel rushed? Did you feel disenchanted
from it being every other day, things like that?

Participant 4
No, not really. I think the only time I ever felt rushed was more with AP classes,
but not regular classes. No, not really. And if we if I did feel rushed, I would just go to a
seminar and get help.
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Interviewer:
Talk to me a little bit about seminar, because that came up in a couple of our other
focus groups. What was the value of seminar? Was it something that you felt was a value
or was it something that you felt was time consuming and could have been used
differently?

Participant 1:
I liked seminar because I felt like you could get all your work done or go to extra
help if you needed the extra help and it was long enough that you got what you needed
done.

Participant 3:
Yeah, and you can do and ask any teacher. So usually if you were in seminar and
you were doing homework and you had a question, you could just walk into one of the
rooms and ask.
Participant 1:
That was when my clubs would meet, during seminar.

Interviewer:
OK, do you feel you were able to go to more activities because of seminar or
participate more in activities as well as being able to improve your academics?

Participant #2
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I would say, yeah, like with seminar, you have more time to, like, do stuff like if
you have stuff to do after school, like let’s say you had like a game or like, I don’t know,
some sort of extracurricular thing, then you could, like, plan ahead and be like, oh, I’ll
just do this part of homework during seminar so I don’t have to do it as when I get home
and I’m tired at six o’clock.

Interviewer:
Some of the activities that you participated in high school may be different
compared to the activities or way that a college class runs. If you could tell me what are
some of the similarities and what are some of the differences between your high school
classes and your college classes?

Participant #1:
For my college classes, they’re all more lecture style, didn’t really have much
group work involved the way that we did in high school.

Participant #5:
Well, I agree with most of my classes are lectured based. I do have a few that do
focus on group work, but I do take a lot of like asynchronous classes so they’ll record
lectures for us.

Interviewer:
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In the classes with group work, do you feel that having the block schedule and
having activities similar to that while you are in high school helped you in any way in
those classes?

Participant #2:
I’m sorry, I’m losing my voice or something, but I think 100% that it prepared us
for college classes especially with the time that it would be. I think other students from
other districts are at a huge disadvantage for only having however many minute classes
and meeting every class every day. Its just more realistic of what the college expectations
are and what schedules are like.

Participant # 5:
Yeah, I agree, all my classes that I have to take are three hours, so if I didn’t take
80 minute classes in high school, I would have no idea how to stay focused and sit still
for three hours. That would not happen if I had taken 40 minute periods in high school.

Interviewer:
Have any of you had any discussions with classmates or maybe a teammate where
the length of your high school class period as opposed to theirs have come up and if so
could you describe that conversation for me?

Participant #2:
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I’ve definitely had conversations about other school schedules here in college,
but also at home. And I know that they always just describe the classes as having to go to
seven periods of every class they are taking everyday. And whenever I talk to them about
block scheduling, they’ve never experienced it, so they believe that it’s going to drag and
they wouldn’t be able to do it. But honestly, having four classes a day, you could focus on
those classes and not have to be rushing through each class and switching your brain to
science and switching back to math. So, it was definitely an advantage we had.

Participant #3:
Someone I know from another high school actually doesn’t like what his
schedule is. When I told him about the block schedule, he definitely said, he would rather
the block scheduling because the 40 minute is too short and there’s six or seven classes a
day, the same thing every day. It just sounds so tiring that I probably wouldn’t even be
able to do it.

Participant #5:
Yeah, also if you had homework, assigned on Thursday, you didn’t have to hand
it in until Monday, and if you were assigned homework on a Thursday at a place that
doesn’t involve block scheduling, it would be due the next day so, it gave you more time.

Interviewer:
Any other advantages to block scheduling that may have been discussed or that
you’ve realized since your time in college? Any disadvantages that you’ve realized, you
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know, now that you’re in college, that maybe the block scheduling experience has created
a disadvantage for you.

Participant # 4
I don’t think there’s any disadvantages. It kind of mimics the college schedule,
basically it is the same thing I would have been doing in high school now only in college.

Interviewer: What did you like most about black scheduling? If you had to say
that there was one thing that you liked the most about block scheduling and this was the
number one thing, what would it be?

Participant # 6
I think it was the homework thing. Someone was talking about having all the
extra time to get your assignments done. Yeah, that was definitely my favorite part.

Participant # 2
I like that it could be broken up and you didn’t have the same classes every day, it
was different every other day and it’s easier to focus on the two or three classes that you
had on that day rather than all six of them.

Interviewer: 4
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And of course, if I ask you what you like most about block scheduling, I’m also
going to ask you, what did you like least about the block schedule? Is there was a
component of it that you liked the least or something that you would have changed?

Participant # 5
I feel like there were some classes that you don’t get as much time in, like gym,
you’d have it every four days. So you’d end up going to gym like once a week instead of
like other schools that got to go twice a week.

Participant # 4
Then there’s the Science classes that we took which most of the time were three
out of the four days and 80 minutes each day which was a lot of Science.

Participant # 5
Yeah, I agree with that. I completely forgot that we had science three out of four
days, that was really not fun. I didn’t like that. I think that, like, for some people, having
to be in a class that you didn’t prefer for the 80 minutes was probably the most annoying
part. But usually was based on your opinion of the class.

Interviewer
Describe for me the reason for having Science three out of four days, because
that’s something new that hasn’t come up in any of the other focus groups yet.
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Participant # 6
I enjoyed having science three and four days. Most classes only met twice a week.
I do feel like I could have used that third day in some aspects. I had three days of physics
and it helped even when senioritis kicked in.

Participant # 5
I just don’t understand why it had to be Science. I would think that all classes that
you had to take the graduate should have been 2 days. I feel like I’m not taking one
science class in college and I have no interest in science or pursuing anything in science.
So, I feel like it was just a waste of time. Why couldn’t it be like another subject? Why is
it science?

Participant # 3
I think if you were to compare the topics covered in English class to Science, I
think Science would obviously need more time and to cover all that material and to
actually comprehend and learn other skills than what you learn in English such as
learning writing skills, reading a book, and going over your essays. I feel like science
would trump how much time English needed.

Participant # 1
I think it was basically all centered around the Regents, to be honest, because it
was the two periods of lecture and then the lab. Obviously the content and then also the
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lab material that we did was a lot and that’s why it’s not that way with other classes.
Personally, I don’t like science, so I would have preferred a different class three out of
four days, but I think that’s why they had to do it that way.

Participant #4
I think the third day was a lab day, like how it is in college. I took a lot of science
classes in college and I would have science twice a week and then Friday would be the
third day and it would just be lab work.

Participant #6
I agree it’s it kind of does mimic college in a sense of how that worked.

Interviewer:
All right, so moving along for students who are graduating high school, would
you recommend having block scheduling in high school? Why or why not?

Participant # 3
Yes, because it definitely prepares you to be able to sit in a lecture hall for a long
period of time. It definitely prepares you for college and if you only have 40 minutes for
a period, it is just not enough time, especially like if you waste time beginning and at the
end, it would go by way too quickly.

Interviewer:
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Anyone else want to share their opinion on if they would recommend it and why
or why not?

Participant #2
I was going to say, obviously, I recommend it, but for all the same reasons as
well.

Interviewer:
Ok, is there anything there that we didn’t discuss or anything that you want to add
about your block scheduling experience in high school and how it has translated into your
college or even career experience now?

Participant #6
No

Interviewer:
All right, well, I have to thank everyone for participating. If anyone would be
interested in participating in individual interviews, I will be sending an email out shortly.
Thank you so much for helping me and have a wonderful rest of the day. Good luck in all
your future endeavors.
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APPENDIX F
Focus Group #3 Transcript
Interviewer:
So our first question tonight is to think back to your high school experiences.
How was class time spent and what activities do you recall participating in during a class
period?

Participant # 1
I would say the beginning of class was normally where we would do a bellwork
and five to ten minutes were spent on that. Then going over the bellwork would take a
few more minutes after that, we would normally go into a kind of lecture style and then if
we had time after that there would be some group work or class discussions and then
closing up and that is how we would finish.

Interviewer:
Would anyone like to add to that or maybe a different experience that you had?

Participant # 2
In an elective class it would be more like you’re just talking with the people at
your table and just working on your own things, whereas in the core class you would just
be listening to a lecture and taking notes. I would also say, at the beginning, after
Bellwork, there would also be time to go over homework, if homework was assigned. It
was always really helpful, because if there were ever questions, there was usually a
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designated 10 minutes to go over whatever was assigned. This was helpful, more so in
core classes like a math class where if you didn’t get a problem, they would do the
problem out on the board because they had the time to do that. Then I think towards the
end of class, sometimes I did like when they reviewed what the next homework
assignment was going to be, they kind of went over any questions or if there was an
exam, then they went to some review.

Interviewer:
So when we take a look at activities and what you were doing in class, some of
you spoke about group work or class discussions. Can anyone describe any of those that
they can recall any particular or specific topics that they may have done and what that
looked like.

Participant #3
I know in my classes we would do Kahoot games or Jeopardy, on the more fun
days. We would also do math bingo in our math class.

Participant # 4
So I think 80 minutes gave the time for it to be more than just like learning. You
got to actually do the interactive group projects are not even so much a project, but you
would do problems as a group and then go back and disperse and go over the problems in
class.
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Interviewer:
One of the things that came up in the other focus groups was about science and
how some people enjoyed it while others did not like having three days of science during
the course of a week, is that something that was common for all of you as well?

Participant #1
I think science having three days a week is more important because there’s
usually a lab component to it. Also, they need to make time for both the lecture and then
to touch on the lab part of it. I think in college, too, it’s the same I kind of set up, there’s
always the one lab class and then two lecture classes. I know that was helpful for me
when I went to college, when I started taking science classes, I was used to having the
three blocks.

Interviewer:
So when we talk about what it looks like between high school and college, if you
could compare, how do the activities that you participated in high school classes compare
to those of your current college classes? In fact, we just mentioned about how the labs
were very similar. Can you describe other activities and experiences that either are the
same or are different from those experiences?

Participant #2
I think speaking to block scheduling in general, it’s 80 minutes, and you have
maybe a five or six minute break to go on to the next class. Just the structuring of how it
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was was very similar to what college is like. I think that mental fatigue was minimized by
the fact that I was used to 80 minutes.

Participant #3
You got a couple of minute breaks in the 80 minutes in both high school and
college, so that structure was similar for me. The long class periods definitely helped
prepare me for the college classes because there’s no 40 minute classes, usually in
college, it’s usually longer.

Participant #2
I was going to say, I think the college classes, at least mine, were very lecturebased, especially the intro classes. It was kind of just the professors talking at you and
there wasn’t a ton of interaction, especially when the classes were bigger. As I got older
towards my senior year, they were smaller so there’s more interactive work, and more
similar to high school.

Participant #4
Going off the previous comment before, I actually had the opposite experience
with college, a lot of my classes were only 50 minutes. So I feel like that the 80 minutes I
was used to having to focus for that long. So by the time it was only like 50, it was like
no problem at all. The classes actually went quicker. I was more into the classes I wasn’t
zoning out or anything so I found it helped me because it over prepared me.
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Interviewer:
What were some of the difficulties that you may have experienced with block
scheduling either early on or throughout the process?

Participant # 1
I would say especially with classes where teachers necessarily didn’t really use
group work and you were just like sitting in your desk without moving around also and
just hearing them was kind of hard to stay focused on that 100%. For me teachers, really
didn’t give a break or anything in those 80 minutes so sometimes it was easy to just doze
off for a little bit.

Interview:
OK, when we compare your high schedule experience to that of one of your
classmates in college who maybe didn’t have the same experience, compare your
experience in college to their experience.

Participant #4
The biggest thing that I would say was how we had the built in 80-minute
seminar, which a lot of people like. They had free periods, but it wasn’t in sync with the
rest of the building like ours were, and it wasn’t like they could always go to another
class to get extra help during that time. And another thing was because it was every other
day schedule, we had two nights to do our homework, which made a big difference.
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When speaking to some of my friends that didn’t, they were saying that would have made
a huge difference. They wish that they could have had that.

Participant #1
Yeah, I think the two nights to do homework was actually a big thing because
almost on the flip side of that coin, since they weren’t used to having that amount of time,
they would talk a lot about procrastination, that they were not used to having a layover
between having homework assigned and having it do. They would say, “oh, it’s not due
for a couple of days” and they would put it off. I was used to having that amount of time
and knowing it’s a lengthier assignment. So let me do maybe half tonight, half tomorrow,
and kind of already had that time management built into my workload.

Participant #3
I think just in general, the focusing. I mean, even a lot of my school friends were
all just overwhelmed by the amount of time they spent in one class. They were done
focusing after the first 45-50 minutes. I know they would zone out towards the end of
class because they weren’t used to it. I think exams too. If at the 50 minute mark in class,
they would start to get fatigued and maybe they weren’t paying attention as much toward
the end of that class they wouldn’t get a good grade.

Participant #4
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I remember in high school some teachers, if it wasn’t a lengthier test, they could
use the beginning half of class to see if anybody had some last minute questions or go
over some stuff really quick in the beginning. So I think that helped a lot.

Interviewer:
So when we look at block scheduling, what is the one thing that you liked most
about block scheduling?

Participant #3:
I would say the extra nights for homework definitely was one of them.

Participant #1:
I would say you gain time because I think by combining two classes into one,
you’re cutting out that extra five to 15 minutes in the beginning of class, which you can
put more towards activities or like questions or stuff. So I think it cuts out like the
unnecessary time.

Participant #2:
So that pretty much sums up what I was going to say, but I also liked how it
helped break up the week, having not the same class every single day. So with homework
and everything, it definitely helps break that up.

Participant #4
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I agree, I think also the flexibility that not every day looked the same. So, if you
went to college you were used to having the same exact routine. So it was that change of
pace was kept things interesting.

Participant #1
I mean, everybody else basically said what I was going to say, but I think just not
having the same class every day, I was able to focus more on the four or so classes that I
did have.

Participant #4
I did a lot of sports. So for me, I didn’t have a lot of time after school. I can’t
imagine having to come home and do homework for six or seven subjects every night. I
just don’t think that would have worked well for me. I also remember having friends in
other schools that would say they had four tests in one day and with block scheduling
very rarely did the stars align where you had a test in every single one of your four
classes, but if you have nine classes, the chances of you having a test in four classes is
much higher. Even if they’re shorter or smaller it’s still four tests that you’re stressed
about. Another thing which we just talked about with the homework was because we had
the built in 80 minute seminar, you could either spend that time getting the extra help that
you needed or if you were on a sport and you couldn’t stay after school or if you had a
job, it gave you that time to be able to go get the help you needed from your teachers. Or
if you didn’t need the extra help, it gave you the time to get work done or studying done
when you needed to.
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Interviewer:
What did you like least about block scheduling?

Participant #4
It kind of depended on the class, if it was a class that I really didn’t have much
interest in and it was just a lecture for 80 minutes, it was pretty brutal having that long
period of time.

Participant #3
I feel the same, that’s the only thing I can think of that I didn’t like about it, it was
pretty much all positive. When my friends and I talk about high school that didn’t have it,
I have nothing but good things to say about it.

Participant #1
Yeah, I’m in the same boat. It was just that if I didn’t like the class, sitting it for
80 minutes in that one class was torturous, but otherwise I had no complaints.

Participant #2
I think you also tended to have classes that had all the same people in it because if
you were on the same track with classes you would spend all day, every day, with the
same people. So I didn’t really get to have classes with a bunch of different people. Since
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there’s only four classes a day, if you had Social Studies and English with the same
people, that’s was pretty much half of your day.

Interviewer:
For students who are graduating high school, would you recommend having block
scheduling in high school? Why or why not?

Participant #1
Yes, it’s just a really great way to prepare for college, not having the same class
every day and having the long class periods, So if you have shorter class periods in
college, it makes it feel like a breeze or if you have the long class periods, it prepares you
for it.

Participant #4
I would highly recommend it to everyone for the same idea that it prepares you
for the long classes. I had classes in college that were two and a half hours or three hours
long and some were night class. I think if I had gone from 40 minute classes to then all of
a sudden being thrown into a three hour lecture, I think that would have been a very
difficult transition. Those classes are hard to focus in regardless but I think if I didn’t
have block scheduling in high school, it would have been that much more difficult.

Interviewer:
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Well, we have actually come to the end of our focus group interview here. Is there
anything that you’d like to say about block scheduling that we may not have gotten to
during our conversation this evening and that you think may be important to my
research?

Participant #3
I thought of something that is another positive about block scheduling. When it
comes to either two-hour delays or early dismissals, the adjusting schedules normally
happens so with a 40 minute period, a class could go down to 20 or 30 minutes and I feel
like you can’t really accomplish much in that amount of time. When we had this happen
we still had a decent amount of time to work with and the class didn’t just going to waste.

Participant #2
I would also say that I don’t know how it works in other schools with scheduling,
but one thing that I liked about block scheduling was you could have a split block where
you would do 40 minutes of instruction, go to lunch and then have another 40 minutes.
That was something I like because it would break it up and those 40 minutes went by
really fast.

Interviewer:
Something in terms of your schedules, that has been brought up, did you feel that
your schedules were balanced? I know that sometimes with a block schedule, it can be
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difficult to balance your core subjects and your electives. Did you experience that at all
throughout your high school experiences?

Participant #1
I think it really depended on what year you were because junior year is obviously
one of the hardest years. I think there were times where I had three main courses on one
day and then the next day I only had one and I would have three electives. It also depends
on how the guidance department could fit everybody in, but I would say for the most part,
other than my junior year, it was two main subjects a day.

Participant #4
I think the only issue that I remember was with certain AP classes. When you
threw those in the mix, I think that really created more work on top of all the other
classes you were taking. But I think it was pretty balanced, I had at least one elective a
day. Then with seminar thrown in there, there’s not that much time left to be too
overwhelmed with the core classes

Participant #3
I definitely remember always having a hard day and an easy day. On the hard day
I would have mostly core classes, but there would always be an elective thrown in there
somewhere. Then on the easy day, I would only have one core class and then the rest
would be electives. It was kind of nice having that, knowing that I had an easy day to
look forward to instead of having the same amount of core classes every day.

192

Participant #2
I think it got a little bit less balanced if you started replacing elective classes with
AP classes, so you could have two or three of your core classes and then an AP class as
your elective class. It really did turn into a very hard day because then you had core and
AP classes in one day and then the other day you had electives and maybe a core class
and it felt like an easy day. I think it really depended how guidance could fit in those AP
classes to your core schedule.

Interviewer:
Well, I have to thank all of you so much for taking the time today. This was great,
hearing your own experiences in high school and then how it translated into your college
experiences is really wonderful. Good Bye.
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APPENDIX G
Individual Interview #1 Transcript
Interviewer:
What year did you graduate (high school name redacted)?

Participant 1:
Twenty Seventeen

Interviewer:
Twenty Seventeen OK, and where are you right now?

Participant 1:
Manhattan College

Interviewer:
And what are you doing in college?

Participant 1:
I’m a senior. I’m going for my Bachelor of Science in mechanical engineering
with hopes of returning for one year, for a one-year master’s program in mechanical
engineering. Hopefully I’ll go into the aerospace industry, aerospace, propulsion,
astronautics, aeronautics, something of that sort.
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Interviewer:
And how would you describe yourself as a student in high school? Would you
describe yourself as successful?

Participant 1:
Successful, I was busy. It was hard to balance all the clubs. I guess I was just in a
lot of clubs. It was difficult too, I don’t know, but it was hard to balance a lot of clubs. I
was heavily involved in the robotics team. I was on the team, I was like a founding
member, if you will. And I ended up loving that. I was also the driver of the team at my
junior and senior year. I ended up going to St. Louis for the world championship. But as a
whole, I’d say I was pretty successful in and out of class. I was I was involved in clubs or
outside of class and in class.

Interviewer:
And how would you say your absenteeism rate was? Were you someone who was
normally in school or someone who was absent frequently?

Participant 1:
Yeah, I was in school for the most part. There would be some days that I would be
sick. I would be sick every now and then and just have to take a day or two. But overall, I

195

would say I was in school for the most part. You know, if you only a few occurrences
where I was I was sick or I think I got my braces removed I freshman year, but no other
like stuff like that. But overall good.

Interviewer:
OK, so I’m going to go through a couple of different examples I’m going to ask
you, having experienced block scheduling in high school, do you feel any of these things
had an impact on your high school experience. So when you were in high school, do you
feel that block scheduling had any impact on your relationship with other students? And
if so, how?

Participant 1:
Yes, definitely. I mean, the more time we had in class and it was a 80 minute
schedule of class time, so it was we had more time for like projects. I remember I was in
AP government and we had a whole, presidential debate because it was an election year,
which is like really special for that class especially. And we would go to the Computer
Lab for, I think three or four classes. And we were just always preparing all of our facts
and whatnot and just getting close to other students. And like these groups really helped
with that. And I mean, the extended time also, obviously 80 minute periods. So we’re all
working together and this one common project, that’s just one example. And the other
classes as well. In Chemistry we had all the science labs and I was getting really close to
a bunch of friends there too. Even Seminar, like the free period, we had every other day.
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It was really nice because I would plan with people in the class. I would just hang out
with them, do work together with them if I didn’t have anywhere to go during those
times. And so, having block scheduling and the extended times of class per day really
helps with, I guess, socializing and even like studying as well.

Interviewer:
How would you describe your relationships with other students now in college?

Participant 1:
In the current model of scheduling, pretty good. We have a network of people that
I talk to. We study together. I think last semester I was in two classes where there were
groups. One of them was l Chemical Operations. You had group work every two weeks,
two times per week. And in another class Alternate Food System Designs, where
basically we would conduct an experiment and then a group of us would do the analysis
and the results and then present the results. And so it kind of helped a lot, even with a
networking, obviously, presentation skills, communication skills, et cetera. But overall,
my social atmosphere in colleges is good.

Interviewer:
Ok, we’re going to go back to high school. How would you describe block
scheduling and its impact on your relationships with teachers and if so, how?
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Participant 1:
I think it goes back to the main idea of just more time allocated per day like every
other day, of course, but each day to be with teachers and kind of just have that
relationship, student teacher relationship. And so, as I said, that’s the main impact that it
had.

Interviewer:
We kind of touched on this before, but do you feel that block scheduling had an
impact on your attendance in high school, and if so, how?

Participant 1:
Well, the random times I was out, it kind of did. The bad part of block scheduling
is that if you miss a day, you miss 80 minutes of a class as opposed to whatever, like 40
minutes. If it’s a Non-Seminar day, then it’s fine. You have the next day with Seminar to
make it up. But if you miss the Seminar day, it’s kind of difficult because of that two-day
gap, you have to wait until. Unless, you want to go after or before class. But I think with
regard to attendance, when you’re missing something it is really missing more because
you missed like 80 minutes. It’s just a lot of content and also the fact I said with the
Seminar, if you missed a Seminar it would be difficult to get to make up the work. It just
takes a long time for you to get the information back and then you potentially miss
quizzes or tests or announcements on that stuff.

Interviewer:
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So, do you feel that at times you went to school, perhaps you were not 100%, but
you went because you felt that it was too important not to miss class?

Participant 1:
Yes, definitely. I would just take medication in the morning if I had a quiz or test
that day. A quiz or test or something big that I couldn’t really miss or would be annoying
to miss? If I was up to going, I would go. But if I really could not, if I couldn’t get out of
bed, for instance, I would obviously stay home. But if I was like, if I can, toughen up and
go to it, then I would.

Interviewer:
OK, so in high school, do you feel that block scheduling had any impact on your
understanding of curriculum and if so, how?

Participant 1:
I would say it had an effect on that. Obviously in the increased times, we did a lot
of projects. Especially Spanish, which is a good example because in Spanish I was in AP
Spanish for junior and senior year. And that class was all about understanding, not only
just speaking it, but also reading and writing, which was all three parts of the AP exam.
So, we had a bunch of different projects we would do. In junior year, you would pick a
country and you do all these different presentations throughout the year on that country.
And that was one example of how block scheduling helped with that. We could have 80
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minutes of preparation and research into the country. That one class alone is just a really
good example because it was all about speaking and obviously communicating. So
obviously speaking in Spanish was very important for the exam. It was a component of
the exam. And I guess overall, just the more time allocated for projects, for socializing,
for doing work. It felt like it was very helpful, in my understanding of the curriculum.

Interviewer:
And in high school, do you feel that block scheduling had an impact on your
overall high school GPA, and if so, how?

Participant 1:
I don’t really think so, I don’t really think it had an impact on the GPA, I think
regardless of what or however it was presented, it would be the same content. It was just
the way, the method in which it was presented and the time frame is the difference. I
don’t think it really had an impact.

Interviewer:
OK, is there any other way that you feel that block scheduling impacted, other
than the ways that we discussed there that you would want to discuss any further?

Participant 1:
I guess, as I mentioned, the college schedule, it’s either two 75-minute sessions or
three of 50 minutes. And so that 80-minute block we’ve had, in high school kind of
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helped me and conditioned me for being able to sit there for long lectures. I guess, just
enduring, staying focused through lectures, regardless of the topic.

Interviewer:
How would you compare your coursework in high school to your coursework in
college?

Participant 1:
Coursework in high school is very general. We did a lot of obviously Math,
Science, English, Social Studies and then the Foreign Language. I got to college and it
was a lot more of Math, because of my major and Spanish is my minor. I’m learning
about Spanish civilization in one class right now. But other than that, I really didn’t have
to take a History or English class, just math and science. The first two years was Calculus
I-III and then Differential Equations and obviously Physics and Chemistry.

Interviewer:
Do you feel that block scheduling affected your preparedness for high school and
if so, how or why?

Participant 1:
I mean, having the classes every other day was fine, because if I had, an
assignment, I would always try to do it when I got it. Assessments would always be tests
or quizzes and I always liked that extra day to study for it. As I mentioned before, we had
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that free period Seminar where we had 80 minutes. If I had questions, I could go to the
teacher beforehand and ask. And, I don’t know if we had class every day, it would be a
different situation.

Interviewer:
If you were to give advice to a student who was in high school right now, what
skills do you feel students need to succeed in college?

Participant 1:
Time management, that was something that I I’m still learning, still adjusting to
being able to manage your time, manage what you have on your plate, not procrastinate. I
try to do my work as soon as I get it. It’s difficult to say, but working on time
management is something that I would recommend for any student. As well as
networking, I guess. Reach out to friends, join different clubs, see what interests you to
get an interest in what you want to do in college. I was in stage crew and robotics and it
kind of got me into the mindset of building and calculating and all the mechanical
components. Robotics really got me into engineering and that’s why I ended up going for
mechanical engineering.

Interviewer:
You mentioned a little bit about clubs and things that you were able to do in high
school. Do you feel that block scheduling had any impact on your ability to participate or
not participate in clubs?
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Participant 1:
I don’t think it had an impact. I mean, it was all for the most part after school. I
don’t really think it had an impact on participation in clubs because clubs were more after
school kind of out of the way of school day activities.

Interviewer:
All right, and our last question for today, what recommendations or changes, if
any, would you make to the model of block scheduling that you experienced in high
school?

Participant 1:
I mean, I would say make it later in the day, but I don’t think that’s a good answer

Interviewer:
There is no good or bad answer, right or wrong. It is however you feel and what
you think that matters to me.

Participant 1:
I mean, I would wake up, but I’m not a morning person. So it was really difficult
to pay attention for the first class in the morning. And obviously I had to, but it was
difficult. You are still just waking up because you’re not used to learning at 7:35 a.m. in
the morning. Yeah, that was one thing. Sorry, I don’t know any others.
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Interviewer:
No, that’s fine. Like I said, (name redacted), I really appreciate you taking the
time. Thank you so much I do appreciate everything and all your help with this. Best of
luck in your future endeavors and have a great day.

Participant 1:
You too. Good luck with your research. Thank you.
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APPENDIX H
Individual Interview #2 Transcript

Interviewer:
All right, great. So, (name redacted), what year did you graduate?

Participant 2:
I graduated in 2011.

Interviewer:
OK, and tell me, what have you done since?

Participant 2:
So I went to Stony Brook University for four years and I graduated with a
Bachelors of Science and Health Sciences. And then I went back to school in 2017 to an
online program from the University of Louisville for a master’s in social work. So, I have
that as well. I currently own a business. I actually own a business. I provide education
and caregiving to parents after the birth of their children right now with newborns. It’s
kind of like a childcare business, I guess you would say. I worked at a daycare while I
was in college and I’ve just done stuff like that.

Interviewer:
And if you can think back for me, how would you describe your high school
experience overall? If somebody came up to you and said, how was high school for you?
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Participant 2:
I would say it was good. I thought it was a good experience. I mean, I feel like I
knew I was always the oldest with a December birthday. And I think when I was in high
school, I just wanted to be done. I was like, I’m over this. I want to be on my own. I want
to be in college. So I think I kind of got stuck there for a little bit. And I think I got to the
point where I was just like I hit a wall and I didn’t want to do it anymore. But I would say
the teachers were great. I think the program at (high school name) was great, and I think
that helped keep me a little bit engaged as well. I think I just have the personality of
somebody who wanted to be a little more independent. And I believed I was like, get me
out of here, I’m done, but that had really nothing to do with the school. They were pretty
good.

Interviewer:
Were you involved in any activities or anything extracurricular outside of the
school?

Participant 2:
So, I didn’t do sports or anything like that, I did art classes, I did volunteer work, I
volunteered to teach religion at church right here in town., I did Yearbook committee and
the newspaper stuff.

Interviewer:
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Having experienced block scheduling in high school, we’re going to see how it
impacted certain areas of your high school experience and then college and professional
experience as well.
OK, so the first one was having experience block scheduling in high school, did it
have an impact on your relationship with other students at the time? And if yes, how so?

Participant 2:
Yes, I think I developed pretty close friendships in high school because of
scheduling, so way back in middle school you would start on a track for accelerated
classes. There was Full Accelerated or accelerated for Math and Science or then
accelerated for English and Social Studies. I was accelerated for English and Social
Studies and I was with those students from seventh and eighth grade and then a lot of
high school as well while we continued on the track. I had the same classes with a lot of
students for many years, so I became close friends with a lot of them. I think with the
block scheduling, you have more time. We would do a little more partner work probably
than somebody who didn’t have that, so I think I was able to develop a closer relationship
with some of my friends. And then I had people who I wasn’t necessarily friends with
outside of school, but I worked really well with and had a really good relationship, which
I feel like is more common as you get older. In the workforce, you might have coworkers
and you’re not best friends with, but you can work really well with, I think I had some of
those as well. I had people who I was really close friends with and we did the prom
activities and all of that stuff together and I just hung out with them, and then I had
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people who I was friendly with but wasn’t super close. However, we worked really well
together and I think that having more classes really impacted that a lot.

Interviewer:
In terms of your college experience, do you feel that block scheduling impacted
any of your relationships with students when you were in college?

Participant 2:
Well, I got into Stony Brook and I was nervous because at the time that I got into
college, Stony Brook was really becoming very popular and becoming very competitive.
In 2008 is when the economic recession hit. And then I graduated in 2011 and people
were really pushing their kids to go to state schools because it was cheaper and the state
school became very competitive, so when I got into Sony Brook, I was very excited but I
was also nervous because I was like, oh my God, it was full of really smart kids and I
don’t know if I’m prepared. You don’t really know what you’re coming up against
necessarily. I think when I started college, I kind of felt like I had an advantage once I
started the classes because a lot of my friends really struggled with time management and
not having a set day l or they just had a really hard time with being in long classes. Once
I started, I kind of had an edge against them and I think I kind of became like the
academic one of the group. People kind of look to me and it wasn’t even necessarily that
I was more intelligent or that I was a better student. It was just because, I think I just fell
into place in college a little bit better. I would help them with time management, give
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them tips and everything. I was always a good student, but a lot of my friends were good
students also. Because of high school I think in college, I was the smart one of the group.

Interviewer:
Having experienced block scheduling in high school, did it have an impact on
your relationship with teachers in high school, and if so, how?

Participant 2:
Yeah, so I think I had a couple of teachers two or three years in a row. So those
teachers I really got to know very well. I think I spent a little more time with them in
class and kind of trusted them a little bit more. I have teachers that I’m friends with on
Facebook now actually, I’m out of school so I can do that. So yeah, I think it just kind of
made it a closer relationship a little bit. Just being in their class longer, I felt more
comfortable. I even know, with colleges recommendations, you had to go to the teacher
and ask them to write the letter and I think I felt more comfortable doing that than I
would if I only spent 40 minutes with that person and wasn’t really meeting with them as
much. I just think I had comfortable relationships with my teachers, I felt comfortable
asking for help, I felt comfortable asking questions because they knew me really well.
They kind of understood my learning style and all of that. So, yeah, it was definitely
positive.

Interviewer:
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Describe your attendance for me in high school. Were you a student who was
there every day?

Participant 2:
Yes, I was there pretty much. I would say I probably missed like five days a year.
I would get migraines, so I’d miss for that. Then I’d usually take, one mental health day
or just to catch up on stuff or to manage stress. I was there, I didn’t miss a lot of school.

Interviewer:
Having experienced block scheduling. Do you feel it impacted your attendance
rate in high school at all?

Participant 2:
Yeah, so I think I was more afraid to miss school. I mean, I wasn’t like super
stressed about missing school. I knew that I would catch up on it but I think that Seminar
had a lot to do with that. If I woke up and I was at home, just tired. I’d be like, I have this
class that I really want to get to so I would rally the strength to go. I think the fact that the
teachers were really helpful and I think actually maybe it motivated me a little bit more,
but I think I would have been a good student attendance wise regardless, hopefully.

Interviewer:
Do you think that there were ever times that you went to school, maybe when you
were not 100% because of the block schedule?
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Participant 2:
I mean, there were definitely days where I didn’t get enough sleep and it would
have been nice to stay home and sleep in and I didn’t. But, I don’t necessarily think that’s
a bad thing because I think in real life, people have kids and they get up with them at
night. I think you kind of have to sometimes when you’re not 100% in that aspect.
Obviously with contagious illnesses it’s best to stay home and I would always do that. I
think there’s a lot of times where I was not 100% just for stress or I had something else
going on and I attended where I could have stayed home. I don’t necessarily regret that or
anything else.

Interviewer:
Based on having experienced block scheduling in the high school. Do you feel it
had an impact on your understanding of the curriculum and if so, how?

Participant 2:
Oh, yeah, I definitely think so. I think it was easier to understand, the lesson
plans. I think with 40 minute classes it is hard. When I went to college, it was mostly
long classes, but there was one class that was short and I don’t know why it was, but it
was a math class. It was really hard for me, having been in block scheduling since middle
school, I was like, how do I even get stuff done in this 40 or 50 minute period of time that
it was? I think in high school, the schedule made me able to ask questions. I think I
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understood the curriculum and I think it’s easier to have like a longer lesson than a bunch
of shorter lessons.

Interviewer:
Having experienced block scheduling in high school, do you feel it had an impact
on your overall high school GPA and if so, how?

Participant 2:
You know, I’ve always been very self-motivated, so I think if I didn’t have block
scheduling I’d probably would have had to study a little bit more. So I think maybe it
made it a little bit higher, but I think I probably would have performed pretty similarly
overall, pretty close to the same. I would say maybe it raised it like if I had a 95 average,
maybe I would have had like 93 or 94. I don’t think I would have been I don’t think I
would’ve been like in the 70s or anything like that if I didn’t, but I think maybe a little
bit.

Interviewer:
Do you feel that there’s anything that we didn’t mention that block scheduling
may have impacted during your high school experience?

Participant 2:
No, I don’t think so, I think, one of the biggest issues with the blocks, the only
downfall of it, is that it can be really hard to sit there for 80 minutes and focus, but I think
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that’s an important skill, especially with going to college. I think (high school name
redacted) is a district that most students go to college like I think 99% of my graduating
class went to college. Maybe it will be different in an area where 30% of kids go to
college, like maybe it wouldn’t be as important. But I think it was a really important skill
to learn to be able to sit for 80 minutes and to be able to occupy my time and not drift off
or doodle or anything like that or like, you know, fidget and stuff. I think it was a very
productive way for me to learn how to not zone out. I think in the beginning it’s hard. I
don’t think there’s anything we really didn’t touch on. I think it’s just so different and I
think when I would talk about high school with my friends and if they went to a different
school, that didn’t have block scheduling it was hard for them to understand. I think a lot
of people that didn’t have it at that age kind of view it as a negative thing. They’re would
say you have to sit in one class for 80 minutes. But I always thought it was a good thing
and I never had a problem with it, and I feel like the majority of students I went to school
with felt the same way. I think when we were in it, we felt positively about it, and I think
from the focus group last week, it seems like most people view it positively after the fact
as well. I think that’s important to note that the attitudes at the time, as students maybe
you prefer to be up and moving a little bit more, but over time you realize that it’s kind of
just makes more sense to me.

Interviewer:
Speaking of the Focus Groups, something that came up a lot was the Seminar
experience, describe for me your Seminar experience and how it impacted you as a
student.
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Participant 2:
So in Seminar, I would usually go in and the teacher would do attendance and
then sometimes there’d be announcements or handouts that we would have. Then other
than that, it was pretty much just a free period. Sometimes we’d have assemblies, Schoolwide assemblies that we would have to go to but for the most part, it would just be you
managing your time. I think it was a really interesting because a lot of students would sit
there and veg out and be on their phones and probably more so now and then you could
tell, some students were really academic and were doing their homework and would go
for extra help. Some students were just kind of hanging out. But for me, I would always
like try to make a list of what I wanted to get done and I would try to get my homework
done. If I had missed school, I would go to meet up with teachers and try to get some
extra help. Math was not my strongest subject so I would go to extra help. I felt like it
was a time where I could get tutoring. I just thought that Seminar was a time where I
could really put time into learning things and I could also get homework done. So I
would say in high school I would never do homework at home, in fact very rarely if it
was an essay or something, maybe to type it up, but I had a lot of my homework done in
school, so I think that was very beneficial. For me, I was able to manage my time with
that, and I also got a lot of extra help as well, where maybe I would have had to hire a
private tutor for math I was able to avoid that because I had that time. So I think the 80
minute block is really key there, because I know a lot of schools that have study hall, but
for 40 minutes, it’s really hard to get stuff done.
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Interviewer:
All right, great, if you could, describe for me and compare your coursework in
high school to your coursework in college.

Participant 2:
I took a lot of AP classes in high school, so my coursework was actually pretty
similar. I would say I actually probably had more homework in high school, whereas in
college it would be more assignments, like a paper or something. High school was more
worksheets and stuff like that. But I would say the work was pretty similar. I didn’t feel
like it was drastic in terms of academics. Obviously, I was driving there and it was
further. And, you know, there are a lot of aspects of college that are very different. But as
far as academics, I felt like it was pretty on par and I wouldn’t say it was all that different,
it was a little more lecture based in college, whereas high school was more cooperative
and the teachers would sit and ask, “Do you have any questions?”

Interviewer:
If you were to give advice to a graduating senior in high school, what skills do
you feel students need to succeed in college?

Participant 2:
I think just being really aware of your time, managing your time, being really
organized. I used to make a calendar every semester of one of my classes and then I
would set aside special times for each class to study and do homework. And I think that
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was really helpful. So I think just being really organized, just being aware of what time
you need for each class. In Precalculus, I needed a lot of time to study for that. I think to
just be aware of what classes you’re taking, beware of your time, manage your time, you
have fun and be social, but definitely balance it out. College is fun and college is a great
experience, but you also have to study and have the academic side, too. I would say also
not to be stressed about it because the professors in college are there for you too. It is not
like you’re just on your own, you can get help in college and people do help you. You’ll
find a peer group.

Interviewer:
Do you feel that you were prepared for college coming out of Kings Park High
School?

Participant 2:
Yeah, I do, and I really thought that was something. I was really nervous about it
because going into Stony Brook, I was like, “oh, look, I don’t know if I can handle this.”
They have students coming in from China and Korea who are so well versed in math and
science. But I really do feel like I was prepared, I really felt like I knew what to do. Yeah,
for sure, I definitely think I was prepared.

Interviewer:
Do you think there were any specific experiences or activities that led you to be
prepared for college based on your high school experiences?
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Participant 2:
Yes, especially my AP English classes and a lot of other non-AP classes as well. I
think those really prepared me. I think the teachers that teach the AP classes in (High
School Name redacted) do a really good job of balancing everything. They were all really
great with that and they were really good with understanding that we were high school
students. We were all still technically children or teenagers and we needed the support
and reminders but also it was a college level class, you need to be responsible. I think that
they were all really good about balancing that and about making us be responsible, but
also being nice about it. I think the activities that we did in AP classes really helped and I
would say the non AP classes, having certain lessons where you would do the hands on
stuff was great and a lot of fun. But that doesn’t always prepare you so much for college,
although the science hands-on stuff does. But in math, getting into groups and using the
counters and stuff like that did also. I think they were pretty good about you having to do
this on your own and study. I think the teachers at (high school name redacted) are really
good about holding students accountable, but also are really nice. I think the high school
teachers were some of my favorite teachers in the district.

Interviewer:
Were there any specific activities that you can recall that may have prepared you
for college that were utilized under block scheduling?

Participant 2:
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So in my writing classes, we would have to do a lot of essays, of course. I
remember one activity in particular, I think it was AP English Composition. I remember
she made us write a descriptive essay about a picture and you had to keep it under two
hundred and fifty words. And that was really hard for me because I like to be descriptive
and I like to write and try to get all my feelings out. But that was really important,
because in college sometimes they really want answers or concise descriptions and they
don’t want to see how much you can write, they want to see how you connect and make
inferences. So I remember that activity being really challenging because I knew how to
eliminate certain words and how to get the message across without all the descriptives.

Interviewer:
What recommendations or changes, if any, would you make to the model of block
scheduling that you experienced in high school?

Participant 2:
I think overall (High School name redacted) did a really good job, I really like
how they did it. I would say if anything, not even for all the students, just for seniors, let
them have a free period instead of taking an extra class because in college you make your
schedule. So I feel like giving the students an opportunity to take a free period if they’ve
met all the requirements wouldn’t be the worst thing or just giving them a little more
flexibility in their schedule without requiring them to be on campus. As much as I liked
being in the school, I knew students in other schools who could go in late or they could
leave early. I never had that opportunity so I think that’s why I think I would have liked
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that. I also know it’s a safety thing. I know there are certain restrictions and different
rules with student attendance. I think it would be great for students and a great incentive
for younger students to take the classes they need to so they can have a senior year and
shorten their day a little bit. I would have really liked that, but maybe it’s not possible.
But if in a perfect world, I think that would be a great thing.

Interviewer:
I’m going to state some instructional activities or techniques that teachers may or
may not have used in high school, and you can tell me whether or not you feel they
prepared you for college at all.
Did you experience cooperative learning opportunities or group projects and do
you feel they helped prepare you for college?

Participant 2:
Yeah, definitely I did a lot of those and then in my senior year of college.

Interviewer:
Whole class lecture did you experience a lot of that in high school?

Participant 2:
I was in the AP classes, so I did.

Interviewer:
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OK, and did that prepare you for college?

Participant 2:
Yeah, absolutely. That’s like one of the hardest ones to sit through an 80 minute
lecture but you get used to it.

Interviewer:
The use of technology, did you experience that in high school?

Participant 2:
Yeah, we did. The computer lab and laptops were used often.

Interviewer:
And do you feel that that helped you prepare for college?

Participant 2:
Yeah, definitely. I mean, I think I would have learned that on my own. But I think,
some students don’t have access to that. So I think it’s definitely good to teach them how
to type and all that stuff.

Interviewer:
Drama or role playing, did you experience that in high school at all?
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Participant 2:
Yes, I think so.

Interviewer:
Did that have any impact on your college preparedness?

Participant 2:
Not really. I don’t think we really did any of that in college.

Interviewer:
Visual presentations or videos, did you experience those in high school. And did
they prepare you for college?

Participant 2:
Yeah, and yeah we had a lot of those in college too.

Interviewer:
Problem based activities?

Participant 2:
Oh yeah. Yeah, definitely.

Interviewer:
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And in preparing you for college?

Participant 2:
Yeah I think so.

Interviewer:
Opportunities to express creatively?

Participant 2:
Yeah, yeah, definitely like writing assignments and art classes

Interviewer:
Small group in class learning?

Participant 2:
Yes, those also.

Interviewer:
Class discussions, debates or Socratic seminars?

Participant 2:
Yes, definitely, those were good and those were helpful.
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Interviewer:
Writing assignments, journals, essays, reflections,

Participant 2:
Absolutely.

Interviewer:
Project based individual learning, did you experience any of that in high school?

Participant 2:
Yeah, yeah, definitely.

Interviewer:
Study time or view time within class?

Participant 2:
Yes, yeah. They did that a lot.

Interviewer:
OK, the use of worksheets or drills?

Participant 2:
Yes, we did those a lot.
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Interviewer:
And critical thinking exercises?

Participant 2:
Yeah definitely. That I think was very important.

Interviewer:
If you had to choose one of the items that we just discussed, which one do you
think prepared you the most for college?

Participant 2:
I would say probably the writing, because I remember when I was in college and
I had writing assignments, my professors would say that I write really well and they
would always comment on it. I think (High School name redacted) prepared me better
than most schools would have because I just constantly got feedback. I don’t really
necessarily love to write and I don’t necessarily think I’m a great writer, but I think
compared to other students in the schools that they came from, it set me apart. So I think
the writing activities that they did in high school for whatever reason, set me apart and
really helped me.

Interviewer:
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And our last question for today, do you feel that that there is anything that we
didn’t discuss that would be important towards my research?

Participant 2:
No, I don’t think so. I think maybe looking at parent attitudes towards block
scheduling. I know my parents at first were confused about it, but then they thought it
was great. I know the parents have a lot of input on school and have a lot of say in what
goes on in the schools.

Interviewer:
Well, thank you so much. I really appreciate all your time this week.

Participant 2:
Thank you. It was a pleasure speaking with you as well.
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APPENDIX I
Individual Interview #3 Transcript
Interviewer:
All right, what year did you graduate high school?

Participant 3:
2013.

Interviewer:
OK, and what have you done since graduation?

Participant 3:
I went to Marist College and I got my bachelor’s in business administration with a
concentration in finance, and now I’m getting my masters. I will graduate with my MBA
in May and now I work at a mutual fund servicing company that’s based out of Japan.

Interviewer:
Ok, great. How would you describe your high school experience?

Participant 3:
Busy, between classes, and I was in a lot of advanced classes, especially as I got
older I did sports, like soccer and basketball. So, I was busy for most of the year. Then
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with outside school sports, there was always something going on. I didn’t get home every
day until 5 or 5:30 and would wake up at 6:30 for the next day.

Interviewer:
And your attendance in high school, how was your attendance?

Participant 3:
I was there pretty much every day unless I was sick.

Interviewer:
I’m going to name some things that may have been impacted by block scheduling.
I’m going to ask you if it was impacted during high school and if so, how. OK, the first
one is based on your experience of block scheduling in high school, did it have an impact
in high school on your relationships with other students? And if so, how?

Participant 3:
Yeah, because you were spending a lot more time in one class with the same
group of kids, I know someone said this in the focus group, but you’re when you’re in the
accelerated program, you are in a cohort of sorts. I was in the math science one, so it was
a bigger one and there were more people that I had the option of having classes with, but
I did find for the most part, I spent a lot of my time with the same people. I think that
helped. I mean, I don’t remember or have any recollection of how I met all my friends in
high school but we’re still friends now. I imagine a lot of it was through class just
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because we were always together during class and between classes and I think the full 80
minutes allowed that to happen because there was more time for group interaction.

Interviewer:
Do you feel that block scheduling in high school impacted your relationship with
students in college in any way? And if so, how?

Participant 3:
I don’t think so. I mean, it was kind of the same because It was the same set up. I
think once you get to your major classes, especially, you’re with the same group of kids.

Interviewer:
Based on your experience with block scheduling in high school, do you feel it had
an impact on your relationship with teachers in high school? And if so, how?

Participant 3:
Yeah, I think you’re able to form a better relationship with teachers. I know there
were certain teachers that I had for classes and I really liked the teacher, even if I didn’t
like the class. I know because I was spending so much time with them that you got to see
a little bit more, I think, of their personalities outside of teaching. So that helped in terms
of seminars and other courses you might want to take just because a certain teacher
taught the course. I know I did that a couple of times with my favorite teachers in high
school, and I think it allows you to have more of a bond with them.
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Interviewer:
Do you feel that block scheduling in high school had any impact on your
attendance in high school class?

Participant 3:
Definitely, I think missing 80 minutes of class is a lot as compared to 40 minutes.
Not that I was prone to skip, nor would I have been allowed to skip, thinking back on it
but if I wanted to or if I got the opportunity to, I think it would have been a lot easier for
me to justify it if it was only 40 minutes. I could say it’s only 40 minutes and I can make
that up tomorrow but I think 80 minutes is a lot harder to come back in the next day or
two days later and try and jump back in.

Interviewer:
Do you think there were times where maybe you weren’t 100% and you went to
class anyway in high school because of block scheduling?

Participant 3:
Yeah, probably. I also I think part of it was I just didn’t want to miss class. In the
AP classes and the harder classes, in block scheduling, I feel missing one day was almost
too overwhelming to make up the work. I remember when I was out for a period of time
that just coming back after missing a few days because of personal things, was definitely
a lot to come back to and try and make up exams and just lecturers and everything else.
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Interviewer:
Based on your experience, of block scheduling and high school, do you feel it had
an impact on the understanding of curriculum in high school and if so, how?

Participant 3:
Yeah, I think so. I think because you were able to do so many different things with
80 minutes of class, you were able to get in a lot of not even just getting through a lot of
material, but be able to learn it in different ways, whether that be through videos or group
work or games of review material, I think it was easier. The teachers were able to teach it
in different ways, so I think that helps and I know that it helped me because I learned in
many different ways and I think just having different ways of learning the material helped
me understand it better going forward and remembering and more.

Interviewer:
Based on your experience of block scheduling in high school, do you feel it had
an impact on your overall high school GPA? And if so, how?

Participant 3:
I don’t know necessarily if it did, I mean, I guess who’s to say now, but I mean, I
did very well in high school. I had a 4.0 for most of it and I think part of that just the way
I am. I know a lot, and things come pretty naturally to me. I didn’t always study as much,
especially compared to my siblings. I think the 80 minutes in class in some ways did help
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because I was learning more in class. I think there was less for me to do at home. I think
that helped because I didn’t have as much time at home between after-school activities
and sleeping. I think if had 40 minute classes it would have been hard to retain
information because you would have to remember a lot in one day for all the different
subjects.

Interviewer:
Do you feel that there are any impacts on block scheduling and your high school
experience that we did not discuss?

Participant 3:
I don’t think so. I think between the two sessions, I think everybody pretty much
covered it. I mean, I think it all depends on people’s opinions. I also think age is
important. I know, we didn’t talk about this but I think age is important. I know little kids
can’t focus for long periods of time, and I don’t know at what age that improves, but I do
think the older you are, the easier it is, in my opinion, at least, to focus. We started block
scheduling in middle school, and I think the older you get, the better it is. I wouldn’t
necessarily recommend this for young younger kids than middle school, I think at a
certain point you’re old enough, and it wouldn’t be younger than middle school.

Interviewer:
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One of the things that that was brought up a lot throughout the focus groups was
the idea of the seminar period. Could you explain your experiences with seminar and how
you feel that it had an impact on your high school education?

Participant 3:
For me, I don’t know what I would have done without seminar. I did homework
and while I wasn’t always one for extra help, if I did need extra help, that was also a good
time for that. I was not around after school and before school wasn’t always an option for
me either, so it was great having my teachers available at that time. I think the seminar
helped me to get some work done, either for classes that I had just had that day or for
classes that I was planning on having the next day. And I think it helped build
relationships with certain teachers. I think I met a lot of my friends in high school
through that too, because we we’d all do homework together, even if we were in different
classes and had different teachers, we would have similar assignments. I don’t know what
I would’ve done without seminar in high school.

Interviewer:
All right, great, if you could, how would you compare your coursework in high
school to your coursework in college?

Participant 3:
College for me was a lot different. I mean, I did take the core courses, but I was a
business major, so I didn’t have a lot of the same courses in college as compared to high
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school. It was hard for me, it was a lot of new material that I had never studied for. In
finance, it was kind of hard jumping in from the regular math, I had in high school. I
think the professors were helpful, but it was a lot more independent work. They weren’t
as there for you for as the teachers were in high school. I think that also made the course
work harder. There were also longer assignments, generally speaking, because my classes
weren’t necessarily every other day, some of them were on Mondays and then Fridays. I
mean, it was harder in college, but I go through it.

Interviewer:
If you were to give advice to a graduating high school senior, what skills do you
feel students need to succeed in college and in life?

Participant 3:
I think you need to learn in high school some sort of a study routine, something
that works for you and you also need to figure out how you learn best. Colleges are very
lecture based for the most part, and you are not always going to retain the material in the
way that the professor teaches it. I think that was something that I had to learn because I
spent a lot of time teaching myself the material. I understood what they were saying, but I
knew there had to be an easier way of doing whatever they were teaching. I mean, I think
just figuring out the way you learn and retain information is helpful for anything. Even in
a job, it helps you with your boss and how you want to be communicated with and how
things are explained to you. You need to know how you learn so that you can best retain
the information and use it going forward.
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Interviewer:
Do you feel that you were prepared for college coming out of high school, and if
so, do you feel that block scheduling had any impact on that? And if so, how?

Participant 3:
Yeah, I think I was prepared. I think high school teachers tend to scare seniors a
lot and say how professors are going to be very hard on you, and some of them are. I
think since you’re paying to go there, if you want to do the work, do it. They are not
going to beg you, they will just fail you unlike high school where your teacher will try
and help you. I definitely think that the block scheduling had an impact because I would
have never been able to sit through a college class, coming from a 40 minute class in high
school. I could have never done sat through an hour, 15 minutes, especially not the two
and a half hour classes that I had. I mean, it’s hard to focus in the long classes, even the
80 minutes sometimes usually everybody loses focus, but I don’t think I would have
transitioned well if I went from the 40 minutes. Also, just remembering information from
having class every single day in every subject to then going to only having class two
times a week and then being expected to remember everything you learned the previous
week would be hard. Block scheduling in high school was just a lot more spaced out like
it is in college. I think at least having that every other day in high school helped me help
prepare me for that, too.

Interviewer:
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Were there any specific activities that you experienced in high school that you feel
really helped you prepare for college or the real world?

Participant 3:
I would say just in general sports, not in any particular sport, but I think just
interacting with all kinds of people that I wouldn’t necessarily hang out with on a regular
basis that were outside of my close circle of friends. It helped me transition into college
to making new friends and building a new life because you don’t know anybody for the
most part when you go to college and it’s very different from going to school with the
same people for the last 13 years of your life to a thousand new people. I think sports and
after school activities, like clubs helped prepare me to make new relationships with new
people.

Interviewer:
I’m going to go through some different types of activities or ways that a teacher
may have taught or a technique they may have used within high school. I’m going to ask
you if you experienced it and then when we’re all done, I’m going to ask you which ones
you feel prepared you the most for college. The first one is cooperative learning
opportunities or group projects do you experience these?

Participant 3:
Yes, we did a lot of group projects.
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Interviewer:
Whole class lectures?

Participant 3:
Yes, sometimes in Social Studies or English.

Interviewer:
The use of technology?

Participant 3:
Well, a little.

Interviewer:
Drama or role playing?

Participant 3:
Well, not really that I can remember.

Interviewer:
Visual presentations or videos?

Participant 3:
Yeah, lots of videos.
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Interviewer:
Problem based activities?

Participant 3:
Yes.

Interviewer:
Opportunities to express yourself creatively?

Participant 3:
Probably not too many.

Interviewer:
Small group in class learning?

Participant 3:
Yeah.

Interviewer:
Class discussions, debates or Socratic seminars?

Participant 3:
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Yes.

Interviewer:
Writing assignments, journals, essays, or reflections?

Participant 3:
Lots of those.

Interviewer:
Project based individual learning activities?

Participant 3:
What do you mean by that?

Interviewer:
Would there be a project that you would do all by yourself and was something that
you wanted to learn about more about?

Participant 3:
Well, yes, yeah.

Interviewer:
Study time or review within class?
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Participant 3:
Yes.

Interviewer:
Use of worksheets and drills?

Participant 3:
Yes.

Interviewer:
And critical thinking exercises?

Participant 3:
Yes, everyday.

Interviewer:
OK, so based on your college and real-life experiences, which do which of those
activities do you feel best prepared you for college and the real world?

Participant 3:
Group work, I mean, I can’t tell you how many papers I had to write as a group.
That was something I didn’t do in high school. We had group projects, but they were
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usually presentations and not necessarily on paper, but in college, I had too many to
count. Even now, I’m in an online master’s program and I still have group papers, which
is a lot harder to do when you’re not together. In high school, learning how to split up the
work and how to work with people, because often you didn’t get to pick your groups was
very helpful. In college, whether you get to pick your groups or not, you don’t necessarily
know everybody in the class. So even if you do pick your group, I mean, you don’t know
what you’re getting. I think starting that in high school is very helpful because I think in
every class that I had, we had some sort of group assignment or group paper. I think
having that starting out as early as high school, I think that was very helpful for me.

Interviewer:
What recommendations or changes, if any, would you make to the current model
of block scheduling that you experienced in high school?

Participant 3:
I think having just a short break in the middle of class, and I’m not talking even
longer than five minutes, but just a few minutes, helps everyone refocus. I know taking a
break, helps me refocus and it helps me retain what I’m learning more. if someone is just
talking at me for 80 minutes it’s very hard to catch everything, especially towards the
end, that’s the part that you’re going to miss if you’re going to miss anything. I think just
a short break in the middle or just like even just a couple of minutes just to let people’s
brains take a break and refocus on what they’re learning.
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Interviewer:
And last but not least, do you feel that there’s anything about block scheduling
that we did not discuss or anything that you’d like to add?

Participant 3:
Well, no, I think we’ve pretty much covered everything or at least everything I
can remember.

Interviewer:
All right, great. Well, thank you so much. I really appreciate it.

Participant 3:
Good luck with everything. Hopefully everything goes well.

Interviewer:
Thank you so much, good-bye.
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APPENDIX J
Individual Interview #4 Transcript
Interviewer:
So the first question I have is, what year did you graduate high school?

Participant 4:
I graduated in 2015

Interviewer:
What have you been doing since?

Participant 4:
I went to Hofstra for my undergrad degree in speech and hearing sciences, and I
graduated in 2019, and then now I’m in grad school. I’m in its Hofstra, Delphi and St.
Johns and it’s called the Long Island Consortium, for your doctoral program in
Audiology.

Interviewer:
Excellent. How would you describe your high school experience, your time in
high school?

Participant 4:

242

I would describe my time in high school as busy honestly, between school and I
worked after school. I ran track two out of the three seasons and I actually also did Irish
dancing at night after track and everything. So definitely busy.

Interviewer:
So we’re going to go through a few experiences and I’m going to ask you if they
had an impact on your high school experience. The first one is based on your experience
with block scheduling in high school. Do you feel it had an impact on your relationship
with other students in high school? And if so, if so, how?

Participant 4:
I would say it did. I had mentioned this, I think briefly in the group setting that
you kind of just were with the same group of people for the most part. And even if you
weren’t, even if you only had one class with someone, you had eighty minutes with them,
there was a very good chance that you did group work with them because group work
was a big thing. There was a lot of even if you don’t want to call it group work, there was
definitely a lot of. Classwork, I guess, is the best way to describe it and discussion among
classmates, so I would say that people who I did have a class with, I mean, there are
people who I probably had one class with one time in all four years and still would
consider them at least an acquaintance, maybe a friend, because you really did get a
chance to get to know them and work with them.

Interviewer:
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Based on your experience of block scheduling in high school, do you feel that it
had any impact on relationships with students in college? And if so, how?

Participant 4:
Relationships with students in college? Yes and no. I would say probably yes,
because, again, there was a lot of group projects in college that everyone hated. But I
think we were kind of used to it because we did do a lot of collaboration in high school. I
know some of my closest friends were people that my first year, especially within my
major, is who our closest friends were. And in that first semester of college, where you
just kind of no one knew anybody and we were like, hey, you want to work on this group
project together, and then they did become some of my closest friends because I did have
that skill of knowing how to work on a group project, and It was definitely helpful.

Interviewer:
Based on your experience of block scheduling in high school, do you feel it had
any impact on your relationship with teachers in high school? And if so, how?

Participant 4:
I would say yes, because the biggest thing, again, someone else had mentioned
the other day was a seminar and being able to go for extra help. I think a lot of people
who aren’t in block scheduling, just based on friends from other school districts who
didn’t have block scheduling, they would intentionally have to stay after or maybe even
go in early for extra help, which I think was kind of a deterrent because, again, like I said
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I was a very busy person. If it was after school, extra help, I very rarely went to it because
I just didn’t have the time and my schedule for it. So I definitely utilized seminar to its
full capacity. And I think that really helped to build relationships with teachers, because
where I might not have reached out for extra help in other districts, it really gave me time
within my school day to go and build relationships with them, ask for extra help and
really get to know them as a teacher.

Interviewer:
Seminar did come up in a lot of our focus group discussions. So describe for me,
if you can, what seminar, what it meant to you and what a typical seminar period may
have looked like for you.

Participant 4:
Seminar was the 80 minute free period, which again, you can really make as
much or as little of it as you wanted. There were definitely people who probably just saw
it as 80 minutes to kind of unwind and relax. Honestly, to some people, that was probably
the most helpful thing to actually recharge, to go into the second half of your day if
you’ve been having a busy or stressful week. But again, my after-school activities kind of
gave me that 80 minutes every other day. I would usually break it up and do half and half.
I would usually do homework in the first half. And then if I had a question on that
homework, because there were a few times where I knew I needed extra help before a test
maybe, or if a whole topic was kind of still confusing to me. But for the most part, I
would do homework in that first 40 minutes and then if I had a question on the homework
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or if I gave myself a shot at the homework and realized, I really was not solidified on this
topic, I would take that homework and go to that teacher in the second 40 minutes and get
a little help or clarification. It gave me a chance before I had to hand it in, to see what I
was doing wrong.

Interviewer:
How was your attendance in high school?

Participant 4:
My attendance was great, I think the only time I ever missed school was when I
was sick.

Interviewer:
So based on your experience of block scheduling in high school, do you feel it
had any impact on your attendance and if so, how?

Participant 4:
I would say probably. Actually, I hadn’t really ever thought of that, but with
block scheduling, it is an 80 minute class and in college it’s usually two days a week so I
think it probably influenced my attendance in high school and college because you didn’t
just miss a 40 minute class. We did cover substantial information in that 80 minutes.
There were times in college I was traveling a little bit and no one in college is going to
chase you down if you don’t go to class. I would get so stressed missing it because you
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know that you just missed an entire chapter in one class. I think that’s similar to high
school. You definitely miss a substantial amount if you’re not there.

Interviewer:
Do you feel at times you may have gone to school not being 100% because of
block scheduling.

Participant 4:
Yes, probably from time to time. There was just too much to miss.

Interviewer:
Did it have an impact on your understanding of curriculum and if so, how?

Participant 4:
Yeah, I would say. Obviously, I don’t have any experience without block
scheduling, but I think that the 80 minute periods really allowed for teachers to really
answer questions during class. There were times where you could have a deviation from
the topic, and we could diverge from what we were talking about and relate something
else back into it without feeling like if we don’t hit this topic by this mark in the period,
we’re not going to make it. 80 minutes kind of allowed for wiggle room, at least on our
end, it felt like it. I don’t know if it necessarily messed with the teacher schedule, but on
our end, it felt like we could ask questions and kind of go off on a tangent and then still
finish the topic.
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With a lot of time if the group work didn’t get done that day, but the class
discussion was more helpful that day than group work would have been, we were able to
take advantage of it. I think there was time for flexibility with that.

Interviewer:
Based on your high school block scheduling experiences, do you feel it had an
impact on your overall high school GPA and if so, how?

Participant 4:
I would say yes, and probably for the reasons that I mentioned before. Seminar,
that was definitely a game changer for me. I very rarely went into tests or finished classes
without feeling like I truly had an understanding of what was going on.

Interviewer:
If you could compare for me your coursework in high school and your
coursework in college?

Participant 4:
I would say they were pretty similar. The way that I broke up my college
coursework was I took two major classes and three other classes every semester. It did
feel similar to what we were talking about the other day, in core classes versus elective
classes. I definitely scheduled wisely knowing that it worked for me in high school. I
picked my electives very wisely and I wouldn’t say I picked anything crazy or easy or
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just like what people would call it an easy class, but I definitely knew what I enjoyed for
myself. I took so many English electives in high school because I loved it, and that
carried over into college where I picked a lot of literature classes. That was my major, but
I knew that’s what worked with my schedule and that it worked well from high school.

Interviewer:
If you were giving advice to a high school senior, what skills do you feel students
need to succeed in college?

Participant 4:
Time management is definitely the first one. I feel like that’s probably the big one
that everyone says, time management and also establishing study habits, good study
habits in high school, even if you feel like you don’t need them. I definitely amped up my
studying in college and I would consider myself a good student in high school, but I
would definitely just look over my notes, kind of make sure I knew everything on the
topic and go into the test where I feel like tests were a lot more specific. I definitely
needed to do a lot more studying. So my first year in college was reestablishing study
habits that worked for college curriculum versus high school curriculum. I think those
two are the big ones and they kind of go hand in hand because you need to have time
management in order to study properly going into test and not cram information into your
head.

Interviewer:
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Do you feel that you were prepared for college leaving Kings Park High School
with the block schedule?

Participant 4:
Yes, definitely.

Interviewer:
If you could think back, were there any specific activities or experiences that you
remember in block scheduling in high school that you feel really impacted your
preparedness for college?

Participant 4:
I think the biggest thing that block scheduling did to impact my preparedness is
really just being able to sit down and focus for such a long period of time. That was the
big one. My classes were actually eighty-five minutes in college, so it was almost
identical. That first semester was a shell shock to so many people, and it really was
almost comforting to me, because it felt like it was just Kings Park High School in a
different setting. I was like this is what I’ve done my whole life. I always used to say that
to my friends in other districts and like, what do you even get done in 40 minutes? I feel
like we would be halfway through the class before we even really started the topic for
that day, because we did bellwork, we went over homework, we answered questions, and
then 40 minutes would be over, what did you learned?
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Interviewer:
I’m going to name some instructional activities or techniques. I’m going to ask if
you experienced them in high school. And then after that, I’ll ask you if you feel that any
of them prepared you specifically for college. The first one is, did you experience
cooperative learning opportunities or group projects in high school?

Participant 4:
Yes.

Interviewer:
The use of technology?

Participant 4:
Yes.

Interviewer:
Drama or role playing?

Participant 4:
Yes.

Interviewer:
Visual presentations or videos?
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Participant 4:
Yes.

Interviewer:
Problem based activities?

Participant 4:
Yes.

Interviewer:
Opportunities to express yourself creatively?

Participant 4:
Yes.

Interviewer:
Small group in class learning?

Participant 4:
Yes.

Interviewer:
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Class discussions, debates or Socratic seminars?

Participant 4:
Yes.

Interviewer:
writing assignments, journals, essays. Reflections?

Participant 4:
Yes.

Interviewer:
OK, project based individual learning?

Participant 4:
Yes.

Interviewer:
Study time or review within class?

Participant 4:
Yes.
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Interviewer:
Use of worksheets or drills?

Participant 4:
Yes.

Interviewer:
Critical thinking exercises?

Participant 4:
Yes.

Interviewer:
Out of those, which ones do you feel prepared you most for college?

Participant 4:
I would say the lecture based and the class discussions like that Socratic sort of
discussion based because that definitely happens a lot in college.
Interviewer:
Before when we were just discussing impacts of block scheduling, do you feel
there any other impacts that block scheduling had other than relationships with other
students, relationships with teachers, attendance, curriculum, and the GPA?
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Participant 4:
I would say that block scheduling impacts and allows for activities outside of
school. For example, sports and working. There was an opportunity to get extra help in
school because homework wasn’t due for two days. That definitely lent itself to my out of
school activities. I guess you could go as far as to say it creates a more well-rounded
student.

Interviewer:
What recommendations or changes, if any, would you make to the model of block
scheduling that you experienced in high school?

Participant 4:
I would say honestly, and this is just my view, I think it was like three or four
minutes to get to your next class. I would say, like maybe a minute or two more, but that
is the only thing.

Interviewer:
Is there anything that you feel that way about block scheduling that you feel that
we did not discuss that would be important to my research?

Participant 4:
I think we got all of its impact on at least my life as a student.
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Interviewer:
Well, thank you so much. I can’t thank you enough. And if there is any way that I
can help you with your future studies, please let me know and I’ll be more than happy to,
but I really appreciate it.
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APPENDIX K
Individual Interview #5 Transcript
Interviewer:
All right, we’re all set. So, first question is, when did you graduate (High School
Name redacted)?

Participant 5:
Twenty, eighteen, twenty eighteen.

Interviewer:
OK, and what have you been doing since then?

Participant 5:
I graduated and I went to Sacred Heart University in Fairfield, Connecticut. I’m a
health science major and I’m hopefully going to go into school. Hopefully here. I’d like
to stay like I’ll get it all done in one shot right here.

Interviewer:
I’m going to ask you some questions about your experience with block
scheduling in high school and whether or not it impacted certain things. So the first one is
based on your experience with block scheduling in high school. Do you feel it had an
impact on your relationship with other students in high school? And if so, how?
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Participant 5:
OK, so obviously everybody has different groups, but in Seminar it was a great
place to get work done and see professors if you needed to make up assignments or tests
or anything. But obviously, if you didn’t have anything to do that,period, you would get
to see your friends. In block scheduling, we did a lot of group work, towards the end of
class. So you did have your little group of four that you would sit with in various classes
and you know, (High School Name) is pretty small. So, you know, everybody. But, it was
definitely nice to have block scheduling and continue to get to know everybody, because
you would definitely be talking in your groups for at least like 20 or 30 minutes and, I
think it definitely helped me make friends.

Interviewer:
Based on your block scheduling experience and high school, do you feel it had
any impact on your relationship with other students in college? And if so, how?

Participant 5:
Yeah, I guess so, because it kind of feels like it’s the same thing. I feel like I went
straight from high school to college and there was not really much of a difference in
length of time and the way I can talk to other people around me since we definitely have
group work. I feel that it definitely has impacted, me being able to put myself out there
and be social with the people around me and whatever group work I do during in-person
classes.

258

Interviewer:
Based on your experience with block scheduling in high school, do you feel it had
an impact on your relationship with teachers in high school? And if so, how?

Participant 5:
I feel that it did because you got to see them for a longer period of time. I
definitely had teachers that I was close with, and I’ve always been someone who emailed
my teachers frequently. I want them to know who I am. I want them to be able to talk to
me at the end of class. I always was communicating with my teachers. I think that it
allowed us to have that time to get to know each other well because we had a good 90
minutes.

Interviewer:
Describe for me your experience of high school in general.

Participant 5:
I loved high school. I never took any, AP classes. I was not trying to stress. I did
take honors. They had great electives that you could take. I was interested, obviously, I
think that I had a good overall experience. I have no complaints. Everybody, is always
hating high school, but during it I was enjoying it. And I thoroughly miss it. It was really
great because you make so many friends and I feel like my grade wasn’t as “clicky” as
the other grades. Everybody could talk to everybody. And, we had a lot of students who
were special needs and they were always around in my grade, I feel like we made them
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feel the most comfortable and welcome. It was always a great time with all the students
that were in my grade, they just always made you feel comfortable. And then the
teachers, were always great. They’re just so sweet and welcoming.

Interviewer:
Describe for me your attendance in high school. Are you someone who went to
school all the time, not so much, or somewhere in between.

Participant 5:
In the ninth grade, during the winter break, in February, I went on vacation to
Rocking Horse Ranch. I don’t know if you’ve heard of it but, it’s a really great resort
because I love riding horses. I had been in the elevator and I popped my knee out, so my
whole ninth grade after that, attendance was a little rocky. I was like a little embarrassed
to wear my knee brace to school and it definitely made me self-conscious, so I didn’t
want to go. I missed quite a bit. But in 10th and 11th grade, I loved going to school.
Then, obviously senioritis kicked in and honestly I regret some of the days that I
didn’t go in but I had a little fun. It was kind of like me exploring my independence, I
guess.

Interviewer:
Do you feel that having experienced block scheduling in high school, it had any
impact on your attendance and if so, how?
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Participant 5:
I think it gave me a little stress because, if I was to not wake up early or miss my
bus, I would know that I was not going to get there in time, and I am one of those people
who is a little socially anxious, so I can’t walk in in the middle of class. The long periods
would definitely affect whether I was going to go. If I was late, I was going to go in
between periods but other than that, I think that it didn’t really affect me. I liked having
block scheduling because the day, felt like it went really quickly. I never felt like it was
dragging unless maybe in English, but that was really it. I love the block scheduling
overall.

Interviewer:
Based on your experience with block scheduling in high school, do you feel it had
an impact on your understanding of the curriculum and if so, how?

Participant 5:
I think it definitely impacted my understanding because you had so much more
time to go over things at once. It was not like a 40 minute period where you’re rushing
through it and if you don’t finish you’ll do it tomorrow. Then over and over again, you
are rushing through stuff. We definitely had a full 80 minutes to go through the lesson
plan and fully understand and ask questions. Then the group work obviously reinforced
everything. I think it definitely had a good impact on our understanding.

Interviewer:
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Based on your experience with block scheduling in high school, do you feel it had
an impact on your overall high school GPA and if so, how?

Participant 5:
I think so. I feel like those questions go hand in hand. It definitely helped with
our understanding and therefore we got better grades in the class. And if we didn’t, we
had a full 80 minute seminar to go and get extra help individually or in a group. It
definitely helped with our GPA.

Interviewer:
Before, you talked a little bit about the Seminar experience and that has come up
in a lot of the focus groups. It seems that everyone’s seminar experience was a little bit
different. If you could, explain your seminar experience and what it meant to you to have
that seminar period.

Participant 5:
Yes, Seminar was really important to me because as I said in ninth grade, I got
injured, and was missing classes, so in ninth grade I utilized seminar the most. It was nice
to have that time to make up work instead of after class, or after school, because you
know, they can only stay so late. I feel like 80 minutes to touch upon everything you need
to touch upon. And then senior year when senioritis kicked in, I would always miss first
period, which was physics and the teacher let me come in every seminar if I needed to,
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just to make up work or a test if I had to. It definitely was a great tool that I think most
students always utilized.

Interviewer:
Compare for me your coursework in high school to your coursework in college.

Participant 5:
The coursework in high school had a lot of exercises to bring home, like easy
little homeworks. The tests were about the same length and stuff. I think the only
difference is obviously the difficulty and the coursework.

Interviewer:
If you could give advice to a high school senior, what skills do you feel they
would need to succeed in college?

Participant 5:
They need to attend, they need to attend classes. Senioritis cannot exist. I was able
to and I was fine because I was able to make up everything, because we had a Seminar.
But if you’re missing, more than one core class, that’s going to be a problem. They also
have to be patient and have time management, and be able to plan a schedule of
assignment. I started doing a little Post-it note on my laptop with bullets of what I have to
do every week and I update it once I finish. It’s really just about organizational skills and
being able to manage if you have a paper due Tuesday, like make sure you you’re starting
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early because there’s just no need for the extra stress of rushing and getting things done
last minute. Time management is the most important.

Interviewer:
Thinking back to high school, were there any specific activities or experiences
that you have that you perceived impacted your preparedness for college?

Participant 5:
I think Senior experience, 100%, because we did a lot of resumes and cover
letters. It impacted the way you see life and the way you focus on your classes and your
future.

Interviewer:
Do you feel coming out of High School that you were prepared for college?

Participant 5:
I think so. In terms of scheduling, definitely, because my classes are about an hour
and 15 minutes, so just about the same time. I don’t sit there like itching to get out, like
all the people that only had 40 minute classes. Block scheduling is the most similar
schedule in structure to college. Having 40 minute periods, every class, every day has no
resemblance to college. I literally would recommend block scheduling to every high
school, it just makes you understand that this is the time you’re going to stay here in
class, so it definitely prepares you.
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Interviewer:
I’m going to name some instructional activities or techniques that you may have
experienced in high school. I’m going to ask you if you experience them. And then
afterwards, I’m going to ask you which ones you feel prepared you best for college. OK,
so the first one is cooperative learning opportunities. Did you experience that in high
school?

Participant 5:
Yes. like group work, yeah.

Interviewer:
Whole class lectures?

Participant 5:
Yes

Interviewer:
The use of technology?

Participant 5:
Yes.
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Interviewer:
Drama or role playing?

Participant 5:
Yes.

Interviewer:
Visual presentations or videos?

Participant 5:
Yes.

Interviewer:
Problem based activities?

Participant 5:
Yes.

Interviewer:
Opportunities to express yourself creatively?

Participant 5:
Yes.
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Interviewer:
Small group in class learning?

Participant 5:
Yes.

Interviewer:
OK, class discussions, debates or Socratic seminars?

Participant 5:
Yes.

Interviewer:
Writing assignments, journals, essays or reflections?

Participant 5:
Yes.

Interviewer:
Project based learning or individualized learning?

Participant 5:
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Yes.

Interviewer:
OK, study time or review within class?

Participant 5:
Yes.

Interviewer:
Use of worksheets or drills?

Participant 5:
Yes.

Interviewer:
And critical thinking exercises?

Participant 5:
Yes.

Interviewer:
So out of those, which do you feel prepared you best for college?
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Participant 5:
I think small group work, definitely because they incorporate that as much as they
can even if it’s just like 10 or15 minutes at the end of the lectures. We didn’t do heavy,
heavy lectures in high school, but it definitely felt like, it could take up at least half of our
80 minute period, which compares to college in curriculum and structure. I think those
two things definitely prepared us for college, because if we didn’t have 40 or 50 minute
lectures, we wouldn’t know how college lectures could be. But I’m happy we didn’t have
80 minutes full of just lecture. I don’t have too many lectures. Most of them are for the
sciences. It definitely feels the same, I don’t feel stressed out. I didn’t feel like it was a
huge jump. So it definitely prepared us in some ways.

Interviewer:
What recommendations or changes, if any, would you make to the model of
block scheduling that you experienced in high school?

Participant 5:
I don’t know if I’d make any changes. I honestly like it’s pretty structured the way
I’d like it. I enjoyed the structure the way it was, and I don’t think I would make any
changes.

Interviewer:
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And lastly, do you feel that there are any other impacts that block scheduling had
on your high school or college experience that we did not discuss and I should include in
my research?

Participant 5:
So what we discussed, the academics, preparedness, social part, I feel like there’s
not something that we didn’t cover, there probably is, but nothing can come to mind. But
my main takeaway is it did prepare us. It did help socially see your friends and make
friends and it definitely helped us with our academics the most.

Interviewer:
Well, thank you so much for taking the time this morning. I really do appreciate it.
It sounds like you’re doing really wonderful in college.

Participant 5:
Thank you so much, bye

Interviewer:
Good Bye.
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APPENDIX L
Individual Interview #6 Transcript
Interviewer:
OK, so what year did you graduate (High School name redacted) and what have
you been doing since?

Participant 6:
June of 2019 and attending college.

Interviewer:
And where do you attend college

Participant 6:
I attend Stony Brook University.

Interviewer:
I’m going to ask you some questions. Having experienced block scheduling in
high school, I’m going to ask you if it had an impact on you during your high school
experience. So, based on experiencing block schedule in high school, did it have an
impact on your relationship with other students and if so, how?

Participant 6:
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I would say in a way, yes, because those students were people we were spending
time with and it was a lot at once because it was a longer schedule of time and we had
time for group work, so you got to do more interacting with students and build
relationships with them.

Interviewer:
Based on your experience with block scheduling in high school, did it have an
impact on your relationship with other students in college? And if so, how?

Participant 6:
I would say it definitely did. It was something where if you were talking about
your high school, it was a conversation starter in a way and other kids really weren’t used
to it. I would tell people how we had a built in Seminar period and that’s not something
they had. It’s definitely something to talk about that they’re not used to it and were
interested in that.

Interviewer:
Talk to me a little bit more, because the seminar experience has come up in a lot
of interviews. Tell me what seminar looked like for you and what it meant to you.

Participant 6:
I would say it consisted of you catching up with homework and getting some of
my early assignments out of the way. If I had to go talk to a teacher about something, that
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gave me time for that. Other times it could just be a break for me throughout the day,
depending on if the work was already done. It really just depended on the workload I had
that week or upcoming weeks.

Interviewer:
Based on your experience with block scheduling in high school, do you feel it had
an impact on your relationships with teachers in high school and if so, how?

Participant 6:
I would say yeah, because you are spending more time with them throughout the
day and it gave you that time for them to actually come around to each student and see if
they needed anything and that was a big difference. Also the 80 minute seminar, whether
you were going there for extra help or some students just had really good relationships
with teachers that they would just go in there to talk about their day, or if they needed
help with stuff for a national honor society, you would get stuff done there, doing food
drives during that.

Interviewer:
Describe for me what your high school experience was like.

Participant 6:
I would say I had very good relationships with my teachers, and I really liked the
school in general, and I pretty much enjoyed all parts of school.
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Interviewer:
What was your attendance like in high school?

Participant 6:
It was pretty good, except for a few days and a few lateness in the morning, but
nothing where I was getting detention because of it.

Interviewer:
Having experienced block scheduling in high school, do you feel that it had an
impact on your attendance? And if so, how?

Participant 6:
I would say yeah, because when you are used to an 80-minute period and then you
go to college and you only have a 75-minute class, it’s like nothing and not that much of
an inconvenience if you’re just not in the mood for it. I would say it helped me prepare
for college.

Interviewer:
Do you feel in high school that you ever attended classes when you weren’t 100%
because of the block schedule?

Participant 6:
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I would say yes, mostly in the mornings, just because when you get there in the
morning, you’re ready to look a little bit drawn out and then sometimes they will skip the
interactions of this just like more of a lecture that’s easy to get distracted and doze off
because of that.

Interviewer:
Based on your experience of block scheduling in high school do you feel that it
had an impact on your understanding of the curriculum in high school and if so, how?

Participant 6:
Yeah, because when you’re getting into a subject or a new topic if it takes you a
little bit and it was only a 40 minute period, then there’s not really time to sit down and
have a discussion about the topic. When you have the 80 minutes to have 50 minutes of
slides and lecture, and then we could do 20 minutes of discussion about it, which we did
a lot in my social studies classes and I would say math classes with activities really
helped.

Interviewer:
Based on your experience of block scheduling in high school, do you feel it had
an impact on your overall high school GPA? And if so, how?

Participant 6:
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I don’t know, to be honest. Maybe a little bit because of the seminar, you had that
extra help if you needed it, but I would say for me, I don’t think it played that big of a
role into it.

Interviewer:
Compare your coursework in college to your coursework that you had in high
school.

Participant 6:
I would say high school is definitely a little less work and it’s a little more in
college. In high school, I would definitely say it was easier because with college, it’s kind
of just on the syllabus. If you see it that’s great and if not, you miss it. In high school they
will make sure you see it.

Interviewer:
If you were to give advice to a high school senior, what skills do you feel
students need to succeed in college?

Participant 6:
Definitely studying. You don’t even realize how much you have to study in
college and if you build that foundation in high school, then you’ll be all set. I would say
definitely making relationships with your teachers. If you started in high school, it’s
easier for you to do that, it’s harder in college to make a relationship with your teacher,
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but if you’re looking to do something further, like graduate school, you’re going to need
the recommendations and guidance.

Interviewer:
Do you feel that you were prepared for college based on your high school
experiences?

Participant 6:
Honestly, not that much, but I think that’s because I didn’t take advantage of
everything like Ap classes. I think that if I would have done that, yes. So, I don’t know if
it’s really my fault or the school should make the regular classes more challenging.

Interviewer:
Describe to me what a class would look like, What are the activities or things that
you would do within a class in high school?

Participant 6:
I would say most activities were in my math classes. Going in we would either
get a worksheet or something and then we would be put into groups and we could either
do Math Bingo, a scavenger hunt or correct a problem that was wrong. There was just a
lot of interaction in groups.

Interviewer:
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I’m going to name some teaching strategies or techniques that you may have
experienced in high school, tell me if you experienced them. And then afterwards, I’m
going to ask you, which ones do you think prepared you most for college. So the first one
is cooperative, learning up opportunities. Did you experience those in high school?

Participant 6:
Yes.

Interviewer:
Whole class lecture?

Participant 6:
Yeah.

Interviewer:
Use of technology?

Participant 6:
Yeah.

Interviewer:
Drama and role playing, visual presentations and videos?
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Participant 6:
Yes.

Interviewer:
Problem based activities?

Participant 6:
Yes.

Interviewer:
Opportunities to express yourself creatively?

Participant 6:
Yes.

Interviewer:
Small group in class learning?

Participant 6:
Yeah.

Interviewer:
Class discussions, debates or Socratic seminars?
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Participant 6:
Yes.

Interviewer:
Writing assignments, journals, essays or reflections?

Participant 6:
Yes.

Interviewer:
Project based individual learning activities?

Participant 6:
Yes.

Interviewer:
Study time or review time within class?

Participant 6:
Yes.

Interviewer:
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Use of worksheets or drills?

Participant 6:
Yes.

Interviewer:
And critical thinking exercises?

Participant 6:
Yes.

Interviewer:
OK, out of those, which ones do you think best prepared you for college?

Participant 6:
I would say Socratic debates a lot, because they forced you to think and look for
support. Instead of just saying why something is you really had to give your reasoning
behind it. I would also say that role playing, especially if we were doing something in
English. If we were reading a book, we would sometimes read the scenes aloud and act,
which I liked, because sometimes just looking at a page can get boring and teachers made
it fun, bringing in props and stuff that made it memorable and exciting.

Interviewer:
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What recommendations or changes, if any, would you make to the model of block
scheduling that you experienced in high school?

Participant 6:
Honestly, I can’t think of any.

Interviewer:
And lastly, do you feel there are any other impacts that we haven’t discussed that
would be important to my research in regards to block scheduling and preparedness for
college?

Participant 6:
No, I don’t think so, nothing.
.
Interviewer:
OK, great. Well, thank you so much.

Participant 6:
Have a good night, I need to go back to studying.
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